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ABSTRACT 
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Mister Rogers' Neighborhood is a national children's television 
program which deals primarily wit^ affect. Fred Rot^ers, the "star" of 
the program, projects various themes of self-esteem. This inquiry was 
designed to discover how the program, functioning in conjunction with 
the professional person, serves the needs of the handicapped child. 

Focused interview, content analysis, Q-technique, interpersonal 
communication prediction analysis, and other data were gathered. A 
total of 213 Q-interviews were conducted with items used to describe 
the program, the ideal program, the professional! role, the ideal pro- 
,fessional role, personal enjoyment, social desirability, and enjoyment 
of nonverbal images were included. Most Q items were based upon 0. J. 
Harvey's Four System theory, and upon notions developed by William 
Stephenson and others regarding gratification and aspiration. 

The program was found to function vexy closely tc what the pro- 
fessional person would ideally like it to be. Professionals emphasized 
the unique self worth of the child, the importance of friendship and 
support, and the importance of honest, direct communication. Also, what 
professionals want for themselves, 4nd what they want from the program 
are fully consistent with harvey*s System U. They, as individuals, and 
the program would ideally deal with each child as a unique individual, 
appreciate differences among people, assist the child to develop a 
unique sense of self -worth smd independence through helping the child 
test himself, learn new ways of doing and thinking, and enjoy the 
process of learning. 
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PREFACE 

^ / 

There is only one person in the 
whole world exactly like you, 
and I like you just the way you 
ar^ you are special. 

- --Fred Rogers 



Mister Rogers' Neighborhood is a national children's television pro-.' 
grajli which deals primarily with affect. Fred RogeTs, the "shar" of the 
program, projects various themes of self-esteem. In an effort to more 
effectively deal' with such self-concept themes of handicapped children _ 
thrbtigh television and those who work directly with handicapped children,^ 
research has been bonducted to discover way^ in ^ich this might best be 
accomplished. The inquiry is designed to ^discover how the concept of 
handicappedness can best be presented to children and to gain greater 
insight about the effective styles of professionals who work with dis- 
abled children. The findings are being applied in new programs designed 
to facilitate self-esteem and better \mder standing regarding the child 
who is handicapped. 

Other television programs--as well as other h\mian experiences 
generally — have affective consequences, of course. Even the nightly • 
network news, which perhaps tries hardest to remain "objective," arouses 
subjective responses in the viewer. There are no clear-cut boundaries 
between the so-called "subjective" and "objective" domains. These are 
merely categorical ideas which exist in' the mind and we employ them be- 
cause ^ it is more convenient to make sense out of the world with such, 
ideas ^han without them. We are thinking when we try to \mderstand the 
meanings people have for TV program experiences like Mjster Rogers' 
Neighborhood ; we are feeling things as we si^ down at the typewriter. 

Yet much social and behavioral science research attempts to assume 
otherwise. There is often the assumption that such a "thing" as "pure 
objectivity" does exist, and our job is to find it. Ha/ing found some 
traces of so-called "objective data" the remaining job is seen to elimi- 
nate everything which is not 100^ pure "objectivity," for this is the 
way to Truth. Such a concept of "objectivity " is what some mean by 
"validity." "Validity" is a^amed to exist, as if it were a "thing," 
jan entity, and our job is to reach into the human "organism" and remove 
a "sample" of "it" in order to place it on an "objective," "standard- 
ized" (i.e., normative) scale. Michael Polayi, in The Tacit Dimension > 
says: 

The declared aim of modem science io to establish a strictly 
detached, objective knowledge. Any falling short of this 
ideal is accepted only as a temporary Imj^fection, which we 
must aim at eliminating. But suppose that tacit thought forms 
an indispensable part of all knowledge, then.^he ideal pf 
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eliminating all personal elements of knowledge woiild, in 
effect, aim at the destruction of all knowledge. The id«»al 
of exact science would turn out to be fundamentally misx-ad- 
ing and possibly a source of devastating fallacies* 

In the pages which follow the reader will f^nd one attempt to re- 
main true to this logic of science. While to Polanyi such an attempt 
toward h\imanistic understanding genera]Jy applies, in an investigation 
of a program like Misterogers which is ^ra•geted specifically to non- 
verbal, primarily "tacit" people s- :ideration seems indispensa- 
ble. To William Stephenson, whos ' ^e have used, to the late 
George Kelly who inspired ua to becuus. systematically involved in the 
human enterprise, and to the late Abraham Maslow, who was so personally 
encouraging along these very lines, to these and o'^'hers there is no 
threat knowledge by understanding a person's subjective'^eanings. 
Not only Professor Stephenson's methods, but also his principles of 
scientific investigation, his ideas for understanding self-concept and 
content analysis, and the nature of play in mass communication have been 
extremely valuable in this study. 

Educational data-gathering and analytical procedures traditionally 
measure persons across the board, so to *:»peak, as in R or survey method-^ 
ology. The method indicated here--a 'r^odification of Stephenson's Q (70)-- 
ccnsiders the educational, media and material user according to the 
important qualities they share with one another. Such qualities might 
be called ccramon communication characteristics, especially with regard 
to educational media usage. When the basic orientations and motives of 
professionals and children are identified and understood, these insights 
may then be employed in the planning and strategy of educational mate- 
rials. These may serve as guidelines in the production of Mister Rogers* 
Neighborhood , as they are now being used. Materials presented through 
the various public facilities via professionals for educational purpose;^ 
can be most appropriately designed for the intended audience--the special 
child. 



References may be found as indexed by numbers in the bibliography. 
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INTRODUCTION 



.;.they fear we do not have far 
to go before we have pocket-size 
TV along with wrist-watch radios, 
so that no one will ever have to 
reach for a boojj to escape from 
himself — nor will he want to in 
order to find himself. > 
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David Riseman (56) / 



The Problem 

We are in the midst of an educational media and materials explosion. 
Technologically, production of media materials is not the problem, but 
effective hviman camnunication which can facilitate learning^ has not yet 
reached its full potential v Where we are particularly concerned with 
special (i.e., handicapped) children, the second-stage flow of informa- 
tion, influence, and facilitation of learning is especially critical 
because these children are, in various ways, less mobile .'^ They may be 
required to ride a special bus, thus limiting their fjreedom of choice 
in walking to the nearby school and limiting the social interaction 
which other children are involved in to and from school. A blind child 
cannot seek out information in the same way a normal child can browse, 
and so on. Special children are more dependent upon professionals (in- 
cluding teachers, special education consultants and trainers, therapists, 
tutors, parents, etc.) to assure that the media and materials are effec- 
tively and appropriately delivered to them, since they are less free to 
seek out the media materials and resources. Our modem technology has 
become "pocket-sized,'^ as Riesman suggests, but technological portability 
ar'' effective use of media and materials are not the same. The poten- 
ti' jil which is implicit in the increased availability of educaticxial 
media and materials must be fully realized. We are very short of 
research findings, and we are very short of theory, although there are 
seme large theoretical contexts and bodies of knowledge which can be 
applied toward practical Application} 

Conceptualization of the Problem 

/ 

It might be of help j»o provide a visual scheme of this construction 



of the problem. Given the purpose of thl^ study, the problem can be 
considered in terms of Mister Rogers' Neighborhood television progra 
segments, the professional workers, and the special child: 
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MISTER ROGERS 



NEIGHBORHOOD 



Professionals 



Special 
children 






Interpersonal Conanunication Features 

Mister Rog ers' Neighborhood is not a "program" but rather is known 
*s » television visit." Fred Rogers talks with the child in much the 
style we might expect the professional worker or another child at times 
to relate to the special child. Studies by Lazarsfield (35), Katz (30), 
and others have long ago demonstrated that behavior change is strongly 
associated with interpersonal influence. In this case it is expected 
tnat Mister Rogers' style is not only consistent witl. bhese findings, 
but that it offers the possibility of having similar Impact to person- 
to-person influence. Associate Producer Hedda B. Sharapan (6?) reports 
that the program is a dialogue between Fred Rogers and the child. She 
reports that the program will provide constructive role models for the 
special child, e.g., Fred Rogers forming relationships with guests such 
as Don Brockett, who is orthopedic ally handicapped. She says, "We plan 
to include in our neighborhood more handicapped individuals, continually 
stressing relationships between people." (6?) The interpersonal in- 
fluence is being provided by Fred Rogers as a model with handicapped 
persons by demonstrating interpersonal communication between a normal 
and handicapped person, and directly to the child by the style, or way, 
Fred Rogers talks with the child. The other form of more conventional 
interpersonal influence is provided by the professional in face-to-face 
interaction with the child and as a facilitator of ccfflimun: cation between 
the child and other children. 

Hence, the learning resources, while not identical to direct inter- 
personal learning under all conditions, nevertheless have such potential 
in both intent and -style. Hedda Sharapan reports that there are also 
plans to show a handicapped child within the context pf a family. These 
styles of interpersonal influence are consistent with previous findings. 
The Mister Rogers style and previous research results suggest that our 
model systematically identify and exploit these insights. Berenda (6) 
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found that school children hcd more influence on their peers than did 
their teachers, even though the teacher was presumably an "authority" 
figure. Mister Rogers is clearly not an authority figure, but "visits 
with" the child, talks with the child- Similarly, Dunker (15) reported 
that children were more likely to follow the lead of other children 
rather than adults. Mister Rogers is an adult, but it appears that he 
manages to let the child know he understands what it is like to be a 
child. At least lie approaches his visits with an interpersonal style 
of presenting himself to his audience. Similarly, when he builds a 
relationship on the program with a handicapped person it will be done 
at an interpersonal level, providing an interpersonal role model for 
the handicapped child as he or she views him or herself in a similar 
situation. 



The Professional Role* 

It must be emphasized that the professional's selection of Mister 
Rogers' Neighborhood or other program segments represents what is, 
to her, the most favorable alternative at the time from the possible 
alternatives of which she is aware. She has a choice of providing the 
child or allowing the child subsequent choices of "watching television" 
and "other alternatives." She may anticipate that it would be in the 
best interest of the child to let the child watch television at that 
particular time, rather than encourage the child toward other alterna- 
tives which might be more favorable to her personally at that time. 
She might personally prefer the child engage in clean-up time, or put 
his things away but she senses that he has worked enough for now. 
Given "watching television" represents a decision, her most favorite 
alternative may be seen as a subsequent choice from among the programs 
offered ^t the time. If her past experience has led her to expect that 
television, and subsequently Mister Rogers' Neighborhood is generally an 
enjoyable and developmental pasttlme compared with other alternatives 
and other program choices, and the child is able to watch, it, her choice 
will be of the first order. 

In such a case she focuses down to choices from among the programs 
offered at the time. Let us suppose there are four such choices includ- 
ing Mister Rogers' Neighborhood plus programs A, B, and t. Mister Rogers' 
Neighborhood and program A both have certain qualities Or themes of con- 
tent and style which reflect her assumptions as tested l?y past experience 
and observations of the child. Programs B and C have content and style 
also, of coiira*-, but not the particular combination o^'elements or 
qualities which she associates with learning or enjoymeht for the child. 
Since she responds in her professional role more favorably to the themes 
in Mister Rogers' Neighborhood and in program A, she will make her choice 
felt with the child by encouraging and/or actually selecting either 
Mister Rogers' Neighborhood or program A. If Mister ^Rogers' Neighborhood 



-'•Much of this section is drawn ftrom the author's previous work. 
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represents these themes more fully than they are represented in program 
A then Misterogers* Neighborhood is more likely to be selected on the 
television set for the child. 



Suppose program B is Mission Impossible > which she sees as both 
violent and also unrealistic, and she assumes neither of these qualities 
is in the best interest of the child. And let us suppose program C is 
the movie. The Crunfighter , which is also violent, and she sees it as 
somewhat unrealistic, although not as unreal as Mission Impossible , So 
far, program B is the program she is least likely to select, and program 
C is next least likely. Let us further suppose that program A is Merv 
Griffin , %rtiich she sees as having the quality of quiet tranqiiility and 
ccdm as contrasted with the othdr. programs offered at that particular 
time, but not responsive to the experience of being a child, especially 
a child who is handicapped. She sees Mister Rogers* Neighborhood as 
having the quiet, soft, quality even more than in program A, and she 
sees Mister Rogers* Neighborhood as a person who talks with the child. 
Consequently, she selects Mister Rogers* Neighborhood over programs B, 
C, and A. 

Let us postulate that our professional person has a favorite of all 
favorite programs. Let us call it the Ideal program. This is the pro- 
gram which provides — as she understands the child— the very best possible 
ccmbination of all of the elements \rtiich she associates with learning 
and growth and which she associates with fun, play, and enjoyment for 
the child. (She may be responding to these same elements directly her- 
self, although at this time and place her self-concept as a professional 
is above her own particular personal tastes.) Jt cannot be "known" that 
the Ideal is her ultimate favorite, of course, for she has not actually 
seen all possible programs. All such programs do not exist. Neverthe- 
less, this hypothetical program, would, if seen, more closely reflect 
the combination of elements of what we shall regard as her Ideal program 
for the child more than any other program. 

A way of looking at her Ideal program is to consider her selective 
behavior, as though all possible programs did exist, and were all 
equally available at a given time. Given a perfectly free choice (i.e., 
she can select any one program ftrcm the total at any time) we would 
expect that she would select program Ideal first, and there would be a 
rank-order selection of specific programs to follow. If the order of 
component qualities (i.e., combinations of elements) in her perceptions 
were known, we cculd predict a pattern for her for each program in the 
universe of program choices. 

Since our viewer lives and functions in the natural, social context 
of a dynamic society of interdependent members, we cannot expect such 
"pure" conditions, (We want to establish^conditions ^ich estimate the 
Ideal choice as closely as possible, withiij the limits of her social 
environment, in order that we can use the estimate for predictions by 
comparing it with other indices.) The natural conditions which do 
exist require us to ask: What dimensions of influence can we expect to 
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be operating which vovld tend to deter her from selecting or influencing 
the selection of the Ideal program? 

Mutual expectations could strongly influence actual selection. 
Suppose the Ideal program is schediiled at this particular moment, and 
she is fl'ee to select it for the child, but the child has very different 
ideas. He happens to enjoy lots of violence and unrealistic fantasy of 
the style vhich is best rejected in Mission Impossible , which also 
happens to be scheduled at this particular moment. She might now antic- 
ipate the consequences of selecting the Ideal for the child, or insist- 
ing he watch it, as against the consequences of allowing him to watch 
Mission Impossible . She assmes that the Ideal program has a develop- 
mental qixality, that the child grows in important ways as he watches 
this program. She observes that the Ideal program has a calming effect 
on him, increases his sens^of self -worth, apd provides him with a 
clearer sense of reality. She also notices that the child expresses a 
hunger for excitement, strong action^ and a kind of escape into an un- 
real adult world. It has been a long day, much of it characterized by 
various forms of positive learning. The actual decision of what is 
selected will be based, at least in part, upon how important she thinks 
^the child *s choice is to him, as against how important she feels the 
Ideal program is to him — and, subsequently, to her. It is assmed that 
this decision will depend lar^^ely upon how much she laiows about what ' 
meanings he has for the varioas choices available. 

Everything which has been said about her could be applied to him as 
well. He has expectations for her, as she does for him. In both cases 
they may anticipate the other*s gratifications with what is selected. 
In both cases they may anticipate the other's meaning for the program 
choice in terms of mutual goals, or learning. And in both cases these 
anticipations will be based upon their knowledge qf the other's grati- 
fication with the choice and/or the aspiration-to-leam Implications 
associated with each respective program. If he is less aware of the 
developmental implications than she is, it would not be surprising to 
find that her choices are more often reflected in her influences upon 
him. If she is less aware of the fun and enjoyment for htm in certain 
choices, it would not be surprising to find that his preferences are 
more often expressed in this direction than are hers. 

The professional's behavior is determined by her expectations of 
subsequent events. These expectations evolve out of her observations of 
patterns in past experience, and especially as these experiences are 
associated with the behavior of the child. She constructs a pattern of 
expectations, which, to her, are meaningful, and she applies these 
asBymptions in her relationship with the child. Behavior based upon 
the^e patterns allow her to help the child seek an extended relationship 
with his world, and such extensions imply a similar extended relationship 
for her in her world. Her "world" is the child. Both persons, both 
child and adult, find this both useful and gratifying. This decision 
process applies not only to Mister Rogers' Neighborhood and not only to 
television, but also applies in their entire relationship as a professional^ 
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and as a child. The professional has the additional characteristic of 
facilitating growt|h for the child as a professional; she observes pat- 
terns of how one variable affects another in relation to the child's 
grovrth and well-being and as she anticipates such patterns effectively 
she senses a greater validation of herself. Much of her self -validation 
depends upon tbe assximptione she makes about development and ccnminica- 
tion which she ^applies in the peirticuleir relationship with this particu- 
lar child, her \' theory of communication." 

It is assumied here that these processes just described, although 
not directly obsjervable, reflect "reality" for the professional and for 
the child and may be inferred from certain observable behavibr. Such 
inferences provide one way of formulating a basis for prediction regard* 
ing not only television but also other educational media and materials 
for the handicapped. It will be important to remain aware that 'ijhe 
reality we speak of is "real" for the professional and for the chi^Ld 
regardless of how distorted it may appear to the observer. \ 



As professional perceives herself in her environment with the 
child, continuously relating herself by structurir*g patterns of expec- 
tations in general about communication and development, she develops a 
larger system of anticipations. This may be called an "ideal self," 
or "ideal self-image," and is e3q)ressed, in part, in program selections. 
This greater construction represents the kind of person (i.e., profes- 
sional) she would like to be, for she expects that as this' "ideal pro- 
fessional" she could extend the child's orientation to the world— and 
her own, accordingly— still further. For example, if she feels she 
"ought not" allow the child to watch violence and adult fantasy, she 
might experience an uneasy sensation as the child watches his favorite 
instead of her choice for him. She might even enjoy his favorite her-, 
self, personally, but not apply this construction to him, or to herself 
in her professional role. Such behavior might also influence the way 
she answers specific questions about her perceptions of the child, or 
about her theory of communication and learning. 

We have seen that the professional person has expectations of 
specific kinds of programs, expectationip of the child regarding learn- 
ing and enjoyment, and expectations of herself. We have also said that 
these two persons can share mutual expedtations of herself. We have 
also said that these two persons can shaire mutual expectations of each 
other ^ich are based largely upon their Wtual, knowledge of each other's 
choices, or preferences for certain alternatives. This has further 
implications. Since she has ^kpectations of him, and he of her, it 
would also follow that she has expectations of his expectations of her, 
and he has expectations of her expectations of him. Although this 
series of "continuous reflections" co\ild be carried on to maddening 
excess, it is not our intention to press it further. The notion is 
simply represented in the concept of the "signific^t other." If she 
knows what expectations he has of her choices for him, this may not only 
influence the content of their communication, but it might also be re- 
flected in her expressions of what she expresses that she wants him to 




6 

■ 19 



do, to choose 9 especially if these expressions are made In his presence. 
The presence of the interviewer should be considered in much the same 
way. Although it is not possible to gather data in a social vacuum, it 
is important to remain aware of likely influences. Answers to questions 
might, at least in part, represent what she expects is being expected of 
her. We must consider this idea especially where the respondent's self- 
concept as a "professional" is involved as well as her self-concept as 
a person, and especially where the program appears to reflect all the 
"good" (i.e., socially desirable) qualities of content and style. 

These mutual expectations may be more broadly considered in terms 
of social desirability. The professional predicts the child. She also 
predicts other children, as well as other adults. They predict her. 
And they each anticipate each other's predications of themselves. Since 
we are concerned with the individual professional we will, for the 
moment, ignore what others, broadly speaking, might "really" expect of 
her, and focus specifically upon what she perceives to be broadly 
expected of herself by others. This is what we mean by "socially de- 
sirable" and "socially undesirable." She may, for example, enjoy read- 
ing romance magazines at heme, but avoids carrying one of these to her 
office, or show them to the child. This does not suggest that she 
"really" likes rcwiance stories, and hides this fact from the child or 
her superior at work. She simply behaves differently under different 
sets of conditions. Previous studies strongly suggest that a person 
might express something other than "real" data by saying what he or she 
thinks "ought" to be expressed under those particular conditions. This 
is not necessarily a "false" report, or dishonesty in the usual meaning 
of the word. At the time she says she will bdiave in a certain way, in 
the presence of an ^.nterviewer, she may sincerely mean what she says. 
When she is alone she may see things quite differently. When it is 
five o'clock in the afternoon and her young handicapped firiend is 
expressing a choice which is not at all the same as her choice for him, 
she may again see things quite differently from her previous expecta- 
tions of herself under other conditions. She simply envisions the 
future situation as being different from what it tvocns out to be. ^ Her 
decisions are based upon outcomes she expects to be self-extending and 
validating for herself and for the child and these expectations are 
interdex)endent, as we have seen. 

Confusion will resxilt if we try to pretend that she is composed of 
a given number of separate, interdependent entities — such as "socially 
expressed self" and a "professional self" and an "inner real self"--and 
that she would fit nicely into a single mold if we co^ld only find the 
right one. Sach change has, for her, its own reality/, including the 
various dimensions of influence imposing themselves ijipon her as well as 
her ways of responding to them. We perceive her in ihe same way in the 
world of the child. She is the swiftly flowing succession of many 
Images, each representiiig a different reality, and each superimposing 
itself upcai the last to form a total composite picture in our percep- 
tions and in our investigation. 
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THEORY 



There is nothing so practical 
as a good theory. 

K. Lewin 

Content and Style Features of Mister Rogers* Neighborhood 

It is possible conceptually to pretend that the world of media 
offerings is objectively sliced up into "entertainment" and "education" 
as is often done, but we will try to avoid imposing schemes upon the 
special child. We might observe a special child watching a puppet on 
Mister Rogers and assme the child is involved in "entertainment." But 
were we to ask him or her, we might find the child is learning how to 
deal with his or her own fear in an important way. Or, we might find 
the special child working very "hard" at a difficult task and assiane he 
or she is involved in "education." But, were we to inquire, the child 
might tell us about a ftrequent Mister Rogers lesson regarding persist- 
ence and pay-off. He often emphasizes the importance of staying with 
a difficult task and the joys of mastering the difficult. It is 
expected that there are Importa-^t reasons why one child enjoys 
the educational, or task-oriented activities, and why another child 
gives up. It is possible that one child has an adventuresome curiosity 
and interest and another does not. If so, it would be useful for the 
producers of the Mister Rogers media segments and materials to know more 
about what kind of child responds in what way to Mister Rogers » lessons. 
Insights into these respective behavior patterns will presumably s\iggest 
ways of designing media materials for each respective child's orienta- 
tion, providing the child with wider and appropriate choices and, thus, 
stimulating them to take more initiative in their selections. These 
questions raised by individ\ial patterns of media usage are both' socially- 
Important in terms of the handicapped child's role in the world and 
scientifically intrigtdng. 

Content and style features will include themes consistent with the 
program's intent and apply to person analysis. 

Gratification 

Instant gratification implies that watching a Mister Rogers program 
segment is an end in itself, the experience is validated for the child 
for its own sake. Choice of such program segments provides for some 
present, immediate need, but promises nothing beyond that. There is no 
sense of frustraticxi or tolerance behavior, or task persistence. The 
choice is an end in itself. Aspiration fulfillment implies that the 
child plans to use what he is learning, although he may also happen to 
enjoy the experience as well. For example, suppose an orthopedically 
hemdicapped child selects a program segment of Mister Rogers and 
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Chef Brockett because he or she anticipated this may help him by provid- 
ing a role model which. he or she can follow, and the child also may 
happen to enjoy the dialogue between Mister Rogers and Don Brockett • 

These two concepts are theoretically related to Stephenson's (71) 
Play Theory and also to Freud's pleasvires and reality principles (l8), 
Schrcann's innnediate and delayed reward (65), Mowrer's two-factor learn- 
ing tlieory (52), Westley and Maclean's need satisfaction and problem 
solutions (76), and Festinger's consummatory and ins.trumental communi- 
cation (17). There is a body of research literature which may be inte- 
grated into the Mister Rogers program intentions and this theoretical 
ftramework. The scheme, of course, can also be construed under tradi- 
tional conceptions of "entertainment" and "education" program segments, 
or materials. 

Maccoby (37) considers television fantasy as a childhood experience 
which is free trm real-life controls, an escape, and as wish fulfill- 
ment. Waples and his colleagues (7^) report that reading reduces 
anxiety or boredom by taking the reader from real life into a fantasy 
world of vicarious aggression, thus providing him with a "safety valve'' 
for tension, or perhaps fear, that Sharapan talks about. Even the 
selection of practical information at times serves a need for reduction 
of anxiety and brings a feeling of physical, emotional, social, or 
economic security. Anxiety is also associated with news-seeking be- 
havior discussed by Kay (31) > which he relates to the Law of Pragnanz, 
a Gestalt fom of the so-called "balance" theories. Berlson (5) found 
newspaper reading provided a respite from personal worries by taking 
the reader outside his imnediate woi^ld. Jt is i)OSsible that similar 
behavior may be associated with Mister Rogers' color posters or other 
materials. Hollywood Western motion pictures have been aescfibed by 
Elkin (16) as an escape from actual life; the movie-goer can live in a 
fantasy world which allows him to identify with a strong hero and, 
thereby, become superior to others. There may be evidence of this in 
the Neighborhood of Make-Believe . The concept of escape is discussed 
in detail by Katz and Foulkes (29),. Wolfe and Fiske (78) report that 
boys who read comics find a hero more perfect than father. How is 
Mister Rogers hijnself c<mi$ trued in this regard? Comics were also re- 
ported to have a tranquilizing effect for some readers. Even adults 
have been reported by Bogart (7) to identify, in a sense, with comic 
characters. He reports that the ccmics also provide analogies for the 
events of dallly life and serve as vehicles for fantasy. 



Aspiration 

A significant portion of that research evidence ^ich is available 
regarding media use suggests that a person's selection patterns and the 
meanings he has for messages may represent aspirations toward the ful- 
fillment of social goals. This is related to Mannheim's focus of atten- 
tion hypothesis. Klapper (33) summarized studies which indicated that 
reluctant persons sometimes select informative, high-level material 
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with social motives in mind; he also reports that his can lead to liking 
the material for its own sake. This is supported by Krugman and Hartley 
(3^) and others, and has important potential implications for uses and 
gratification of Mister Rogers' materials for this study. Waples (7U) 
says that reading involves the reader in relations with others; it can 
provide the reader with social prestige if he selects books which are 
the latest titles, highly recommended, or difficult reading. What func- 
tion does Mister Rogers viewing play socially? Berelson (5) found news- 
paper reading enabled readers to appear informed at social gatherings. 
Herzog (22) discovered that radio listening helped listeners solve 
everyday problems, including social problems, and provided advice re- 
garding socially acceptable and socially unacceptable forms of behavior. 
Mister Rogers' fan mail strongly suggests this is happening. Elkin's 
(16) analysis of the Western movie emphasizes how the firms articulate 
socially desirable moral values and how they illustrate both desirable 
and undesirable personality characteristics. Social values are cleaxly 
lii5)lied in the program (Fred Rogers is an ordained Presbyterian 
minister). Using a form of the Thematic Apperception Test, Warner and 
Henry (75) found that the Big Sister radio program helped listeners 
solve interpersonal problems. It gave listeners a feeling that it was 
"educational" for this reason. Big Sister also provided listeners with 
a feeling of significance and importance in their domestic roles. 
Bogart»s interviews (7) disclosed* that the comics provided the adult 
men with noncontroversial or "safe" topics of conversation. Analysis 
of fan mail and interviews should provide us with guidelines for evalu- 
ating materials in this regard. Mendelsohn (U5) found that the radio 
provided adxilts with information which can be discussed with others; a 
wife can keep up-to-date with her husband on current events, and radio 
sports reporting can provide noncontroversial reference points for 
barbershop talk. 

Aspiration for continual learning in Kelly's (32) sense allows us 
to consider the desire for self-injprovement, such as that reported by 
Waples (7^)> or that which one mi^ht expect to find associated with a 
child ^aho anticipates beccming an adult. Construct theory allows us to 
take account of cognitive awareness, human curiosity, and the kind of 
intellectual adventuresomeness previously discussed. The ego-development 
mentioned by Sharapan and reported by Wolfe and Fiske (78) is also re- 
lated to the theory of personal constructs, since a child's developments 
are constructions of events. Since Kelly's (32) theory allows u& to 
account for feelings, the Waples (jh) account of maximizing aesthetic 
experience through reading can also be included. We realize this is a 
sharp departure from traditional learning theories, but if we are to 
consider aspiration to learn, we must employ a conceptual ftamework 
which acknowledges learning as an expectation or anticipatory process 
in human experience. 
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0. J, Harvey*s Foiir Systems * 

Since it is also important to be aware of how or in what manner 
people conmiunicate, we have examined and included O.J. Harvey «s "Four 
Systems." By combining these and the ideas of gratification and aspira- 
tion we have created a way of looking at the handicapped child and the 
professional in her ideal and actual roles, her manner of choosing pro- 
grams fdr the child and her way of relating important information. The 
following description is gleaned ftrom some of Harvey«s extensive work. 

Concreteness-abstractness refers to the quality of how the indi- 
vidual articulates and organizes his concepts of the ego-relevant aspects 
of his exxvironment. Concreteness-abstractness refers to a superodinate 
conceptual dimension ^ich encompasses such attributes as degree of 
differentiation, extent and complexity of integratibn, centrality of 
the cognitive elements, openress to new information, and the capacity 
to modify the existing structure. 

At the behavioral level concreteness is manifested in high stimulus - 
response connection, the extreme of which can be illustrated by the 
invariant flight of the moth toward the stimulus qf a light. More 
abstract functioning, on the other hand, because of a more complex and 
enriched interpretive system and the cctfisequent ability to transcend 
the immediate characteristics of stimuli and to entertain multiple 
interpretations of these impingements, is reflected in less stimulus- 
responses compellingness and in greater relativism in thought and action. 

A wide variety of -studies^ has shown that concreteness is manifested 
in numerous ways, sucn as those described below, while greater abstract- 
ness has been found to acccm^ny reversed quantities on these dimensions: 

(1) A greater tendency toward more evaluative, more extreme 
and more polarized judgments. 

(2) A greater dependence on social cues relating to role, 
status, and formal authority as guidelines to judgments 
and behavior. 



(3) A, greater intolerance of ambiguity, expressed in higher 
scores on such meas\ires as the California F Scale and 
Rokeach«s Dogmatism Scale, and in the tendency to form 
snap judgments. 

(h) A greater inability to change set and try different 

approaches and, hence, greater rigidity in the solution 
of new and complex problems. 

(5) A greater tendency to confuse means with ends and to 
overly concentrate on details at the expense of the 
larger picture. 
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(6) A greater insensitivity to subtle social cues and, hence, 
a greater tendency to perseverate in old ways to approach- 
ing problems and doing things. 

(7) A poorer capacity to role play, to put oneself in another's 
boots and to see the world from his point of view. 

' (8) A greater tendency toward trite and normative behavior 
and, thus, a lower level of creativity. 

(9) A greater tendency to form and generalize impressions of 
other people ftom highly incomplete information. 

Representatives of the different belief systems differ not only in 
level of concreteness-abstractness but also with regard to the content 
areas or referents which are highly significant for them because of 
their strong personal involvement. Thus, for an individual to be clas- 
sified as representing a particular belief system, his responses must 
indicate both a given level of concreteness^-abstraetness and a particu- 
lar content in which he is highly involved. 



The social referents with which an individual or one level of 
concreteness-abstractness is most involved may not be the same as the 
referents of greatest involvement for a person of a different level of 
concreteness-abstractness. Variation in content may be reflected npt--^' 
only by a difference in referents in which individuals areJJ^vol^red but 
also in the affective direction of the involvement^ a jJerson of one 
system being highly positively involved while a person of another system 
may be highly negatively involved in the same content area. 

Prcm the intersection of ego iiivolving content with levels of 
concreteness-abstractness, a number of belief systems may be deduced. 
Our major theoretical and research. interest has centered around the four 
systems summarized below. 



System 1 — This mode of interpreting and responding to the world 
best fits the description of concrete functioning presented earlier. 
Individuals in this system are easily distracted by conditions that de- 
part frcm what ihey are accustomed to; in such new and unstructured 
situations thev tend to make sne^p judgments and extreme evaluations and 
responses. These individuals show great dependence en external authority, 
relying on an Absolute, institutionalized authority, tradition/ etc. 
An intolereince^ of unstructuredness and uncertainty results in a strong 
tendency for tjhese individuals to confuse means with enda and to get 
rigidly ccimnitted to a single solution, "the right way." In addition, 
representatives of System 1 tend to show ritualistic adherence to rules 
without understanding, high religiosity, high absolutism, high evalu- 
ativeness, high identification with social roles and status positions, 
high conventionality and high ethnocentrism. 
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System 2 — This style of functioning ip characterized by negativism, 
an anti-rule and an ti -authority orientation, and the tendency to reject 
and rebel against the guidelines used by the representatives of System 1. 
The cognitive structure is somewhat more differentiated tnan in System 1, 
perhaps exemplified by the ability of the values and practices of * 
Society, However, the cognitive organization remains poorly integrated 
and thinking still tends to be fairly rigid and short-sighted, as indi- 
cated by the inability of the System 2 individuals to envision the 
ImpllcatiQns and possible effects of their rebellion against some of 
the more central norms and conventions of their society. Because of 
ambiguity, vacillation, inconsistency and arbitrariness t^y experienced 
as developing youngsters, they associate unstructviredness^With distrust; 
thus, their need for structure and intolerance of ambiguity remain high 
on the one hand, while, on the other hand, they deeply resent and deny 
such need and manifest suspiciousness and aggression toward the so\irces 
of authority that may provide it. Individuals from System 2, more than 
from any other system, are in a psychological void, rebelling against 
structure and authority while seeking it and wanting to be close to 
others and dependent upon them while being rendered fearful and anxious 
by the potential control that might accompany such interpersonal close- 
ness • 

System 3 —This mode of functioning, next to the highest level of 
abstractness treated by Harvey, is characterized by a desire to be 
liked and by attempts to establish and maintain relationships that 
foster mutual dependency and allow for manipulation of others. In fact. 
System 3 representatives have come to rely upon dependency and manipu- 
lation of others as their primary techniques of controlling their 
envirohment. This type of interpersonal experience results in the ecai- 
ception of self as a causal agent, especially in social manipulations, 
and facilitates the development of a conceptual organization which is 
more differentiated and better integrated than that found in either 
System 1 or 2. System 3 individuals are much less categorical in their 
evaluations and tend to base their decisions on the effects they will 
have over others; representatives of this system are less deferential 
toward authority than representatives of System 1, less negative than 
individ<ials oif System 2, and, in general, leds concerned with extra- 
personal forces and institutionalized authority. They are, however, 
very concerned with attitudes of peers, social acceptance, and the 
standards of behavior prescribed by their particular reference group. 
Since they do not develop clearly delineated personal standards, they 
are in constant need of feedback from significant people in their 
environment in order to regulate their behavior to attain the acceptance 
and mutual dependency necessary to manipulate and control the behavior 
of others. System 3 representatives manifest the jaeed both to be de- 
pendent on others and to have others dependent on them. Their dependency 
apparently is directed toward individuals of power and status, ^ile 
those whom they would hr^ve dependent upon them appear to be persons low 
in status, power, and enterprise possibly because such persons would be 
easier to manipulate under the guise of helpfulness. Fearful of facing 
a situation alone, where success would depend upon individual performance 
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and/or personally derived criteria, System 3 individuals are extremely 
vulnerable to the threat of rejection, social isolation 'and ot^^r social 
conditions that might prevent the existence or use of dependency rela- 
tionships • 

System U— This style ^gf functioning, the most abstract of the four 
systems, is characterized by high task orientation, information seeking, 
exploratory behavior, risk taking, independence without negativism, 
internal standards of conduct, personally derived criteria of evalxiation, 
and relativism in thought and action. The conceptual structure is more 
highly differentiated and integrated than the other systems. These 
individuals are able to consider a given situation or problem from many 
points of view and are open to hew information and capable^' of integrat- 
ing such information into their existing thought processes, making 
appropriate modification^ in their thinking and >iehavior if necessary. 
They, more than individuals from other systems, seek information before 
making a decision, especially if the decision is important to than, and • 
display a capacity to see things in shadings of gray instead of as 
black or white. They are not oriented toward adhering to extett-nally 
defined "truths" or conforming to inviolable social noms but at the 
same time they recognize the functioning value of certain niles and 
regulations. They, more than representatives of any other system, work 
for intrinsic values lather than rewards • Unlike individuals of the 
other systems wbo associate unstructuredness with uncertainty, insecu- 
rity, feAr o^ireprisal, fear of rejection, etc., representatives of 
System k interpret these conditions as indications of trust and respect 
and welcome lrhe opportunity to exercise their independence and behave 
in accordance with their own socially responsible inclinations. Thus, 
System h jjidividuals display a low need for structure, a relatively 
high tolerance for ambigiiity, an ability to differer^iate between means 
and ends, an ability to articulate in several ways to attain the same 
goal, a capacity to "act as if", a high ability to change set, a tend- 
ency to avoid rigidity in solving problems, a high sense of self-esteem, 
ca\isality and responsibility. 
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METHOD 



But there is another thing which 
I believe leads to trivial 
studies. This is the extensive 
use of experimental designs. 
Such designs are highly appro- 
priate for systematic programs 
of research in areas where theory 
is already scmewhat sophisticated. 
This is simply not the case for 
many of the important problems 
we face in education. 

Malcolm S MacLean, Jr. 



Conceptualization of the need and a relevant theoretical framework 
have now been described. Accordingly, the following scheme combined 
Harvey's four systems with notions of gratification and aspiration. 
This model served as an interview guide^ (U6) and provided a structiired 
(70) way of expanding optional uses of Mister Rogers* Neighborhood pro- 
gram and media material with the special child as has been done pre- 
viously in the creation of new television program concepts (U8). 

1 



System 1 


System 2 


System 3 


System k 


Gratification 


Aspiration 



A total of 16 replications of this model provided two Q instruments. 
The progifam items^ represent possible program segments or program ideas. 
The professional role items^ are descriptive of possible professional 
role orientations of the professional person as she functions in her 
role of facilitator or medirtor of media materials for the child. 

A team of interviewers, trained in communication research at Ohio 
State University, collected a total of 213 interviews using Q iiethodology. 



^See Appendix k2 
^See Appendix U5 
^ee Appendix kk 
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Both Q instruments, the program and the professional role items, were 
sorted into the following frequency distribution: 



(N ^ 6k) 
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under six conditions of instruction. An additional nonverbal instrument 
for young children handicapped in various ways was devised of photographs 
taken from Mister Rogers* Neighborhood . This Instrument was used to 
assess child enjoyment, prediction of child enjoyment by the profes- 
sional person, and an additional professional enjoyment for comparison 
with the first two; it was rank-ordered. 

In addition to the Q interviews, U5 previous Focused Interviews 
(U6) were conducted. These were typically 1- and l/2-hovir interviaiirs , 
including some group Focused Interviews. The ihterviews with children 
were more typically 20 minutes each. Interviews were either preceded 
by videotape viewing of the recently produced handicapped program seg- 
ments, or were conducted with regular viewers, or a ccmibinatiQn of both. 
A few respondents, especially those from poor, rural areas, had never 
seen the program previously. 

These interviews were conducted at locations ranging from San 
Francisco to New York, Michigan to Louisiana. They were conducted in 
private hemes, apartments, on campuses, and in various institutions. 
Respondents were selected from Southern California, Maryland. Minnesota, 
Illinois, Missouri, Utah, Colorado, Kansas, Pennsylvania, Kentucky, and 
elsewhere. Hiess early exploratory interviews were purposely selected 
to represent diverse professional role^, including parents. Although 
the following list is not exhaustive, enumerating a substantial list of 
examples may convey more precisely the professional persons actually 
interviewed: a clinical instructor of mentally retarded children at a 
therapy center, the mother of a U-year-old cerebral palsy daughter, a ' 
child psychologist, the director of an early education special school 
for the neurologically handicapped, a teacher at a Braille center, a 
J-year-old boy In speech therapy, the director and teacher in a school 
for autistic children, a social case worker, a therapist of emotionally 
disturbed children, a special education teacher, a medical doctor and 
director of a center for logopedics, a speech pathologist at a Diocesan 
child guidance center, a director of children services on an educational 
television station, the blind father of a normal 5-year-old boy, a 
psychiatric nurse, a teacher in a church operated pre-school, a Ph.D. 
candidate in developaental psychology, an 8- year-old austistic girl, a 
teacher of neurologically handicapped children, a program specialist for 
a state bureau of services for the blind, an assistant jorofessor of 
education specializing in exceptional children, a special education 
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language teacher for the hard-of -hearing at a public elementary school, 
the mother of a If-year-old girl who is an out-patient at a spesch therapy 
center, a social worker for county children's services, a public school 
principal, a nomal family in which the father works in a glass factory, 
a speech therapist-surgeon, the director of an early education special 
school for the neurologically handicapped, the director of a special 
child developnent center, the mother of a mentally retarded girl, a 
physical therapist who works with physically disabled children, a guided 
missile engineer father of three normal children, a teacher of young 
deaf children, and the director of a childhood league pre-school de- 
velopment center. In addition to these respondents, 12 Repertory Grid 
interviews were conducted for identification of constructs related to 
the program goals irtiich were similar to those used in the Focused Inter- 
views.* 

Also, an exploratory Q analysis was conducted with 19 additional 
respondents for the purpose of checking, editing, and re-writing the 
data gathering instrument which was being developed at that time (winter, 
1973). This instrument was based upon the theory reported in the last 
chapter. Focused Interviews, Repertory Grid studies, and Q analysis 
were all conducted as preliminary preparation for the study being re- 
ported here. 

Although the principles of quota stratification in respondent 
selection for this study were applied, the quota stratification system 
was not used objectively in the sense of providing for only one possible 
fit in each combined quota specification. Children who are handicapped 
do not generally fit discrete, objective, noninter acting categories; 
nor do professional persons who serve these multiple needs, usually 
work with only one child; often they are parents of both normal and 
handicapped children as well. However, applying stratified quota 
principles did provide diversity, as well as seme balance, in the 
interviews. The guidelines employed and the respondent Initials which 
follow accordingly were as follows: 



High S.E.S.** 


Medium S.E.S. 


Low S.E S. 


Rural*** 


speech/ 
hearing 


vision 


mental 


physically 
handicapped 


normal 



^ee Appendix Ul. 

**Socioeconomic Status as indexed by the Bureau of the Census, Censuses 
of Population and Housing: Procedural History . U. S. Government 
Printing Office, 1970. 
***Outside city limits or towns of 5,000 or less. 
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stratification Codes and Respondent Identification* 



Code 


Res'DCinden'fc 


Code 


D A C TV^n H AVI ^ 


1 no 


Iff n 

a .a. 


11. 


I-? 


B.B, 


c. • nv 


T P 


12. 


LV 


C .J • 


0 • nn 


A T 


13. 


LM 


B.P. 


ii WD 




11*. 


LP 


M.C. 


p • rin 


T M 


15. 


LN 


J.K. 


6. MS 


P.P. 


16. 


BS 


N.E. 


7. MV 


M.B. 


17. 


RV 


B.B. 


8. MM 


N.S. 


18. 


BM 


N.E. 


9. MP 


J.S. 


19. 


RP 


B.B 


10, MN 


H.C. 


20. 


EM 


L.L. 



♦B,B. and N.E. are the same respondents. 



An additional seven respondents were included, any of vhotn could 
have been assigned to these categories. The basic interview sampling 
unit index was by professional person. The professional person was 
subsequently asked, in gathering demographic information about the 
child: "Please give seme infomation about a child you are working with 
and you know best." Although the children named in this way replicated 
the basic interview sampling unit by doubling the nmber of respondents, 
there was no conscious effort to influence the professional person's 
choices regarding socioeconomic status or the types of handicappedness . 

These interviews typically required from 3-U hours for each re- 
spondent. The interview schedxale covered eight different areas of 
orientation including those toward the Mister Rogers' program, the 
role and functions of the professional, and the handicapped child. The 
actual order of the interview schedule was: 
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Q-sort Title (See Appendices for actual instructions given) 

1 Actual Professional Role 



2' 



Ideal Professional Role 



3 



Actual Program 



1+ 



Ideal Program 



5 



Personal Enjoyment: 



Program description 



6 



Personal Enjoyment: 



Nonverbal (visual) program elements 



7 



Prediction of Child's Enjoyment: Nonverbal (visual) program 
elements 



8 



Social Desirability 



Each Q sorting of the interview schedule was followed by focused 
probes regarding the most and least descriptive items in each array. 
In the beginning of each interview the items were handed to the re- 
spondent with the appropriate instructions. Respondents sorted the 
items into the distribution provided in terms of the particular cri- 
terion for that interview. 

Aft^ all datft was collected each person's expression was corre- 
lated with every other person's sort on that dimension, in terms of the 
same criterion. A Pearsojx Product-Moment formula was used. This pro- 
vided a- matrix of . ifit*^Fcorrelations with variables representing persons 
and items representing observation with regard to those persons. This 
matrix was submitted to factor analysis using The Ohio State University 
high-speech digital ccsnputer. First, a principal axis solution was 
obtained. The solution was submitted to varimax rotatipn which sets up 
criterion for orthogonal factors. Accordingly, each factor represents 
an aggregate of persons who have identified themselves by having ex- 
pressed a similar profile or pattern. A factor, then, represents a 
data-based type of person. After the orthogonal factors were found, 
the items of each person were weighted by item score and by the factc«*^ 
loading of each person. The higher the item score and the higher title 
factor loading, the greater that items is .seen to represent that .factor. 
These weighted scores were summed across each item separately so that 
each item is systematically assigned a score corresponding to its rela- 
tion to all other items on that factor. This provided an item array 
for each factor representing the most and iLeast descriptive items for 
that kind of person, since a factor is a Hypothetical type of person. 
These scores were converted to Z-scores, and the results may be seen in 
the form of a hierarchy of items representing the factor. These data 
are also compared by subtraction over factors, where there is more than 
one factor, for each pair of factors. This provides scores among items 
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comparatively between factors, and also provides for consensus items 
which may emerge over dll factors. 



These proced\ires apply to data in which a normal frequency distri- 
bution was used. Rank order data was correlated by the Spearman formula- 
This provided an intercorrelation matrix which was submitted to linkage 
analysis (H8). Item arrays were derived by combining correlation co- 
efficients and item scores into a rank order array for each cluster of 
variables (see Appendix 15 "Child's Choice"). Other data showing the 
relationships among the professional person's own preference, the 
child's preference, and prediction of the child's preference were 
computed by the Rho formula, (see Appendices 12 and 13 "Choice and 
Prediction Scores," and Interpersonal Prediction Scores.") 

It is expected that these media use analysis and communication 
assessment procedures will identify those types of persons who share 
similar media use characteristics and provide us with insights regard- 
ing the nature and strengths of these patterns. A systematic way of 
being creative can be predicted to increase the visible range of choices 
in media use in exponential proportions, greatly expanding the possible 
ways that Mister Rogers' Neighborhood program segments and materials 
can provide educationally to the child. Once media use patterns are 
expanded in this way, and once specific patterns of use by professionals 
and the special child are systematically identified, it should then be 
possible to plan and design subsequent segments and materials to effec- 
tively reach the appropriate audiences. 
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FINDINGS 



Gabby Hayes (to Fred Rogers): 
"Freddie, when I look into that 
television camera I just think 
of one little buckeiroo a-settin' 
out there," 

Quoted by Eliot A. Daley 
Presbyterian Life >\ 
15 February 1969 * 



Introduction 

The data offer some intriguing insights into the actual messages 
conveyed through Mister Rogers* Neighborhood and how professionals , who' 
work directly with handicapped children, would ideally Hke those mes- 
sages communicated. The data offer considerable understandings, also> 
into what is found to be essential in establishing a relationship with 
a child, handicapped or not. 

A strong major theme regarding conmmnication learning and growing 
ties all of the findings together. Fred Rogers is seen as a profes- 
sional siHiilar to those who work face-to-face with children. He 
explores ways of communicating with children, and no matter what he 
does, he conveys a major message theme which says: There are many ways 
to be and many ways to become . It is the inner drama of th^ learner, 
not the inner world of the professional, that is the building, block in 
the relationship and an Important element in hman development. Rro- 
fessionals see Mister Rogers* Neighborhood to be very clp^e to^ What they 
would ideally choose it to be. Additionally, they make sane fascinating 
recommendations about how to alter some content and style elements to 
make the handicap program segments more appropriate for the handicapped, 
yet not disrupt the delicate fabric of the program. 

The face-to-face work of the professional and the one-to-one tele- 
vision ccmmunicaticMi of Mister Rogers* Neighborhood are seen to be 
complimentary-- it is potentially feasible for them to work and function 
together more than they now do. Hie functions, roles, and values of 
each are sufficiently compatible — indeed, sufficiently alike — that an 
understanding of the findings which follow sxiggest a communication 
system , rather than a television program. 



Ideal Program: Summary Introduction 

TWO types of professional/ persons emerged which identify two dis- 
tinct concepts of what professionals would ideally like Mister Rogers^ 
Neighborhood to be, although there are also strong similarities between 
the two types. / 
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Both types of professionals emphasize the Importance of recognizing 
and accepting the tmique differences which lie within every child. The 
approach is seen throughout the responses of the professionals as the 
essential beginning point for establishing and maintaining a construc- 
tive professional- child relationship, it is the foundation upon which 
all coannruni cation with the child is> based. 

The two types of professionals differ sharply only in one way. 
The first type of professional person, the "Unique-Support Type," very 
much wants the ideal program to include scenes iii which the handicapped 
child is surrounded by friends who help him through new experiences. 
The second type of professional, the "Unique-Expression Type," urges 
that the ideal program emphasize direct, honest^i interpersonal communi- 
cation, a more confronting style of relating. 



Ideal Program; The Unique-Support Type 

The Unique-Support T^pe of professional's emphasis upon individual 
uniqueness is highly visible in the following items: 

Lady Aberlin knows the differences among the children who are 
handicapped. She likes to deal with them according to their 
individiial uniqueness. 

Lady AWfrlin knows the differences among the puppets . She 
thinks it is important to deal with them according to their 
individual uniqueness. 

It is the categorizing of handicapped children together on the 
basis of their handicap or on what they cannot do that hides the poten- 
tial strengths of the handicapped. In contrast to this kind of stereo- 
typing, the unique-Support Type urges that the major theme in the ideal 
program begin by \mphasizing the idea that the professional first 
recognize the differences among children and then deal with each accord- 
ing to his or her unique character. 

The first item expresses th^ enjoyable nature of this kind of 
functioning. The Unique-Support Type sees each child as a challenge, 
not a problem; and the process of finding ways to build on the strengths 
of each child can be seen to be an exploratory and fun adventure. The 
second item and other items in the array of the Unique-Support Type 
indicate the developmental features of interacting with the child as a 
unique individual person. 

Along with fun, there is also an indication that make-believe is an 
appropriate, way to allow the child to experiment with differences among 
people. Perhaps make-believe ig a way of having fun as well as a way 
of learning, \rtiich is, of course, fully consistent with the program 
style . 
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The Unique-Sup|)ort Type initially focuses upon the individual 
capabilities of the child and deals with the child on this basis. 
Within the child lies the key to his or her own development. 

The Itoique-Support Type makes some assmptions about the 
professional-child relationship. There is clearly an acceptance of 
differences ^among children and sufficient flexibility to allow different 
individuals to respond to their environment in a variety of ways . It 
can be seen that the Unique-Support professional's Interaction with the 
child is characterized by providing alternative ways for the child to 
respond to people and events, although there is no suggestion here of 
an "anything goes" expression from the Unique-Support Type, or that the 
child is given complete ftreedcm. The Unique-Support Type's approach 
provides choices for the child that are appropriate for his or her 
particular physical, emotional, intellectual, and social development at 
that time and ixLace and under the particular conditions. The Unique- 
Support Type's approach also Implies openness to change and flexibility 
in solving problems. Above all, the Unique-Support Type assists the 
child's development by allowing the child to try new things, to test 
his strengths, to take risks. The following item illustrates the im- / 
portance the Unique-Support Type places on success experience for the 
child: 

Chrissy learns to make tanato soup and tries it out success- 
fully with Mister Rogers and Chef Brockett . 

The Unique-Support Type feels that establishing a climate in which the 
child can experiment requires strong supi^rt systems to encourage the 
child when he succeeds and to help him over failures and the pain of 
learning new ways of thinking and being. The ideal program for the 
Unique-Support Type would include such support systems and ftriendships 

On a farm, Chrissy appreciates the support of her friends 
who are there when she needs them as she overcomes her fear 
of riding a horse. 

Chrissy feels secure because her fl-iends are there to help 
her lefium to walk with new braces. 

The Unique-Support Type also suggests that the ideal program should * 
include scenes that Impart the stability of the heme and emphasize the 
importance of a strong family unit. 

The ideal theme of the Unique- Support Type, generally, then, is 
that there are many unique ways for the child to develop. The child is 
encouraged by the Unique- Support Type to see himself in terms of what 
he can do and be and to see others this way as well. Through the child's 
own self-extending experiences he is to develop a sense of self-reliance 
or self- Independence, a sense of unique self-worth, and a clear sense 
of his own capabilities. What he cannot do because he is handicapped 
is not avoided, but merely kept in i>erspective to avoid what Wright, in 



his book, Physical Disability: A Psychological Approach (tX);, would 
call "spread," (i.e., vhen a handicap inhibits the person in areas in 
which there is no handicap). 

The Unique-Support Type professional clearly rejects ideas of 
rebellion against authority and structure, and rejects also general 
negativism. These kinds of behaviors are not seen by the Unique- 
Support Type as enjoyable or developmental for the child. Items 
strongly rejected by the Unique-Support Type are: 

The puppets have a meeting to organize boys and girls all 
over the country to learn how to run away from heme and start 
a new life. 

Lady Elaine conducts "school" to teach handicapped children 
sneaky ways of being sassy. 

While visiting a school for the blind, a blind boy fights 
with his teacher who finds him intolerable and has him trans- 
ferred to another teacher. 

A cartoon shows a five-year-old deformed boy who runs away 
from heme to join the circus. 

Fred Rogers listens to a f ive-year*old boy te3J. how much he 
enjoyed smashing his big brother's model airplane, while making 
it appear accidental. 

One respondent who loaded high on this factor particularly rejected the 
word "deformed." Another said, with a kind of gentle understandingness. 
Children already know "sneaky ways of being sassy." 



Ideal Program: The Unique-Expression Type 

The Unique-Expression Type and the Unique-Support Type professional 
are similar in regards to the central and strong theme of focusing upon 
the unique nature of each child. Both types express themselves strongly 
with these same two items particularly: 

Lady Aberlin knows the differences among the children who are 
handicapped. She likes to deal with them according to their 
individual uniqueness 

Lady Aberlin knows the differences among the puppets. She 
thinks it is important to deal with them according to their 
individual uniqueness. 

The Unique-Expression Type also emphasizes success experiences similar 
to that expressed by the Unique-Support Type: 




Mrs. McFeely lets Chrissy make tomato soup for Mister Rogers 
and Chef Brockett. She llKes to see Chrissy do things within 
her capability. 

The Unique-Expression Type is also similar to the Unique -Support 
Type by favoring scenes of domestic tranquility and strength. 

In contrast to the Unique-Suppprt Type of professional, the Unique - 
Expression Type clearly sees enjoyment in activities and experiences as 
ends in themselves. However, the strongest difference between the two 
types is the Unique-Expression Type's concern for honest expression of 
feelings of the child. The Unique-Expression Type encotarages the child 
to express himself in his own way. Each child is encouraged, for 
example, to see how many ways he can say, "I am mad." This is seen as 
fun and enjoyable as an end in itself, and it is also seen as a devefLop- 
mental experience which helps the child learn about himself and his 
conraunication with others. Examples of this for the Unique-Expression 
Type include: 

King Friday is holding a "mad" party. He invites everybody 
to his castle to candidly express their mad feelings. He 
thinks it is fun to see many ways to say, "I am mad." 

King Friday is holding a mad party. He invites everybody to 
his castle to express their mad feelings. He thinks it is 
Important to know there are many ways to say, "I am mad." 

It can also be seen in these items that there is emphasis by the Unique- 
Expression Type of the many possible ways for self-expression. There 
is no "right" way of conmunicating, or anything prescriptive in human 
communication learning. There Is also the suggestion that perhaps a 
bit of rebelliousness is healthy; one leeums about one's self and others 
through direct, confronting, honest communication with others. 

The Unique-Expression Type, unlike the Unique-Support Type, rejects 
the over-use of authority with children. Demanding obedience from 
children is rejected by the Unique-Expression Type. One respondent, who 
loaded highly on the Unique-Expression Type factor referred to the re- 
quiring of obedience f^om children as "disgusting." Accordingly, com- 
petition and regimentation, as in the playing of tin soldier games, are 
rejected by the Unique-Expression Type. These kinds of activities are 
seen as neither developnental nor really enjoyable for the child. Such 
activities ai(e seen rather as rigid and as indoctrinating compliance; 
they are not fa way of teaching self-reliance. For example, the Unique- 
Expression Tjjpe rejects: 

Chrissy j an orthopedically handicapped child hurries to answer 
the phone. Fred Rogers comments that he really likes snappy 
obedience from children. 
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King Fridayjuses the 'Nutcracker Suite' to help explain to a 
child that playing tin soldier games will help jim grow up a 
winner,, \ 

It is clear that j"snappy obedience" and emphasis upon "winning" are not 
favored, akd al^e, in fact very strongly rejected by both Types, altl^ovigh 
more so by the tinique-Expression Type. 

In general, professionals encourage the unique differences which 
they see existing in children. The ideal program which both the Un^ue- 
Support Type and the Unique-Expression Type ideally want is fully con- 
sistent with O.J. Harvey's System Four Theory. 0. J. Harvey's System 
Four further elaborates these findings. In particular, both Types i^ee 
a need to build-in strong support for the child and to encoui*age tho 
child to take risks in self-expression and in self -extending experi^ces. 

\ 

How do these ideal descriptions of the Mister Rogers' Neighborhood 
program compare with the progTHm as it is actually seen by these two 
types of professionals in its present form? 



Actual Program; Summary Introduction 

Although there are two ideal concepts for the program, having some 
strong sljiiilarities, the actual program itself comes through very clearly 
as one very solid, single, strong impression. There is only one mean- 
ingful image of the program. The actual program is seen as havihg 
exactly the same beginning point as both Types of prof es sisals would 
ideally like to see in Mister Rogers' Neighborhood > Both Types like 
very much the actual program's characteristic way of dealing with each 
child as an individual with unique strengths. Beyond this, both Types 
of professionals see some differences in what is actually on the air 
and what they would like the program to convey. The intriguing and 
striking overall finding is, however, that Mister Rogers' Neighborhood 
is se<5n to be extremely close to what the professionals would like it 
to be. Ideally . Descriptions of gaps between the actual and the ideal 
program, as seen by professionals, should be kept within this larger 
context. 



Hie Actual Program 

The major and strongest single theme in the very strong, unified 
Impressioit* of Mist€|r Rogers' Neighborhood centers on the unique differ- 
ences among all children, and the importance of dealing with each child 
as an -^adivldual. tThis is iirtiere the actual program and the ideal pro- 
gram descriptions are most strikingly sinilar. In contrast to stereo- 
typical thinking that Hpuld reject a person because he is different, 
t^ter Rogers' Neighborhood bui3,ds on the acceptance and appreciation 
of differences. We are all different in many ways. We all respond to 
our environment in different ways. The key in the actual program seems 
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to be in building upon the child's unique strengths, rather than upon 
what he is not able to do 3 or be. 

There are two characteristics of this approach to communicating 
with children which may be seen. The actual program is seen as develop- 
mental for the child, i.e., the child is assmed to grow and extend 
hlkself with this kind of interaction. AJ.so, there is a fun, somewhai 
adventviresome way of relating to a child within this approach, particu- 
larly with a child who is handicapped. There are many ways to conmxmi- 
cate to the child that it is all right for him to be himself, jto think, 
to touch, .and experience things in his own way. One way to encourage 
the child, toward learring is through make-believe. 

The items which exemplify the strong, unified theme in the profes- 
sional's perception of Mister Rogers' Neighborhood will, understandably, 
look familiar, since the similarity between the actual program and the 
ideal concepts for the program kre, strikingly similar? 

Lady Aberlin Xnows the differences among the puppets. She 
thinks it is Important deal with them according to their 
individual uniquene'-s. 

Lady Aberlin knows the differences among the children who are 
handicapped. She likes to deal with them according t- their 
individual uniqueness. 

These items can be seen to suggest the fo\mdation for subsequent 
descriptions of the program. , 

.^jiother notion which follows closely behind these in strength is 
that the child should try to da things that are within his capability, 
and again, the actual projsram is seen in this way. A person sensitive 
to the child's strengths fcan help him to expand his view of his own 
ceilipgs or potentialities, how many things are possible, and how many 
various ways there may be to make possible things happen. This, of 
course, encompasses much o-f what is so visible in the ideal program 
descriptions^and requires an approach which considers what is best for 
jthls-'Cblld, but contains a subtle and Important quality which sane 
readers may not understand. Respondents who most strongly associate 
with this factor indicated that it is not within the domain of the 
professicxial person +;o assume to know or try to determine the capability 
of the child. The professional's role, rather, is to help the child to 
seek, determine, and expand his notions of his own possible dream. 

A secondary theme which runs through the actual program description 
data is that by experiencing things first hand the child has fun and 
learns f'or himself. (It is possible that this applies particularly to 
the cnild who is handicapped and may be experientially limited.) Items 
which illustrate this are: 
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Mrs. McFeely lets Chrissy make tomato soup for Mr. Rogers and 

Chef Brockett. She likes to see Chrissy do things within her ^ 

capability. 

Chrissy learns to make tomato soup and tries it our success- 
fully with Mr. Rogers and Chef Brockett. 

Such items and open-ended interviews with professionals and parents 
seem to suggest that the child depends upon himself^ goes through 
experience by trial and error, that failures and successes both are 
important in learning, and that the process is not only l^eveloprofjntal, 
but that learning can be also an enjoyable experience, ihese character- 
istics exiw in the actual program. There also seams to oe a sense of 
adventure bexng expressed by respondents, a sense of conquering the 
unknown, a sense of taking risks. For example, in trying ja new recipe, 
for snow ice cream, perhaps a child can project into the experience, 
perhaps he Imagines himself In snowshoes treking across the cold Alaskan 
wilderness or even the sr - In his backyard. These kinds of experiences 
which respondents express , the imagi:*dtion which is associated with 
them consistently connect w-th the notion that such experiences are fun 
and developmental for the child. This may be seen in the following 
items: 

Mr. Rogers wants Chef Brockett to try on a pair of snow shoes. 
Chef Brockett says it is good to have a new experience. 

Mr. Rogers wants Chef Brockett to try on a pair of snow shoes. 
Chef Brockett finds it interesting because he has never had 
them on before. 

It is good to take risks, but a child, especially a handicapped child, 
needs strong support because learning new ways to think and act can 
often be threatening and painful. Professionals, like the program ^.fc- 
self , are saying the child should try to do things that are within his 
capabilities; and a person sufficiently sensitive to the child's 
strengths can help the child to do this and expand the child's ideas of 
what is possible. The notion of friends helping friends is also evident 
in the professional descriptions which provide this composite image of 
Mister Rogers* Neighborhood . When Crissy makes tomato soup Mister 
Rogers and Chef Brockett are there to give support whether Chrissy sees 
the experience as successfid or not. 

On a farm, Chrissy appreciates the support of her friends who 
are there when she needs them as she overcomes her fear of 
riding a horse. 

Chrissy feels secure because her friends are there to help her 
learn to walk with new braces. 

There is in the actual program description, just as there was in the 
ideal description, the suggestion of a home-like flavor cast throughout 
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many of the items. SGme exaixqples of this are the image of the warm 
kitchen, filled with friends, a child making tomato soup, or Chrissy on 
a farm learning to ride a horse. These images seem intimately connected 
to the notion of a strong family and kinship traxiitions of the home or 
farm. 

The professional person does not see any kind of rebellious spirit 
against authority as either enjoyable or developmental for the child. 
The program is devoid of elements that show negative attitudes toward 
authority. Items that indicate withdrawal from authority or constant 
confrontation are rejected as unrepresentative of Mister Rogers * Neighbor - 
hood. 



The puppets have a meeting to organize boys and girls all over 
the country to learn how to run away from home and start a new 
life. 

Lady Elaine conducts "school** to teach handicapped children 
sneaky ways of being sassy. 

lliese items can be seen in direct contrast to the expressions of what 
is representative of the program. A puppet that runs away does not 
build independence nor have the support systems around him. Being 
sassy is based on exploiting others* weaknesses rather than on building 
their strengths. Also rejected is the idea of inflexibility. 

While visiting a school for the blind, a blind boy fights 
with bis teacher who finds him intolerable and has him trans- 
ferred to another teacher. 

In addition, professional persons reject the notion that children should 
believe in the immediate obedience that authority demands. Such notions 
are seen as rigid and devoid of learning as well as enjoyment for the 
child. 

Chrissy, an orthopedically hanicapped child, hurries to answer 
the phone; Fred Rogers comments that he really likes snappy 
obedience from children. 

King Friday uses the "Nutcracker Suite" to help explain to a 
child that playing tin sold.jr grames will help him grow up 
a winner. 

The idea of being a "winner" is also a contradiction of what the actual 
program is seen to be. To make yourself a winner others have to be 
losers. This kina of win/lose social competition is rejected along 
with notions that status individuals can always control the actions of 
others . 




In general, Mister Rogers' Neighborhood is se^ as based in search- 
ing for the unique strengths of each child, in encoviraging a child to 
reach out, to extend hljaself through new ways of thinking and experiencing. 
The child is givoi* strong support, but is not shielded from reality. Mis- 
uses of authority are clearly rejected as unrepresentative of the program. 

As can be seen from the previoois analysis, the actual messages com- 
municated throu^ Mister Rogers' Nei^borhood and those that professionals 
would ideally like are /Very similar. rThe foundation for both is the 
unique-difference theme. There are two ways however in which the i^eal 
program expressions differ fron the present, actual program. The first 
is a desire for addeid emphasis on support for the child, especially when 
he is trying new experiences or new ways of thinking about himself. 
Items such as Chrissy learning to ride a horse or make tomato soup are 
more heavily stressed by the Unique -Support Type^ s Image of the ideal 
program. The Unique-Expression Type stresses the notion of encouraging 
open, honest ^ression of feelings— not rebellion or disobedience, 
perhaps healthy spontaneity or confl'ontation when necessary— a simple, 
"I'm mad at you" may illustrate this point. Again, it should be em- 
phasized that the similarity between the ideal and actual program are 
similarly extensive and an appropriate context frcm which to appreciate 
additional findings of this study. 



Ideal Professional Role: Introduction 

One very strong factor, or type of professional person emerged which 
represents the ideal role for the professional. There is also a second 
factor, or type of professional person, ^Axich is much weaker than the 
first. It is In a sense simply an addendum to the first. Both are based 
again on the central theme which runs through the various data: emphasis 
is upon appreciating the unique self -worth of each child. 



Ideal Professional Role: The Unique-Aspiration Type 

The ideal professional self -concept for the Unique-Aspiration Type— 
the way uhe would ideally like to function and work with the child—is 
fully congruent with 0. J. Harvey's System Four. The striking similarity 
with the themes already identified and reported in the relationships of 
the actual and ideal Mister Rogers' Neighborhood program emphasize the 
extreme Importance of the Individual -unique-difference theme and the 
assxmiptions which have been found to be associated with these findings. 
These related findings clearly, and strongly, reinforce each other. 
Note some of the ideal self-concept items which are most character- 
istic of the Unique -Aspiration Type of professional: 

It is Important to know the individual uniqueness of each child. 

Enjoy looking at the individual luxiqueness of each child. 




It is good for the child to depend -^n hiioflelf for realistic 
expectations* 

Glad to see the child depend on jnself for realistic expec- 
tations. 

The beginning point, again in the rofessional-child relationship is 
a building upo' the uniqueness of the child in a way that he learns 
self-dependence. The statements selected throughout this investigation 
clearly imply a process by which the child learns how to learn about 
himself and others , that he become a problem solver, a person who knows 
that some change is possible, other change is not, and that the chance 
to try shoTild always remain an open option. For the professional this 
also represents a fun way to interact with the child — to encourage him 
to extend himself and learn what his strengths and limitations are. 
The Unique -Aspiration Type suggests an exploratory, open-minded, flexi- 
ble approach. Learning new things and finding fun in the child «s 
developnent fits well into the Unique-Aspiration Type*s framework of 
constructing the ideal way of functioning, for example: 

Enjoy learning new things, 

Learning new thL.gs is always challenging. 

Like to play around with differen ways of presenting ideas to 
the child. 

The Unique-Aspiratlpn Type of professional does not construe herself as 
a would-be authority figure. She does not see that this would help the 
child develop self -^^endence. The demands of obedience are not seen 
as good for the chii|.d\in the long run. Other communication behavior 
alternatives similar tV this theme, and also highly consistent with 
Harvey »s System One stylVof functioning— are forcefully rejected by 
the Unique-Aspiration Type of professional: 

Snappy obedience from children is a benefit to them in the 
long run • 

Playing obedient tin soldier kinds of games with the child 
will be beneficial to him in the future. 

Like snappy obedience fron children. 

It is fun to play obedient tin soldier kinds of games with 
the child. 

Still additional communication style alternatives which are tinged with 
manipulation of people, negativism toward established figures, or an 
excessive dependence upon authority are also rejected. For example: 

I enjoy playing ^he games of institutional politics. 

Enjoy subtle humor that pops the bigshot^s authority. 
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In order to "be competent, I will always neea to have my 
supervisors keep me informed of how I am doing. 



Ideal Professional Role; Addendum 

The second, small factor or type of professional functions toward 
the ideal in contrast to the Unique-Aspiration Type mainly by desiring 
that the enjoyable nature of things be enrphasized, rather than the 
developmental aspects: 

Enjoy looking at the individual uniqueness of each child. 
Enjoy learning new things. 

Beyond this distinction this type of professional is highly similar to 
the Unique-Aspiration lype. 



The Actual Professional; Unique-Enjoyment 

There was one strong, major expression. The Actual Professional, 
or actual self-concept within the professional role is expressed in 
relation to the way the professional actxaally Interacts with the child. 
Again, the central theme of uniqueness emerges. 

The Actual Professional way of functioning and the ideal way of 
working with children seen in the Itoique-Aspiration Type are closely 
related. That is, the professional person sees herself doing very much 
what she ideally wants to be doing with children in her work. Consider 
these examples of the Actual Professional in light of the previous 
descriptions of the Unique-Aspiration Type, and the additional findings 
which were reported: 

It is important to know the individual uniqueness of each 



Enjoy looking at the individual uniqueness of each child. 
Enjoy learning new things. 

It is worthwhile to play around with different ways or pre- 
senting ideas to the child. 

Glad to see the child depend on himself for realistic expec- 
tations. 

Once again^ these data are congruent with O.J. Harvey's System U. The 
emphasis on individual uniqueness, on learning new things, on exploring 
ways of presenting ideas to the child, and enjoying the growth of self- 
dependence in the child are evident here. The Actual Professional seems 



child. 
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to value gratification over aspiration somewhat more than in the ideal 
context. Some of the Actual Professional person's strongest expressions 
contain a gratification or enjoyment quality. Through these findings 
we can begin to get a picture of the professional person finding actual 
enjoyment in interacting with the child and through being a part of his 
growing and learning. We can also see the sioggestion of some of the 
values which she may be demonstrating to the child. If Sullivan's 
developmental theory of personality and its implications for learning 
do apply, and if values are learned through interaction with significant 
others it is possible that children having an on-going relationship with 
an expressive Actual Professional person will learn to value what she 
values. If so, this would not likely be "taught" in an imposing way; 
the Actual Professional does not enjoy being a strong role model, at 
least not with regard to dealing with authority figures or fighting 
the larger system. 

The Actual ProfessioneuL clearly does not see obedience to authority 
as beneficial to the child. She strongly rejects such items. She dis- 
courages the child^frcm becoming dependent upon external authority or 
relying upon absolute, institutionalized authority or tradition, or be- 
coming involved in institutional politics. She herself does not enjoy 
political "games." She most strongly rejects: 

Snappy obedience from children is a benefit to them in the 
long 3Tun. 

Playing obedient tin soldier kinds of games with the child 
will be beneficial to him in the future. 

Like snappy obedience from children. 

It is fun to play obedient tin soldier kinds of games with 
the child. 

I enjoy playing the games of institutional politics. 

There is a very strong relationship between how the professional 
person sees herself actually working with handicapped children and her 
expression of how she would ideally like to interact with the handi- 
capped child, as has been seen. This close similarity is readily traced 
in large part to the central theme which is so strongly evident through- 
out the various data: The focus is wpm individual uniqueness, helping 
the child to develop independence and a sense of trying new ways of 
doing things. There is, in addition, the expressed feeling that the 
professional should enjoy this kind of functioning, and that she does 
enjoy her :ole. 

The following items are selected as particularly important in both 
the actual and ideal professional role: 

It is important to know the individual uniqueness of each 
child. 
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Enjoy looking at the individual uniqueness of each child. 

Glad to see the child depend on himself for realistic expec- 
tations. 

Enjoy learning new things. 

In her actual professional role the professional strongly rejects 
behaviors that overuse authority, that demand complete obedience frcan 
the child. Ideally, she would like to reject a wider variety of 
behaviors— those behaviors that are basically manipulative or that 
show complete negativian toward authority. 



Prediction of Child 

/The introductory chapter includes a rationale for assessing inter- 
personal communication between the professional person and the child. 
Personal enjoyment of typical visual Ijnages seen on Mister Rogers* 
Neighborhood were presented in photograph form (see Appendix 46) to the 
chi:|td with the request that he express (see Appendix 38) which of ten 
items were most enjoyable or "fun", relative to one another. These 
dat/la were correlated with corresponding rankings gathered ftrom profes- 
sidnal respondents given the following instructions: 

We are asking (name of child previously named by the profes- 
sional person as the child she knows best) to tell us which 
characters he finds most enjoyable in the sttme way you just 
did. « . • 

The professional respondents were asked to predict the child's expres- 
sion of enjoyment accordingly. 

Out of eighteen such rankings only two were significantly related, 
and only three or four other coefficients approached significance. 

It is possible, of course, that professional persons are not able 
to predict, are not "reading" the child's interests accurately. This 
is a reasonable inference, particularly in the sense that most of us 
have much greater capacity to listen and more accurately understand the 
other person than we typically demonstrate when tested, as these per- 
sons were. 

However, it is also possible that the items themselves are not 
sufficiently comprehensive and not sufficiently theoretically based to 
provide a rigorous test. The items are strongly representative of the 
visual images in the program, since they are taken directly from the 
program itself. But they are not moving images, as the program is, nor 
are they presented in the same visual context or under the same viewing 
conditions as they are seen by the ch.'Xd on the program. 
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^ third consideration area is the child *s ability to express 
himself. This investigation focuses upon children who are handicapped, 
some of them very seriously handicapped. An autistic child, a child 
with severe neurological illness, or a child with extremely poor vision, 
and other kinds of disabilities inject special limitations in what the 
child is able to express. His ccnanunication competence and his expres- 
sive ability may be developmentally limited because he is not physically 
or socially as mobile as a normal child. It happens that the two cor- 
relations which are significant are between professional person and a 
normal healthy child; in both cases the prof essionsuL person characterizes 
the child being predicted as "extremely bright^.""" 

\^ 

Hie obvious inference cannot be too lightly, dismissed, especially 
since some of the further ansuLyses of these same ^ata are found to be 
quite meaningful. 



Child and Adult Enjoyment (nonverbal) 

Expression of fun and enjoyment of visual Images from Mister 
Rogers^ Neighborhood provided seven clusters of personal enjoyment: 

1. The child enjoys reality more than fantasy. The most 
enjoyable Images also tend to have big smiles, which, of 
course, could Imply that this type of child most enjoys 
happy, friendly images. The least enjoyable Images can 
be characterized as old, formal, and stubborn. 

2. This type of child may not enjoy what is not very clear, 
real, and young. The puppets chosen may appear ambiguous 
^ile the persons indicate wamth and support. This type 
represents a sharp contrast to the first type mainly by 
selecting puppets as enjoyable. King Friday, Queen Sara 
and Chef Brockett are seen to be fun. Grandpere and 
Francois Clenmons are least fun. This type of child may 
prefer fantasy and dreaming to the reality of persons. 
The data suggest an escapist preference. 

J. This typ^ of child expresses preference for Henrietta 

Pussycat, Betty Aberlin, and Queen Sara as most enjoyable. 
Cornflake, Joe Negri, and Chef Brockett are the least 
enjoyable. The enjoyment of three female Images and the 
rejection of three masculine Images does Indicate a 
pattern. 

U. The fourth type of child's preference selected Lady 
Elaine Fairchilde, Cornflake, and King Friday as most 
enjoyable, and Joe Negri, Betty Aberlin, and Francois 
Clemmons as least enjoyable. Like type two, this type 
of child finds puppets more enjoyable than real people. 
He enjoys fantasy more than reality. It is possible that 
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the data suggest respect for authority and power, but 
also suggests he might not alwa^ wish to be obedient, 
since he expresses enjoyment of lAdy Elaine who can be 
seen as independent and one who fights against authority. 

5. Type five selects Queen Sara, Betty \\berlin, and Henrietta 
Pussycat as most enjoyable and Lady Elaine Pairchild, 
Francois Clemmons, and Grandpere as leVst enjoyable, LiKe 
type three this type of child expresses\enJoyment of the 
feminine stereotypes; Queen Sarpi and BetW Aberlin may 
both be seen in this way, as representing \gentleness and 
kindness. The fact that this type of child rejects 
Grandpere, Francois Clemmons, and Lady Elaine might 
possibly imply that he dislikes "strangenesi" or differ- 
ences # 

6. This type of child's preference selects King Friday, Chef 
Brockett, and Joe Negri as most enjoyable and Henrietta 
Pussycat, Grandpere, and Queen Sara as least fun. In 
contrast to types three and five, this type of child 
ranks masculine stez^eotyped roles higher than feminine 
ones, which could perhaps suggest — if we follow some 
cultural stereotypes visible in these images — that he 
likes strength, power, and independence, and rejects 
weakness, softness, and dependence. 

7. Type seven selected Lady Elaine, Henrietta Pussycat, and 
Joe Negri as most enjoyable and Cornflake, King Friday, 
and Francois Clemmons as least enjoyable. 

These types, one through four, and to a lesser extent, five, are 
quite clear and strong patterns. In general, they become less clear 
and less meaningful in the order in which they are presented. 

Professional persons were also asked to express their enjoyment of 
the same images, and these data were analyzed in the same way as the 
expressions of the children, which provided three types of appeal for 
visual Images. 

1. Ihe first type of professional's personal visual image 
appeal ranks Betty Aberlin, Chef Brocket, and Joe Negri 
highest, or most enjoyable. Lady Elaine Fairchild, 
Grandpere, and Hmrietta Pussycat were rejected. The 
most enjoyable Images are real adult persons. Those re- 
jected are "unreal" puppets. Also, Chef Brockett and Joe 
Negri may be seen as physically active, and are more 
often seen outdoors or actively doing things than some of 
the others. 

2. The second type of personal preference expressed identifies 
Henrietta Pussycat, Chef Brockett, and Joe Negri as most 
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enjoyable, and Granpere, King Friday, and Queen Sara as 
least enjoyable • The person image in contrast to the 
puppet image can be seen here, as in type one. There may 
also be a rejection of authority as an enjoyable image, 
especially visible in the characters of Queen Sara and 
King Friday who are strong authority figures, and were 
most strongly rejected. 

3* The third type of preference ranks Chef Brockett, 

Henrietta Pussycat, and Francois Clemmons as most enjoy- 
able, and Cornflake, Joe Negri, and Lady Elaine Fairchild 
as least enjoyable. Once again, the persons and the 
action theme can be seen as enjoyable in contrast to 
puppets, although not as cleeurly as In the other two 
types. 

A more meaningful characterization of the professional person's 
enjoyment of elements In Mister Rogers* Neighborhood can be seen In the 
professional's personal enjoyment data. 



Professional's Personal Enjoyment: Introduction 

As has been noted In the introduction, Stephenson (71 ) and others 
have emphasized the importance of play in mass comntunicaticn. Accord- 
ingly, assessment of the personal preference j)atterns of professionals, 
irtio work In such a critical role in relation to children, was made. 
The Mister Rogers' program items were used with instructions to express 
those program elements which are most enjoyable, gratifying, and fun. 
(see Appendix 39)- Four types of professional perscmal enjoymient 
emerged. 



Personal Enjoyment; The Tradition Directed Type 

The first type of professional values or enjoys items which express 
the uniqueness of individuals and the trying of new activities. The 

Tradition Directed 's choices seem to evidence a kindness quality. -She 

seems to like harmony, to be supportive of others and to enjoy the 
reality of people, not the \fantasy of puppets. 

There is a "home-y", old fashioned, connotation to the items the 
Tradition Directed lype most enjoys. She seems to like activities re- 
lated to tradition, conventional cxxlture and the family. Hie following 
items exemplify this. 

On a farm, Chrissy appreciates the support of her friends who 
are there when she needs them as she overcomes her fear of 
riding a horse; 



Chrlssy learns to make tomato soup and tries It out sucess- 
fully with Mr. Rogers and Chef Brockett; 



Francois Clemmons enjoys the cooperation of some children 
when he shows them how to sing, "Row, row, row, your boat," 
in two groups; 

X Owl has a birthday and enjoys the special acceptance and 
treatment fi'cm the other puppets in the neighborhood of make 
believe. 

Uie Tradition Directed person least enjoys programs which exhibit 
negativism or anti-authority themes.. Four of her least enjoyed programs 
involve a boy fighting, children running away, ways to be sassy, and a 
f lye-year-old "ftreak" joining the circus. 

While visiting a school for the blind, a blind boy fights 
with his teacher who finds him intolerable and has him trans- 
ferred to another teacher. 

The puppets have a meeting to organize boys and girls all 
over the country to learn how to run away from home and start 
a new life. 

Lady Elaine conducts "school" to teach handicapped children 
sneaky ways of being sassy. 

A cartoon shows a five-year-old deformed boy who runs away 
from home to Join the circus* 

The Tradition Directed type of person dislikes rebellion and conflict. 
This is compatible with her enjoyment of harmony and the smooth running 
of whatever she is involved in. These items are consistent with her 
idea of %rtiat is socially undesirable. 



Personal Enjoyment; The Adventiirescme Type 

The Adventuresome Viewer, can be seen in contrast to the Tradition- 
Directed person. She selected programs which expressed the enjoyment 
of taking risks and the free expression of feelings. The following 
items illustrate: 

King Friday is holding a "mad" party. He invites everybody 
to his castle to express their mad feelings. He thinks it 
is important to know there are many ways to say, "I am mad." 

King Friday is holding a "mad" party. He invites everybody 
to his castle to candidly express their mad feelings. He 
thinks it is fun to see many ways to say, "I am mad." 



Lady Elaine is the only one in the Neighborhood of Make 
Believe ready for the trip to the moon. She enjoys taking 
risks. 

Lady Elaine is the only one in the Neighborhood of Make 
Believe ready for the trip to the moon. She says it is 
worthwhile to take risks. 

Another high scoring item for the Adventuresome Viewer is the statement 
regarding a little boy running away, Huck Finn style. 

A deaf boy reads Huckleberry Finn to learn how to build a 
raft so he and his friend can similarly escape down the river. 

The Adventuresome Type values rebelliousness, perhaps, as an expression 
of questioning social values. 

She consistently selects authority-oriented items as least enjoy- 
able. This mainly involves adults telling children what to do; be 
obedient, listen and be a winner, follow the same order and do these 
things because it*s good for you. 

Chrissy, an orthopedically handicapped child, hurries to 
answer the ^hone; Fred Rogers comments that he really likes 
snappy obedience from children. 

Mr. Rogefrs discusses with the child the reasons for listening 
to adxjlts. To\ be a winner you will always need an important 
person to keep you informed of how you are doing. 

Henrietta Pussycat tells a handicapped child it pays to be 
obedient for it will help you in the long run. 

King Friday uses the "Nutcracker Suite" to help explain to a 
child that playing tin soldier games will help him grow up a 
winner. 

Fred Rogers sings a song about following schedules. The 
lyrics say it is beneficial for the child to follow the same 
order each day. 

Mr. Rogers tells a group of children that when an adult 
demands the most of you it is for your own good later on. 

She mainly dislikes depending on authority and dislikes the idea of 
children depending on the authority of adults. Presumably, the child 
can try things out on his own to discover what will be successful for 
him. 

By looking at what the Adventuresome Type enjoys and does not 
enjoy a feeling of movement and independence is given to the reader. 



She tends to be adventxirous and playful, likes travel and new things. 
It would seem that any hindrance of her activities might be regarded as 
stifling or an attempt to regiment her. 



Personal Enjoyment; The Libera ted- Toward- "Nomalcy" 
' Type (outer -directed) ^ 

Hie Liberated-Toward-Normalcy Type may be seen to enjoy programs 
which exhibit themes of security. She enjoys other-directed^ qualities. 
She seems to feel that sme form of control or manipulation are enjoy- 
able. This is evidenced by the items of Fred Rogers "getting" a child 
to make an airplane and Chrissy feeling secure with her friends and 
appreciating their support on a farm. 

Mr. Rogers enjoys getting a shy handicapped child to make 
paper airplanes with the other kids. 

Chrissy feels secure because her ftiends are there to help 
her leara to walk with new braces. 

On a farm, Chrissy appreciates the support of her ftrlends who 
are there when she needs them as she overcomes her fear of 
riding a hprse. 

These are dependent kinds of expressions. She also values differences 
and the expression of feelings. 

Lady Aberlin knows the differences among the children are 
handicapped. She likes to deal with them according to their 
individual differences. 

King Friday is holding a ^taad" party. He invites everybody 
to his castle to candidly express their mad feelings. He 
thinks it is fun to see many ways to say, "I am mad." 

It seems she likes to nelp, likes to be liked and likes to feel needed 
by others. ^ 

The Liberated-Toward- "Normalcy" Type person least enjoys a variety 
of kinds of items. She seems to enjoy the ability to manipulate "for 
the child's own good." However, if this changes to direct authoritar- 
ianism, e.g., snappy obedience, or be a winner, then this is not enjoy- 
able. Also jbeing sneaky or sassy or manipulating for your own good 
(e.g.. Lady (Blaine entertains the children so they will think she is 
nice)^ i 

Mr. Rogers enjoys getting a shy handicapped child to make 
paper airplanes with the other kinds. 
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Mr, Rogers persuades a shy handicapped child to make ^auer 
airplanes with the other kids because Mr. R.jers knows thia 
will help him get along better with others, 

Chrissy, an orthopedically handicapped child, h\irries to 
answer the phone; Fred Rogers comments that he really likes 
snappy obedience from children. 

Mr. Rogers discusses with the child the reasons for listening 
to adults. To be a winner you will always need an important 
person to keep you informed of how you are doing. 

red Rogers listens to a five-year-old boy tell how much he 
..ijoyed anashing his big brother's model airplane, while 
making it appear ^eccidental." ^ 

Lady Elaine conducts "school" to teach handicapped children 
sneaky ways of being sassy. 

) 

Some children visit Lady Elaine Fairchilds in the Neighborhood 

of Make Believe. She is busy but decides to enteitain them 

so that they will tell their friends what a nice pevpon she is. 

A theme e3cpressed by ^the Liberated-Toward- "Normalcy" Type person 
iivolves sec\irity. A haxidicapped child should grow up rea^ to meet 
the demands of society; this professional will help the cMld do this. 
She wiU innoculate him against abuse and exploitation; he, in turn, 
will cause no trouble and lead a good moral life. He will enjoy help- 
ing others and will feel seciire in the help ue may receive in return. 



Personal Enjoyment; The Self -Directed Type 

llie Self-Directed Type of person enjoys program ideas of rebellious- 
ness most. The child rebelling against his teacher, the Helen Keller 
film, and the "Land of No Parents," were high choices along with King 
Friday's "mad" party and Fred Rogers playing aroxmd >'ith liusical instru- 
ments. 

Mr. Rojers visits the mentally retarded children and relates 
the story of a child who per* xstently rebelled against his 
teachers in order to convince them that he really wasn't 
retarded . 

Mr. Rogers shows the Helen Keller film segment which shows 
Helen violently revolting against her teicher until she 
finally learns the word W-A-T-E-R and what it means. 

Mr. Rogers approaches the band after the show and tries 
different kinds of musical instruments. 



The puppets present a play about a little boy who happily 
stumbles upon the "Land of No Parents." 

King Friday* is holding a "mad" party.' He invites everybody 
to his castle to candidly express their mad feelings. He 
thinks it is fun to see many ways to say, "I am mad." 

Mr. Rogers approaches the band after the show and tries to 
play the trumpet and the drum. He thinks it is beneficial 
to loiow different kinds of musical instruments. 

The "mad" party might be seen as an expression of hostility rather than 
an expression of all feelings. Mr. Rogers plays the trumpet and the 
drum, both loud and possibly annoying instruments. This professional 
enjoys rebellion; perhaps this is seen as a healthy expression of the 
self. 

This type of professional seems very self -directed. An idea of 
standing up to tjie "odds" or "authorities" or "forces of life" is 
expressed. She expresses a self confident quality and sxiggests she 
will challenge the established order if she feels she is right about 
something. She selects those items which suggest she will rely on inner 
strength to sustain her in hard times; she enjoys programs which express 
this kind of inner strength. 

The Self -Directed Type person dislikes a variety of items. '6he 
dislikes the sassy school, (which is rebellious); demands frcci authority 
figiares, the deceit involved in the childs' smashing of his airplane, 
depending on Chef Brockett for a menu and Mr. Rogers helping a child 
make a plane. 

Lady Elaine conducts "school" to teach handicapped children 
sneaky ways of being sassy. 

y.r. Rogers tells a groiip of children that when an adult 
demands the most of you it is for your own good later on. 

Fred Rogers listens to a fi^^-e-year-old boy tell how much he 
enjoyed smashing his big brother's model airplane, while 
making it appear "accidental." 

When Rogers plans a special party he depends on Chef 
Brockett to make the right decision nbout the menu. 

Mr. Rogers persuades a shy handicapped child to make paper 
airplanes with the other kids because Mr. Rogers knows this 
will help him g^". along better with others. 

Perhaps reoellion is good if no objects are destroyed, only ideas 
questioned or if the rebellion is direct, not in secret. Both authori- 
tarianism and manipulation are disliked. The choices of least enjoyed 
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programs are consistent with O.J. Harvey's System 2 type of personality 
which somewhat characterizes the Self-Directed Type. She expresses 
enjoyment of structvire and authority, but she may resent and deny such 
need and does express rebellion against structure. This is a possible 
explanation of^why rebellious kinds of program ideas were chosen as 
most and least enjoyable. 



Personal Enjoyment: Comparison among Types 

The Tradition -Directed Type and the Liber at ion-Toward- "Normalcy" 
Type persons correlate fairly highly. They both value uniqueness and 
enjoy Chrissy's seciirity regarding her friends presence while horseback 
riding. While the Tradition-Directed Type enjoys new experiences and 
relying upon internal standards, the Liberation-Toward- "Normalcy" Type 
prefers programs with security themes and expres^ s a desire to be liked. 
The Tradition-Directed Type person dislikes rebellion; the Liberation- 
Toward- "Normalcy" Type person dislikes authority and manipulation for 
ones own good instead of for the good of the child. 

The Adventuresome Type and the Liberation-Tbward-"Normalcy" Type 
person like different items. The Adventuresome Type person enjoys risk 
taking, and sees expression of feelings as important, along with playful 
rebelliousness. The Liberation-Toward- "Normalcy" Type person enjoys 
manipulative techniques but the two types are similar in their dislike 
of obedience. While this accounts for all of the Adventuresome Type's 
dislikes it is only a part of the Liberation-Toward- "Normalcy" Type's. 
The Adventuresome Type seams to be expressing "let me try to do things 
my way" while the Liberation-Toward- "Normalcy" seems to be saying, 
"don't let people tell you what to do, let me help you instead." 

The Tradition-Directed Type and the Adventuresome Type cc^pare in 
their general enjoyment of seeing a child as an individual. v differ 
in their expression of what is implied. The Tradition-Direct Type 
enjoys a child being himself but in a socially acceptably, traditional 
manner. The Adventuresome Type enjoys seeing a child be himself, but 
in freely expressive ways he would like, not prescribed ones. 

These types express contrasts in the ideas they find least enjoy- 
able. The Tradition-Directed Type dislikes rebellion and conflict. 
Things should be calm and happy with no "rocking of the boat." The 
Advent\iresoiPe Type rather enjoys a little "boat rocking" if a purpose 
is involved, e.g., learn something new from this, and she dislikes 
obedience and authority; perhaps she sees this as a way of limiting ones 
freedom. 

The Adventuresome Type and the Self-D\rected Type compare in that 
they both enjoy the "mad" party. 

King Friday is holding a "mad" party. He invites everybody 
to his castle to candidly express their mad feelings. He 
thinks it is fun to see many ways to say, "I am mad." 
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Because of their other choices, however, they seem to view this from 
different contexts. The Adventuresome Type sees this as an example of 
people expressing all feelings. The Self-Directed Type seems to view 
it as an expression of hostility. This is a gratification item using 
the word "fun" in it which may suggest its meaning by the Self-Directed 
Type person, e.g., if you are mad--tell people about it, and enjoy being 
angry. 

Regarding personal enjoyment, the only common theme among all 
types is that at least one of 0. J. Harvey's System k items were chosen 
in the top five choices. However, each type also enjoys other qualities 
more. The Tradition -Directed Type likes uniqueness and harmony; the 
Adventurescme Type enjoys risks and the expression of feeling; the 
Liberation -Toward-"Normalcy" Type, manipulation for anothers well 
being and the Self-Directed Type, rebellion. The dislikes of the 
Tradition -Directed Type and the Adventurescme are in strong contrast. 
The Tradition-Directed Type dislikes conflict and relellion; the Adven- 
turesome Type dislikes authority. Both the Liberation-Toward-"Normaley" 
Type and the Self-Directed Type have a composite of dislikes which in- 
clude ideas of obedience, rebellion, manipulation, being secretive, 
authoritarianism, and dependency. One possible explanation is that they 
are similar in that they have personal reasons for enjoying manipulating 
another or being rebellious. This could be justified to them however, 
if another is manipulative or rebellious, respectively. The other 
person »s motives may not appear as "pure" as the professional sees her 
own, and are disliked. 

Regarding the concepts of gratification and aspiration, the only 
place in personal enjoyment where this seems to be operating is in 
interpreting the meaning the Self-Directed Type person has for liking 
the "mad" party. As stated, "fun" for this person refers to an expres- 
sion of hostility not of all feelings or emotions. 

The Tradition-Directed Type and the Adventurescme Type persons like 
to see children as unique individuals doing what they are capable of. 
They dislike rebellion and obedience, respectively. This seems to be 
noteworthy. It suggests Mister Rogers' Neighborhood might wish to con- 
tinue the kinds of programs which are expressed as most enjoyable, e.g., 
uniqueness, new experience, do things within your capabilities, the 
"mad" party (or expression of feelings) and taking risks. These types 
of professionals consistently enjoy abstract independent functioning 
and presumably like seeing this in the child as the other data indicate. 

Many of the findings in the persaial enjoyment data are consistent 
with 0. J. Harvey's notions and the infomal learning systems which 
encourage the child to be himself and develop interests, abilities and 
skills at his own personal "rate" of growth. 

It is also clear that these findings further resemble many of the 
notions previously advanced by David Riesman's Lonely Crowd , and future 
ccramxinication insights can be anticipated by drawing upon Riesman's, 
as well as Harvey's theories. 
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Social Desirability: Introduction 



The mutual expectations postulated in the introductory chapter 
siiggest a need to understand such expectations broadly in terms of what 
Allen Edwards wotild call social desirability. The instructions given 
respondents (see Appendix kO) were similar to those used by Allen L. 
Edward's Social Desirability Studies emphasizing what Mister Rogers' 
Neighborhood program items are "good for children," that "children ought 
to watch." The social desirability dimension might suggest what social 
influences may be influencing the professional person beyond the limits 
of her professional role strictly defined, and might provide more breadth 
to an understanding of how she is functioning. Also, social desirability 
is sometimes seen by some researchers as a "contaminating variable'* 
("Your respondents only expressed what they thought they 'should^ or 
•ought' to express.") and it was decided to go after these data directly 
as a natural part of the study, rather than wonder about such relation- 
ships too late. 

The data produced two expressions of social desirability: Hie 
Interpersonal Concerns Type, who places strong emphasis upon friendship 
and helping behavior, and the Personal Independence Type who stresses 
integrity in cOTmxinication with others. 



Social Desirability; The Interpersonal Concern Type 

The first type focuses on friendship and the help that friends 
give each other especially when one is in need. In general, good inter- 
personal relationships are seen as extremely socially desirable. 

Chrissy feels secure because her friends are there to help her 
learn to walk with new braces. 



On a farm, Chrissy appreciates the support of her friends who 
are there when she needs them as she overcomes her fear of 
riding a horse. 

This helping or support behavior implies relationship. It makes 
Chrissy feel seciire and she appreciates the support. The helping be- 
havior has an effect, is felt. The second item also s\jggests a strong, 
cohesive group of people, united in friendship, and the traditions of 
farm life. There is a sense of tranquility and strength. 

The Interpersonal Concern Type of person also considers it very 
socially desirable to interact with the child as an individual. Be- 
haviors congruent with O.J. Harvey's System k (such as behaviors that 
help the child develop independence and flexibility) are seen as very 
worthwhile. 



Lady Aberlin knows the differences among the children who are 
handicapped. She likes to deal with them according to their 
individual uniqueness. 
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Mr3, McPeeley lets Chrissy make tomato soup for Mr, Rogers 
and Chef Brockett, She likes to see Chrissy do things within 
her capability. 

Again, note that Chrissy is in the kitchen making tomato soup, a thought 
tinged with domestic tranquility and strength, Chrissy also does things 
within her capability. This is important in that it implies direction 
from others who have helped her imderstand her capabilities and also 
that Chrissy has some insight into what she can do well. Having the 
child do things on her own that she enjoys is developmental and socially 
desirable behavior. In addition, both items imply constructive inter- 
personal relationships , 

This theme is continued in two other items important in the 
Interpersonal Concern Type's image of social desirability. 

Mr, Rogers persuades a shy handicapped child to make paper 
airplanes with the other kids because Mr, Rogers knows this 
will help hijn get along better with others, 

Mr. Rogers enjoys getting a shy handicapped child to make 
paper airplanes with the other kids. 

The theme of getting along with others throughout these items is very 
strong. It is also enjoyable or satisfying for a professional to be 
able to get a child to do something that is good for him. Manipulation 
of the child is encouraged if it will help the child improve his self- 
concept and his interpersonal relationships. 

Overall, items that fit 0. J Harvey's System 3 (giving support, 
needing to be liked, manipxiLating) behaviors are selected as the most 
socially desirable mode of functioning and System k behaviors as a close 
second. The two systems are quite complimentary for this type of per- 
sai. Friendship and support are a means of helping the child develop 
a sense of self -worth and independence. 

Behaviors that counter this goal are seen as extremely socially 
undesirable, especially those that tends to exploit people on the basis 
of their weakness. Thus, teaching children how to be "sassy" is most 
undesirable; it is not only teaching disobedience, but also it connotes 
watching for the most vulnerable moment. This item was selected as 
most undesirable: 

Lady Elaine conducts "school" to teach handicapped children 
sneaky ways of being sassy. 

Running away from reality is also very socially undesirable. This 
behavior is a kind of rejection of authority and is designed to leave 
problems behind or perhaps hurt authority figures: 



The puppets have a meeting to organize boys and girls all over 
the world to learn how to run away from home and start a new 
life. 

Any behaviors that indicate deceit, or enjoyment of destruction are 
also rejected. 

Fred Rogers listens to a five-year-old boy tell how much he 
enjoyed smashing his big brother »s model airplene, while 
making it appear "accidental." 

Throughout all of the strongly rejected items, there is a theme of 
negativism and anti-authority feelings. These are considered to be 
most socially undesirable by the Interpersonal Concern Type of Profes- 
sional. 

Social Desirability; The Personal Independence Type 

The Personal Independence Type can be seen in comparison to the 
Interpersonal Concern Type. The Persoqal Independence Type expresses 
personal independence as being socially desirable. For example, this 
type stresses honest expression of feelings and acting on the basis of 
internal standards. Tho notion of friendship aiid support, \fhile impor- 
tant, is not operating as significantly as it is for the Ir^'-'rpersonal 
Concern Type, 

King Friday is holding a mad party. He invites everybody to 
his castle to express their mad feelings. He thinks it is 
important to know there are many ways to say, "I am mad." 

X Owl has his own rules of behavior. He says it is good for 
everybody to rely on their ovm internal standards. 

The idea of the "mad" party is quite significant for the Personal 
Independence Type. It connotes that honest expression of feelings is 
desirable and that it is good to confront someone by telling them you 
are mad. This is not something found in the Interpersonal Concern 
Type»s expression of social desirability. This item also connotes a 
feeling that there are many ways to respond to reality. The idea of 
searching for different ways to look at reality and to respond to people 
and events is encouraged. This is in line with 0. J. Harvey «s System k. 
Like the Interpersonal Concern Type, however, the Personal Independence 
Type also places heavy emphasis on dealing with each child as a unique 
individual. Again, this connotes behaviors that are found in Harvey *s 
System k: 

Lady Aberlin knows the differences among the puppets. She 
thinks it is important to deal with them according to their 
individual uniqueness. 
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Lady Aberlin knows the differences among the children who are 
handicapped. She likes to, deal with them according to their 
individual uniqueness. 

These items indicate that dealing with each child individually is 
developmental for the child and is also an enjoyable kind of interaction. 
The Personal Independence Type sees the homey scenes as desirable as 
does the Interpersonal Concern Type. Thus, Chrissy making soup in the 
kitchen is again selected. There is also a stress on trying new things, 
perhaps taking risks. 

Mr. Rogers approaches the band after che show; he likes to 
try different kinds of musical instruments. 

Mr. Rogers wants Chef Brockett to try on a pair of snow 

shoes. Chef Brockett says it is good to have a new experience. 

In summary, the Personal Independence Type's expression of social 
desirability is slightly more adventurous than those of the Interpersonal 
Concern Type. They differ in what they see to be socially undesirable. 
The Personal Independence Type rejects the use of authority tc control 
and to demand complete obedience from others. Such authority is not 
seen to be enjoyable or developmental for the child. The ideas of 
keeping children in line by telling them "about th4 long run" or "listen 
to your elders" are strongly rejected as is the idea of talking behind 
someone s back. 

Henrietta Pussycat tells a handicapped child it pays to be 
obedient for it will help you in the long run. 



Chrissy, an orthopedic ally handicapped child hurriec to 
answer the phone; Fred Rogers comments that he really likes 
snajDpy obedience from children. 

There is also a clear rejection of a win-lose competition, and the kind 
of aspiration that you must grow up to be a "winner." 

King Friday uses the "Nutcracker Suite" to help explain to a 
child that playing tin soldier games will help him grow up a 
winner . 

Mr. Rogers discusses with the child the reasons for listening 
to adults . To be a winner you will always need an important 
person to keep you informed of how you are doing. 

In addition, the notion that you need someone to keep you, informed of 
how you are doing is contradictory to developing the independence 
which the Personal Independence Type sees as very socially desirable. 
Although the Personal Independence Type also rejects negative behaviors 
toward authority like the Interpersonal Concern Type she is much more 
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concerned about the over-use of authority in demanding obedience and 
increasing one's own*status. . 
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SUMMARY AND IMPLICATIONS 



"A circle can never succeed in 
imitating a square, nor is there 
any chance for a fish to become 
a bird. What they try to Imitate 
may be good and beautiful. But 
the further they go, the more 
remote their goals seems to be*" 
Kuo Hsiang 



Problem and Design 

Mister Rogers' Neighborhood is a national childrens' television 
program which deals primarily with affect. Fred Rogers, the "star" of 
the program, projects various themes of self-esteem. Recently, various 
forms of handicappedness have been presented. 

Inquiry was designed to discover how the concept of handicappedness 
can best be presented to children and what are the effective styles of 
the professionals who work with disabled children. The findings will 
be applied in new programming designed to facilitate self-esteem and 
the acceptance of handicapped children. 

The study was directed along the following lines: 

1. Mister Rogers' Neighborhood program segments and related 
media materials. 

2. The role and functions of the professional. 

3. The handicapped child. 

Focused Intearview data provided insights for conducting a Mister Rogers' 
Neighborhood Q and other analyses. Professional workers and children 
were intearviewed to identify patterns of possible uses for educational 
media materials associated with Mister Rogers' Neighborhood . 

A conceptual model shows relationships among Mister Rogers' 
Neighborhood , the professional person, and the child. The child and 
the""p?ofessional were construed as mutual significant others. Some of 
the variables under investigation include: 
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1. The Professioned Person 

2. The Child's Most Enjoyed Program 
and Materials 

3. Child's Expression of Most 
Enjoyable Program and Materials 

k. The Child 

5. The Ideal Program and Materials 

6. Personal Enjoyment 

7. The Ideal Professional Role 

8. The Actued Program and Materials 

9. Actual Professional Role 
10. Social Desirability 



Summary" of Professioial Data 

The kind of program professionals would ideally like Mister Rogers' 
Neighborhood to be has been described. Two types of professionals were 
identified, both of whc3m stressed the unique self -worth of the child. 
The Unique-Support Type sees the importance of friendship and support; 
the Unique-Expression Type emphasizes the importance of honest, direct 
ccmmxinication. 

The way professionals actually perceive Mister Rogers' Neighborhood 
the actual messages communicated through the program, have also been 
described. One major expression with emphasis upon unique experiences 
was identified, and the professional person also places high value on 
individ\ial experiences and strengths, trying new things, and the self- 
dependence of the child. 

Two types of professionals were found regarding the way they would 
ideally like to function in their interaction with the child witlin the 
nat\iral setting in which they work. Once again, uniqueness is stressed 
and the process of enjoying what you are doing is seen ai important. 




Implications 

The remarkable siijiilarities offer considerable insight into what 
professionals see as central to the key of understanding the professional- 
child relationships and the channels of comraunication (interpersonal and 
mass communication) that cim build and maintain the relationship. The 
key seems to be to deal with each child as a unique individual, appre- 
ciate and accept differences in people, assist the child to develop a 
unique sense of self -worth and independence through helping the child 
test himself, learn new ways of doing and thinking, and enjoy the 
process of learning as much as possible. Through this process the 
child learns how to learn about himself and others; the child learns 
his strengths and limitations, and the child evolves toward realistic 
jAcctations for himself. The general findings are fully consistent 
wTui Harvey's System k. 



5k 



ERLC 



00 



Perhaps an appropriate way to conceptualize the similarities and 
differences among these types is to see them on a child, non-child 
continuum . For example, those items that help the child to understand 
the complexities of his own inner world, the many ways to conceive of 
himself and others, are consistently selected as best for the child. 
This approach is characterized as a nonintrusive, noncontrolling inter- 
action with children. The child is encouraged to take risks </ithin 
reason; he is prepared for them and supported no matter what the out- ' 
come. Experiences of the child are stressed throughout the data; the 
child lives in an experimental world and he or she should be given many 
opportunities to participate in his environment. A sense of trying, 
doing, feeling touches the fringes of everything else said. Through 
experiences the child learns in a run and tumble way, but the chance 
for the child to experience variety is a subtle way of placing hign 
value on differences, newness, flexibility, change. A poster vith the 
words, "Bloom where you are planted," captures some of this feeling. 

The opposite of the System k approach is strongly rejected throxigh 
the findings. Behaviors that manipulate the child into doing what the 
professional thinks best for him are forcefully reject'j<1 Behaviors 
that do not leave room for the child to question and to experiment are 
also clearly rejected as wasteful of the child's potential. The non- 
child items focus on someone else assuming that they know what is best 
for the child. Demands of obedience receive strong rejection. Absolute 
negativism toward authority figures receives similar treatment. Any 
behaviors that are directed toward hurting others or toward capitalizing 
on another's weakness are seen to be extremely detrimental. Manipula- 
tion of people, for example, takes advantage of weakness. 0. J. Harvey's 
Systems 1 and 2 receive extreme rejection. System 3 is rejected if the 
behavior involves manipulation; support is strongly encouraged (a 
System 3 behavior). 



Visual Continuum of Selected and Rejected and Child and 
Non-child Oriented Items in Relation to Harvey's System h 



Behaviors Selected 



System k 



System 3 



Child-centered 



Behaviors Rejected 



System 2 



System 1 



■^Non-Child Oriented, 
Imposing 
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The behaviors embraced throughout this investigation have a pioneer 
spirit about them, perhaps at times an adventurer bravado kind of 
quality. Exploring new ways of doing things is a key principle. The 
assumption \mderlying the System h approach is that there are no abso- 
lute, externally-defined "truths." There are no inviolable social 
norms. Principles and norms are seen as guidelines to be assessed by 
the individual in terms of his or her own developnent and enjoyment. 

The similarities between the actual and ideal program, the actual 
and ideal professional role, the ideal program and the ideal professional 
role, and other related ccmparative observations offer a very strong and 
intriguing finding with socially significant implications. Mister 
Rogers^ Neighborhood is already very close to being what professionals 
would like it to be, ideally, and the program is readily characterized 
as having the kind of approach to interaction that forms the basis for 
building constructive relationships with children, whether handicapped 
or not. How a professional sees herself, actually and ultimately, 
dealing with children is reflected in the actual and ideal expressions 
of Mister Rogers^ Neighborhood . How the professional would like to 
change professionally is similar to the way^ she would like to see the 
program change. Mister Rogers' Neighborhood offers "professional" com- 
munication or a sense of relationship similar to her own interpersonal 
comm\anication in her work with children. It is almost as if the pro- 
fessional person and Fred Rogers work "together." At least this is 
clearly a possible and reasonable relationship that could be readily 
encouraged with her. The professional sees herself dealing more with 
the. enjoyment, fun, and the adventiare of taking risks. The program is 
at its best when it deals with these issues, but more intensely, showing 
support for the child while he or she is learning and, in addition, 
dealing with the importance of open, direct, honest and spontaneous 
communication. 

There may be several reasons why television communication can deeuL 
more effectively with such interpersonal communication issues. Perhaps 
the child is more willing to experiment in the privacy of his own h'^e, 
with the strong support of Fred Rogers and others. Often the child 
watches the program alone or with an adult in and out of the room. The 
opportunities to participate privately in the program are high. Research 
interviews indicate the high level of children's participation in the 
program, especially with Fred Rogers. The child may often not receive 
the enco\iragement and support in his own home that will help him try new 
ways of thinking and doing, or he may not receive enough of it. The 
child may also be able to experiment with a variety of direct ccinmuni- 
cation styles while watching the program because of the variety of 
people on the program and because of the opportunity to try out the 
behaviors in reality or make believe. 
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A specietl note regarding Professor Harvey's theory: 

At the time this work is being condacted there is yet no full and current 
review of Professor 0, J. Harvey* s notions. Readers interested in his 
ideas may wish to consult Harvey, 0. J. , David E. Hunt, and Harold M. 
Schroder, Conceptual Systems and Personality Organization . N. Y.: John 
Wiley & Sons, 196I, or his "Belief Systems and Education: Some Implica- 
tions for Change," In Crawford, Jack (ED.) The Affective Domain . 
WashingtQ^ D. C., Service Corporation, 1970, or other reference sources 
indicating his current publications. Direct reference for Professor 
Harvey' s work is not made in this study because the notions used here 
were taken frcm some of his current, unpublished work. 
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1. CORRELATION MATRIX FROM WHICH THE IDEAL PROGRAM FACTORS WERE DERIVED 
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2. 0€SCEM)INC ARRAY OF Z-SCORES AND ITEM OES'" IPTiONS TOR THE IDEAL PROGRAM UN I QUE -SUPPORT TYPE 

56l» LADY ABERLIN KNOWS THE DIFFERENCES AMONG THE CHILDREN WHO ARE HANOICAPPED. +1.9% 

SHE LIKES TO DEAL WITH THEM ACCORDING TO THEIR IfCIVIOUAL UfllQUENESS. 
53<l LADY ABERLIN KNOWS THE DIFFERENCES AMONG THE PUPPETS. SHE THINKS IT IS IMPORTANT +1.81 

TO DEAL WITH THEM ACCORDING TO THEIR INDIVIDUAL UNIQUENESS. 
373 ON A FARM, CHRISSY APPRECIATES THE SUPPORT OF HER FRIENDS WHO ARE THERE WHEN +1.70 

SHE NEEDS THEM AS SHE OVERCOMES HER FEAR OF RIDING A HORSE. 
5S3 CWISSY FEELS SECURE BECAUSE HER FRIENDS ARE THERE TO HELP HER LEARN TO WALK +1.52 

WITH NEW BRACES. 

9* CHRISSY LEARNS TO MAKE TOMATO SOUP AND TRIES IT OUT SUCCESSFULLY WITH +1.50 

Mt. ROGERS ArO CHEF BROCKETT. 
I7k ms. MCFEELY LETS CHRISSY MAKE TOMATO SOUP FOR MR. ROGERS AND CHEF BROCkETT. ♦m3 

SHE LIKES TO SEE CHRISSY 00 THINGS WITHIN HER CAPABILITY. 
183 MR. ROGERS ENJOYS GETTING A SHY HW^ICAPPED CHILD TO MAKE APPER AIRPLANES WITH +1.22 

THE OTHER KIDS. 

«. ROGERS WANTS CHEF BROCKETT TO TRY ON A PAIR OF SNOW SHOES. CHEF BROCKETT ♦! Ik 

SAYS IT IS GOOD TO HAVE A NEW EXPERIENCE. 
3% Ml. ROGERS WANTS CHEF BROCKETT TO TRY ON A PAIR OF SNOW SHOES. CHEF BROCKETT 

flhOS IT INTERESTING BECAUSE HE HAS NEVER HAD T^£M ON BEFORE. +1 13 

29* KING FRIDAY IS HOLDING A PARTY. HE INVITES EVERY BODY TO HIS CASTLE TO 

EXPRESS T^CIR MAD FEELINGS. HE THINKS IT IS IMPORTANT TO KNOW THERE ARE 

MANY WAYS TO SAY, "I AM MAO." 
52<l «. ROGERS THINKS IT IS GOOD TO MAKE QUICK ASSESSMENTS IN AN EMERGENCY SITUATION +1 11 

AM> IS READY TO CHANGE AS NEW INFORMATION IS RECEIVED. 
233 FRANCOIS CLEm)NS ENJOYS THE COOPERATION OF SOME CHILDREN WHEN HE SHOWS TfCM HOW ♦! 11 

TO SING, ••ROW, ROW, ROW YOUR BOAT," IN TWO GROUPS. 
193 X OWL MAS A BIRThOAY AT© ENJOYS THE SPECIAL ACCEPTANCE AhO TREATMENT FROM THE +1 00 

OTHER PUPPETS IN THE NEIGHBORHOOD OF MAKE BELIEVE. 
213 MR. ROGERS PERSUADES A SHY HAM)ICAPP£D CHILD TO MAKE PAPER AIRPLANES WITH THE OTHER +0.97 

KIDS BECAUSE MR. ROGERS KNOWS THIS WILL HELP HIM GET ALONG BETTER WITH OTFCRS. 
W m. ROGERS PLANS A SPECIAL *»ARTY AT A SCHOOL FOR HANDICAPPED CHILDREN ATO ENJOYS +0 86 

OePEM>ING Or4 CHEF BROCKETT TO PREPARE THE SNACKS, BECAUSE CHEF BROCKETT IS THE 

MAN IN THE KNOW ABOUT THESE THINGS. 
hlk IN AN OCRGENCY SITUATION ^ROGERS LIKES TO MAKE QUICK ASSESSMENTS, BUT HE 81 
... IS READY TO CHANGE AS NEW INFORMATION IS RECEIVED. 

ROGERS APPROACHES THE BAND AFTER THE ShOW; HE LIKES TO TRY J-PERENT KlfCS +0.76 

OFMJSICAL INSTRUMENTS. 

113 fc*CN Ml. ROGERS PLANS A SPECIAL PARTY HE DEPEfOS ON CHEF BROCKET* »J MAKE TfC ^0 75 

RIGHT DECISIONS ABOUT THE MENU. 

830 SOME CHILDREN VISIT LADY ELAINE FAIRCHILDE IN THE NEIGHBORHOOD OF MAKE BELIEVE. -0.82 
SHE IS WSY BUT DECIDES TO ENTERTAIN THEM SO THAT THEY WILL TELL THEIR 
FRIEM>S V^T A NICE PERSON SHE IS 

520 «. ROGERS IS WRITING A SONG, WHICH HE WILL SING AT A LATER TIME, ABOUT Jt€ -0.86 
"LA«> OF NO PARENTS." 

382 A PLAYFUL SONG - 'VCN'l BITE THE HAND THAT FEEDS YOU" - IS SUNG BY Ml. ROGERS. -0.93 
H83 TO PUNISH THE OTHER PUPPETS, HEWIETTA PUSSYCAT ENJOYS ISOLATING HERSELF FROM T^€M. -0.95 
511 HEMIIETTA PUSSYCAT TELLS A HA^OICAPPED CHILD IT PAYS TO BE OBEDIENT FOR IT WILL -0.9S 

HELP YOU IN THE LONG RUN. 
172 THE PUPPETS PRESENT A PLAY ABOUT A LITTLE BOY WHO HAPPILY STUMBLES UPON THE -1 0<» 

OF NO PARENTS." 

620 Ml. ROGERS VISITS ThC MENTALLY RETARDED CHILDREN AM) RELATES THE STORY OF A -I 08 

CHILD m) PERSISTENTLY REBELED AGAINST HIS TEACHERS IN ORDER TO CONVINCE 

T>CM THAT HE REALLY WASN'T RETARDED 
320 LADY ELAINE PLOTS WITH ANOTHER PUPPET ABOUT HOW TO Uf©ERMlNE KING FRIDAY'S DCmiN. -i 28 
<»6l Ml. ROGERS DISCUSSES WITH THE CHILD THE REASONS FOP LISTENING TO ADULTS. TO BE -1*33 

A WI^•CR YOU WILL ALWAYS NEED AN IMPORTANT PERSON TO KEEP YOU INFORMED OF HOW 

YOU ARE DOING. 

351 CMIISSY, AN ORTHOPEOICALLY HAM5ICAPPED CHILD, HURRIES TO ANSWER THE PHONE; FRED -l.l#0 

MOGERS COMMENTS THAT HE REALLY LIKES SNAPPY OBEDIENCE FROM CHILDREN. 
5*»1 KING FRIDAY USES THE "NUTCRACKER SUITE" TO HELP tXPLAIN TO A CHILD THAT PLAYING -1.*I9 

TIN SOLDIER GAMES WILL HELP HiM GROW UP A WlhTCR. 
<»2 FRED ROGERS LISTENS TO A FIVE YEAR OLD BOY TELL HOW MUCH HE ENJOYED SMASHING -1.53 

HIS BIG BROTHERS MODEL AIRPLANE, WHILE MAKING IT APPEAR "ACCIDENTAL." 
632 A CARTOON SK)WS A FIVE YEAR OLD DEFORMED BOY WHO RUNS AWAY FROM HOME TO JOIN -1 58 

THE CIRCUS. 

332 m\LE VISITING A SCKXX. FOR THE BLIM), A BL If© BOY FIGHTS WITH HIS TEACHER -I 9l 

V#0 FIM)S HIM INTOLERABLE At€> HAS HIM TRANSFERRED TO ANOTHER TEACHER. 

132 LADY ELAINE COfCUCTS "SCHOOL" TO TEACH HANDICAPPED CHILDREN SNEAKY WAYS OF -1.9«l 
BEING SASSY. 

502 The PUPPETS HAVE A MEETING TO ORGANIZE BOYS AT© GIRLS ALL OVER THE COUNTRY TO -2 07 

LEARN K)W TO RUN AWAY FROM HOME AT© START A NEW LIFE. 
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. OeSCENOING ARRAY OF Z-SCORES A^^) ITEM DESCRIPTIONS FOR THE lOFAL PROGRAM UNI QUE -EXPRESS ION TYPE 

20^ KING FRIDAY IS HOLDir<, A "MAO" PARTY. HE INCITES EVFRY BODY TO HIS CASTLE +1 90 

TO CANDIDLY EXPRfSS THtlR MAD FEaUr,S. HE THINKS IT IS FUN TO SEE MANY 
WAYS TO SAY, "I AM MAO." 

53^ LADY ABERLIN KNOWS Thf DIFFERENCES AMONG THE PUPPETS. SHE THINKS IT IS IMPORTANT +1.80 

TO DEAL WITH THCM ACCORDING TO THEIR INDIVIDUAL UNIQUtNESS. 
25^ KING FRIDAY IS HOLDING A "MAO" PARTY. HE INVITES EVERY BODY TO HiS CASTLE TO +1 80 

EXPRESS THEIR MAD FEELINGS. HE THINKS IT IS IMPORTANT TO KNOW THERE ARE MANY 

WAYS TO SAY, "i AM MAD." 

564 LADY ABERIIN KNOWS THE DIFFERENCES AMONG THE CHILDREN WHO ARE HANDICAPPED. SHE +1 72 

LIKES TO DEAL WITH THEM ACCORDING TO THEIR INDIVIOJAL UNIQUENESS. 
MRS. MCFEELY LETS CHRISSY MAKE TOMATO SOUP FOR MR. ROGERS AND CHEF BROCKETT +1 51 

SHE LIKES TO SEE CHRISSY DO THINGS WiTHiN HER CAPABILITY. 
MR. ROGERS APPROACHES THE BAND AFTER THE SHOW; HE LIKES TO TRY DIFFERENT KINDS +1 48 

OF MUSICAL INSTRUMENTS. 

594 MR. ROGERS WANTS CHEF BROCKETT TO TRY ON A PAIR OF SNOW SHOES. Ch€F BROCKETT +1 45 

FINOS IT INTERhSTf'jG BECAUSE HE HAS NEVER HAD THEM ON BEFORE. 

444 MR. ROGERS APPROACHES THE BAT© AFThR THE SHOW AND TRIES TO PLAY THE TRUMPET AND +1 59 

THE DROi. HE THINKS IT IS BENEFICIAL TO KNOW DIFFERENT KINDS OF MUSICAL 
INSTRUMENTS. 'w^ivmi- 

404 LW)Y ELAINE IS THE ONLY Qf^E IN THE NEIGHBORHOOD OF MAKE BELIEVE READY FOR THE +1 36 

TRIP TO THE MOON. SHE SAYS IT IS WORTHWHILE TO TAKE RISKS. 
274 LW)Y ELAINE IS THE ONLY ONE IN THE NEIGHBORHOOD OF MAKE BELIEVE READY for Jyr +1 U 

TRIP TO THE MOON. Sh£ EMOYS TAKIfJG RISKS. 
604 X OWL HAS HIS 0Wr4 RULES OF BEHAVIOR. HE LIKES TO SEE OTHERS RELY ON THEIR ♦! 21 

INTERNAL STANDARDS TOO. 

594 X OWL MAS HIS OWN RULKS OF BEHAVIOR. HE SAYS IT IS GOOD FOR EVERYBODY TO RELY +1 06 

ON THEIR OWN INTERNAL STA^^)AROS. 
94 CWISSY LEARNS TO MAKE TOMATO SOUP AND TRIES IT OUT SUCCESSFULLY WITH MR ROGERS +1 02 

AND CHEF BROCKETT. 

454 MR. ROGERS WANTS CHEF BROCKETT TO TRY ON A PAIR OF SNOW SHOES. ChCF BROCKETT +0 97 

SAYS IT IS GOOD TO HAVE A NEW EXPERIENCE. 
562 MR. ROGERS SHOWS THE HELEN KELLER FILM SEGMENT WHICH SHOWS HELEN VIOLENTLY +0 84 

REVOLTING AGAINST HER TEACHER UNTIL SHE FINALLY lEARNS THE WORD W-A-T-E-R 

AND V*iAT IT MEANS. 

524 MR. ROGERS THINKS IT IS GOOD TO MAKE QUICK ASSESSMENTS IN AN EMERGENCY SITUATION +0.82 

AND IS READY TO CHPAJGE AS NEW INFORMATION IS RECEIVED. 
322 MR. ROGERS CHATS WITH A LITTLE BOY WHO IS SEVERELY PUNIShCD BY HIS FATHER. Th€ +0.75 

eOY PLEASANTLY DAYDREAMS ABOUT WHAT IT WOULD BE LIKE TO RUN AWAY FROM HOME 

HKK Fin* STYLE. 

485 TO PUNISH THE OTHER PUPPETS, hCMlIETTA PUSSYCAT ENJOYS ISOLATING hCRSELF FROM -0.76 
THEM. 

241 LADY ELAINE INSISTS IT WXJLD MAKE A BLIND ChILD HAPPY TO FOLLOW THE SA^t ORDER -0 80 

EACH DAY SO HE ENCOUNTERS LITTLE CONFUSION. 
52 LADY ELAINE PLOTS WITH ANOTHER PUPi f T ABOUT HOW TO UNOERMINE KING FRIDAY'S -0 85 

DOMAIN 

571 ChCF BROCKETT SAYS THAT HIS ABILITY TO MAKE QUICK FIRST IMPRESSIONS IS USEFUL. -0 87 

582 A PLAYFUL SONG - "DON'T QUE THE HAND THAT FEEDS YOU" - IS SUNG BY MR RXERS -1 02 

502 ThC PUPPETS HAVE A MEETING TO ORGANIZE BOYS AND GIRLS ALL OVER ThC COUNTRY TO «l'u 

LEARN HOW TO RUN AWAY FROM HOf€ AND START A NEW LIFE. 
850 SOME CHILDREN VISIT LADY ELAINE FAIRChILDE IN THE NEIGHBORHOOD OF MAKE BELIEVE -1 24 

ShC IS BUSY nUT DECIDES TO ENTERTAIN THEM SO THAT THEY WiLL TELL THEIR FRIEM)S 

^1 A NICE PERSON SHh IS. 
511 HENRIETTA PUSSYCAT TELLS A HANDICAPPED CHILD IT PAYS TO B£ OBEDIENT FOR IT WiLL -1 24 

HELP YOU IN THE LONG '^UN. 
21 MR. ROGERS TELLS A GROUP OF CHILDREN THAT WHEN AN ADULT DEMANDS Th€ MOST OF YOU -1 28 

IT IS FOR YOUR OWN GOOD LATER ON. 
152 LADY ELAINE CONDUCTS "SCHOOL" TO TEACH HANDICAPPED ChILDRC:; SNEAKY WAYS OF BEING -1 32 

SASSY. 

461 MR. ROGERS DISCUSSES WITH THE CHILD THE REASONS FOR LlSTENUG TO ADULTS. TO BE -1 35 

A WIM^R YOU WILL ALWAYS NEED *AN IMPORTANT PERSON TO KEEP YOU INFORMED OF HOW 
YOU ARE DOING. 

652 A CARTOON SHOWS A FIVE YEAR OLD DEFORMED BOY WHO RUNS AWAY FROM HOME TO JOIN ThC -1 41 

CIRCUS. 

261 KING FRIDAY TELLS ERIC KLOSS THAT HiS MUSIC IS DELIGHTOIL. ERIC KLOSS SAYS hC -1.51 

ENJOYS HAVING A SUPERIOR LET HIM KNOW hOW HE IS DOING. 
611 CWISSY LEAVES TO ANSWtR THC PHONE. FRED ROGERS CONFIDES TO MRS. MCFEELY THAT -1 62 

HIS FIRST IMPRfSSIONS OF PfOPLE APE USUALLY RIGHT. 
541 KING FRIDAY USES THE "MJTCRACKER SUITE" TO HhLP EXPLAIN TO A CHILD THAT PLAYING -1.69 

TIN SOLDIER GAMLS WILL HELP HiM ^ROW UP A WlNTJFR. 
551 CWISSY, AN ORTK)PFOICALLY HAM5ICAPPCD CHIID, HJRRIES TO ANSWER ThC PHONE; -1.78 

FRED ROGERS C0^f1Lu^b THAT Hf. REALLY LIM :>^PPY OBEDIENCE FROM CHILDREN. 
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UNIQUE-SUPPORT Ah© UNIQUE-EXPRESSION TYPES 



274 LADY FL41N«^ IS THt ONLY ONC IN THE NC IGHfenRHnPU Oh MAKt 

PfLlfVE REAHY FHff fM^ TRIP TO TMF M^IN. FNJ^YS TAKING RlfKS. 

404- LAHY «^LAl.'lf- THl ''ALY Pit i:^ THI Nfl'.H n:<HM(*0 01- r'AKF 

OFLIFVI RFAHY FOK 7ME TRIP T3 THl- MOON. SHF S4YS IT l< WO^JV'WHlLC- TO 
TAKt RISKS. 

62 ^'R. RO',FkS \^1S1TS TH= M.NTALLY kf-TAKf-Ln CHlLHRfN ANL 

RFLATtS THE Sn«Y tj- A CHILD WMI PCkSISTFNTUY RChrtf^D AOAIN'T HIS 

TFACHhRS IN OtiCf'ri TO CH^^lMCE TH^ THAT HE r<6AlLY WA*f4»T RtTAK^rn. 
204 KING FRifAY IS H'JLniNG A "yAO" I'A,*TY. HF INVIftS FVr^Y 

tODY TO HI5 CASTLf TO C^NOITLY F^fPFSS THFIR WAP f-fFLUG'. hF THINKS IT 

IS FUN TO S:^. MA.IY WAY*. TO <AY, «I AM f'An." 
:*22 MR. ROr.PRS GNATS »^ITH A LITTLE bCY WHO IS fHVERLY 

PUNlSHf) °Y HIS FATHER. THF ^OY PLFASANTLY TAYCKFAMr ABDU? WHif u 

WOULD r*r LIKE Tf^ Vurj AWAY Fan*^ MOMV, "UCK FINN STYLE. 
42 FREO ROGf^KS lISTF.'IS 10 A FIVE YEAR ULf' ^OY ThLL HOW fUCM 

HF ENJOyrO 'MASHI'.'c HI' tIG bKOTHFK^ MOPFL AIRPLANE, WMIL^ MAKIMi IT 

APP«"Aff ••ACCIPENTAL 
332 WHILE VISITING A SCHOIL F3k THP bLINO, A BLIND BOY FIGHTS 

WUM HJS TEAChEk who finds mim INlOLfRAMLE Ar.'O MAS HlM TRAN^t-MREP TO 

ANOlHFR TEACHER. 
3A2 MR. fnCFJ-f Allows THE HFLFN KFLLf/^ FILM Sf wMFliT WHICH 

SHOWS f'FL?U VnLfNTLY keVOLTINl* A',AlNn HER TFACHFR UNTIL SMi^ FINALLY 

LEARNS »HP WORD W-A-T-^-R ANC* i.HAT IT M^AWS. 
172 THT PUPFFTS PHESfNT A PLAY Af OUT U LITTLE BOY WHO HAPPILY 

STur'f^Lr* UPOM THE •»LAWr» 0^ NO PA^'FNfS." 
64? A PFAF EPY REAPS HUCKLFlFRRY FINN TO LFA^N HOW T.l «»JILO A 

RAFf Sn Ht Af^O MI^ FRl.ur CA.J SlMILARlLY f SCAPf DOrts TH»^ RIV^R. 
3A2. LAOY PLAINP PLAYFULLY STICKS OUT H*^R inN&U»= AT KING 

FRIC AY V.HCl HAD fHAFAT^Ntr TO f'UT H^k IN JAIL. 
161 LACY ILAINF FINDS HT .< MUSFUM NOT "CulT^ r3 ORPEft. HANfr 

IMAN NEGRI nrsK CARE OF IJ Pi'l SOT IN THE wAv SHF rUENrFp. SHE S K^hS 

AND SAYS IT IS PFTT<^R TO "ilAKE EXOrClAinVS APSHLUfrLY CLEAR. 
71 FRED ROGERS F-^JOYS SHOWING A PISA.^LlO CHILD fHf RIGHT 

WAY TO U*;= HCK CRUTCHES. 
611 CHUIS'Y IFAV-f TO ANSWFK THF PHPNF. F^FH kOG*= .:S CUNFIDFS 

TO ?«RS. MCFtCLY THAT HIS HKS7 iMPHFrSIONS jF F-FOPLF ARE USUALLY RIGHT. 
183 MR. ROGERS FNJOYS i.FIUM. A SHY HA'miC\P^£D CHILD TO HAKE 

PAPER A!«PL*NFS WITH TMF CTH* R KIPS. 
151 FRfD ROOfcRS LlKtS TO V.kKl SURl THAI Th: HANDICAPPED CHILD 

SETS UP A rCM5DULP OF fXfRCISM.i^ *^V»^.^YP.\Y. 

213 MR. KOi.FHS p«^suArrs A SHY HANr.c/hPfr. chilh to make 

PAPFK AMPLANFS Ki fH IHE OTHER KIT'S '.ECAUSE ROGERS K-^lWS HIS WILL 

HELP Hin oFf ALOf::. ;.ett»r with rtTHtKS. 

553 CHRI<SY EF = LS SrCH^E ^^1 CAU'F HfR E'.I'Nn^ ARF THERE TO 

HELP HCR L^ARN TO WALK WITH N'-W FRACFS. 
261 KING FRIfAY lELL* tkIC KLOSS ThAT HIS "USIC IS PFLIOHrhUL 

. EHIC KLO^< SAYf Hf ^NJPYS HAVING A Sur^mo^ LM Hi,^ KNfiW MPw Ht IS 

DOING. 

373 ON A FARM, CFflS'^V AfPHfClATE^ Thi f |PPf»RT OJ- HFn FklFNDS 

WHO ARE fHEf'E WHSN SHE NEEDS ThFM AS SHt PV KCO'-ltS HtR FEAR. OF RIMNO A 
HORSE. 
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5, CONSENSUS ITEMS A^€ AVERAGE Z-SCORES FOR IDEAL PROGRAM TYPES 

56«» LADY ABERLIN KNOWS THE DIFFERENCES AMONG THE CHILDREN WHO ARE HANDICAPPED. SHE +1.83 

LIKES TO DEAL WITH THEM ACCORDING TO THEIR INDIVIDUAL UNIQUENESS. 
53'* LADY ABERLIN KNOWS THE DIFFERENCES AMONG THE PUPPETS. SHE THINKS IT IS IMPORTANT +1.80 

TO DEAL WITH THEM ACCORDING TO THEIR INDIVIDUAL UNIQUENESS. 
12«* MRS. MCFEELY LETS CHRISSY MAKE TOMATO SOUP FOR MR. ROGERS AND CHEF BROCKETT. SHE +1,'»7 

LIKES TO SEE CWIISSY DO THINGS WITHIN HER CAPABILITY. 
254 KING FRIDAY IS HOLDING A PARTY. HE INVITES EVERY BODY*' TO HIS CASTtE TO +K46 

EXPRESS THEIR m> FEELINGS. HE THINKS IT IS IMPORTANT TO KNOW THERE ARE MANY 

WAYS TO SAY, "I AM MAD." / 
394 MR. ROGERS WANTS CHEF BROCKETT TO TRY ON A PAIR OF SNOW SHOES. /hEF BROCKETT +1,29 

FINDS IT INTERESTING BECAUSE HE HAS NEVER HAD THFM ON BEFORE./ 
94 CmiSSY LEARNS TO MAKE TOMATO SOUP AND TRIES IT OUT SUCCESSFULLY WITH MR. ROGERS +1.26 

AM) CHEF BROCKETT. / 
284 MR. ROGERS APPROACHES THE BAM) AFTER THE SHOW; HE LIKES TO t/y DIFFERENT KINDS +1,12 

OF MUSICAL INSTRUMENTS. / 
454 MR. ROGERS WANTS CHEF^BROCKETT TO TRY ON A PAIR OF SNOW SHOES. CHEF BROCKETT +1,05 

SAYS IT IS GOOD TO HAVE A NEW EXPERIENCE. / 

83 SOME CHILDREN VISIT LADY EUINE FAIRCHILDE IN THE NEIGH^RHOOD OF MAKE BELIEVE. -1.03 
SHE IS BUSY BUT DECIDES TO ENTERTAIN THEM SO THAT THEY WILL TELL THEIR FRIENDS 
WmT A NICE PERSON SHE IS. 

32 LADY EUINE PLOTS WITH ANOTHER PUPPET ABOUT HOW TO UNDERMINE KING FRiDAY'is -1.07 
DOMAIN. 

511 HENRIETTA PUSSYCAr TELLS A HANDICAPPED CHILD IT PAYS -TCLBE. OBEDIENT FOR IT WILL -1.10 

HELP YOU IN THE LONG RUN. 
461 MR. ROGERS DISCUSSES WITH THE CHILD THE REASONS FOR LISTENING TO ADULTS. TO BE -1.34 

A WINNER YOU WILL ALWAYS NEED AN IMPORTANT PERSON TO KEEP YOU INFORMED OF HOW 

YOU ARE DOING. 

632 A CARTOON SHOWS A FIVE YEAR OLD DEFORMED BOY WHO RUNS AWAY FROM HOME TO JOIN THE -1.49 
CIRCUS. 

541 KING FRIDAY USES THE ''NUTCRACKER SUITE" TO HELP'EXPUIN TO A CHILD THAT PLAYING -1.59 

TIN SOLDIER GAMES WILL HELP HIM GROW UP A WINNER. 
502 THE PUPPETS HAVE A MEETING fO ORGANISE BOYS AND GIRLS ALL OVER THE COUNTRY TO -1.59 

LEARN HOW TO RUN AWAY FROM HOME AND START A NEW LIFE.' 
351 CHRISSY, AN ORTHOPEDICALLY HANDICAPPED CHILD, HURRIES TO ANSWER THE PHONE; FRED -1.59 

ROGERS COMMENTS THAT HE REALLY LIKES SNAPPY OBEDIENCE FROM CHILDREN. 
132 LADY EUINE COM)UCTS "SCHOOL" TO TEACH HANDICAPPED CHILDREN SNEAKY WAYS OF BEING -1.63 

SASSY. 



71 



6. CORRELATION MATRIX FROM WHICH THE ACTUAL PROGRAM FACTOR WAS DE.MVED 



VAHU^LC I 

UOOdO 0«V?-« 0.:w: O^l^^lf ©•<^^*.^ CfUl 0«flOI» r.«74,f O.^^^A O***?^ 0,^909 0.57S4 0«4*^6 O.Mll 0.9009 0«3«7lt 

0«Sri4 C*4>213 0*<»4<»4 0.174,' O.iAM i'.}^H'^ O.SIJ* O.fr'J*,! 0•4^^^ 0«.?54i2 

VAKU^Lf r - . . 

©•924* UOCCO O.Jfl2 C«:2n CM 10 U.bo?2 0.*<S«2 0,4,5»<ff 0,^10? 0.5254. 0.497? 0^4447 0.463* ©•408* 0«330^ 

0*9093 Om*^tlto C«»PJ-A 0.f62r <..<.176 r«5*»7P r.«'844 0*4497 0*2790 
V4«U9Lr ^ 

0*2902 0*2H? 1*0000 0*;4l!» 0*ll»2*^ 0,?i)i5 0*1891 0*l*l9 0*?170 0*24811 0*1444 0,1469 0.2149 0.1990 0.0499 0*2412 

0*2319 0.<f#? O.Ul^« Om29t*f 0.274S r)^\2/l 0.2:i3 ft.JOCO 0.2«73 0.30«5 

VA«UeLr ' 

0«t8t6 0.;;.3 0.^4lS l.ffC* O.ICM 0*129^ 0.1117 0.117«» O..'»?06 0.1555 0.7446 0.3007 0.22*7 0*06i6 0.1743 

0*1004 O.Pt^o 0.?940 0*1277 0.r7r« 0.*C7C 0.1790 r*r724 C*1679 0.7309 
VAtUMi • 

0*f946 0*f j.^a O.IP?^ 0*2^f^ l.O'^OO 0.«»47r 0.^167 r».S^7^ 0.6*04 0.9196 0.^916 0.6804 0.443^ 0.^844 0.396A 0.^ 

0*6121 g.6f•^9 n.;:500 M.fcC>6v^ O.jf'W 0.«>(I76 ^.64«6 <..-766 0.2478 

VAftUBK 6 ^ 

0.9691 0.9110 0.7«19 0.|f^>l C.^<»72 l.OfrO 0.6*16 0.6*»42 0.70»0 0*7043 0.4744 0.964« 0.4830 0.6138 CKl6T2 0.3604 

0.6594 0.e47? C.447t C.575P C .6P31 ^.■•^?4 C.fcCC? C.47^7 0.«iS38 P.?041 ^ 

VAUUSLf 7 _ 

0.6108 C.'.032 O.lfVl C.lJ^n C.6167 f'#f«»i6 1 .OCOr f.^4C0 0.6503 0.6042 0.550? 0*4899 6.9qT*^0. 5198' 0*3127 0*2096 

0.6552 ".•?*-9 0.467T l>.703^ n.fc5^J t».V^7M 0.93?$ 0.44«7 0.il30 

VAtUBLf F " ' 

0.9746 0.96«r7 0.1S19 0.1.M7 (..6?7*» ^^64? C •'^400 1.0000 0.7304 0.9122 0.9?^« 0^33 0^4BQ6 0'«^0^1J>*4284 O*306l_ 

0*9677 0.t«'70 0.6143 0.1o«7 0.6^91 0.4»9t;' P.62fl C.9144 0.6094 0.3361 " x " ' 

VARUeiC _ 

0.9666 0.^>f8 0.2 170 0.117« 6.''90t 0.7CPn 0.6 50^^ C.7304 1 .0000 0.5281 ^.4969 0*6062 0.9192 0.64 8*2'^0.3lf39 0*248]^ 

_0«7C'68 0«^7:9 0«9333_04i?177 0.7297 r,4?t.H '^'*9277 '"^5^*7 n*9766 0.37O7 

VAmAPLe 10 
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_ 0.4478 0.510? 0*24^P C.2^i6 0.9l«6 0.6042 0.5122 0.92P1 1*0000 0.5141 0 .552 1_0.446?. O.^l 81 0.349« 0.a>8^_ 

0.4137 0.5Vb/ 0.5140 0.3C35 0.672«i 0.67^2 C.5394 C.50C2 0*3926 0*2868 

._VA»UBLE. 11 „ 

0*9909 0*^79h 0*1444 6*1555 0*5V16 0*^744 0*5502 r*52«P 0.4965 0.9141 l.OOOO 0.9398 0.32 99 'o\3699 0*6061 Oi 
0*9412 0;36U_0.4794 r.l6» l 0.4Oon 0.2O26 P.4C09 0.9^r>Q C.3638 0.2112 . 

VAVlABLt 12 - - - _ 

>_0*9794 0*4<i7? 0.1469 0.2^46 C .6^04. 0.564O 0*<»flO9 0.6431 0.606? 0.9921 0.9398 1.0000 0.4334 O«5048_ 0.3Q(^ 0< 4298 

0.5774 0.^300 0.5tll 0.2190 0.5231 C.»,751 0.47C6 C*9743 4D*5270 0*3913 

VA^UELa 13 ' 

0*499<, 0*h447 0.2145 0.3007 6*44?9 0.^«30 0.5076 r.4506 0.5192 0.4462 0.329^ 0.4334 UOOOC 0*9333 0*2919 0*1^3 
^0*90t4 0.9Ul_0.37e2 3ft 70 0.60^** C.4017 0*49^o 0.515« '>*4226 0.3776 j 

VA*lA8ll 14 ' ^ ~ * 

_0*9911 0.4.6-O 0.1V90 C.r297 0.5844 0.^138 0.519P 0*6051 0*648? 0*6181 0.^695 0.5048 0.9333 1 »OO0O_O^3ftJl7_O,4J45 _ 

0.4523 0.6565 0.497? Om*tr,2h 0.fc52l 0.5273 C.6936 C*9022 0*6370 0*2228 " 

^VAtUeLC 19 ^ 

0*9009 0*4.0I»9 0*0490 0.0^16 6.39^6 0.'»6 7r 0.1127 0.4284 0.32 39 0.3499 0.6061 0»*3'j4 0.291*9 0.3687 l.OOOO 0.2946 

„_0.4581 0.?322 0. 3183^0. t4c4 0.4110 0,5138 0.4586 «).4300 0.39?? 0.0754 

VA»1A8LF 1«> ------ , 

0.3478 0,33t<> 0.2412 0.1743 0.37P4 0.3604 0*20^6 0.3861 0*26l!6 0*3486 0*2?? 1 0.4758 0,1943 0.4249_0,2O4 l.OOOQ^ 
0*2963 0*3779 0.1793 0.ir4»7 0.362 3 0.27£0 0.4601 C.3467 0.4690 0*1249 

VARIABLE 17 

0*9814 0*9093 0*2319 0*10^4 0*fcl21 n,f'594 o'.t^l': 0**872 0*7068 0*4117 0.5412 0.527^ 6*5014 0.4923 0*4981 6J?963 

1*0000 0.^241 t*4^91_0*3131_C.610l ^^.3102 Ot4»76l r, 4,^02 0.4464 0.3374 

VA»U8LF 1^ ' ' ' 

^ 0.4213 0.^4r0 0.2«62_0./Af<; 0.^.14^ 0.64 77 0.525^ C.9«70 0.9735 0.5 7^2 0.3613 0»530O 0.51 61_Jl,45^0.3ie2 0.37J2_ _ 
0.9741 l.crtOO 0.5181 0.4f 37 0.68VO C.«»35'0 r'*673H C**«286 0*5398 0.2781 

VAKUBLF 19 _ _ 

0*44<»4 0*!?P1 O.Ol^P 0*?*'40 0.6P69 0.4426 0.4627 0.6141 0*5131 0*5l40 0.4794 0*961 T 0.3782 0.4972 6."3183 0.1793 

0.4691 O.tlfl I.'jOOO 0.r>t3 0.«.42« C.3270 0.41«fl '.4422 ^^.2937 0.3648 ^ 

VARlAALi 70 " ^ ' ' 

• 0.1T44 0.3Df6 0.2«>87 0*1277 0*. ?99 0*3798 0*'»810 0.169? 0*1177 0*30^9 0*1681 0*2180 0.3870 044036_0.0464 0*1097 

0*3133 0.4fa7 0.1C61 l.C^cn C. ino C.299V 0.2742 f.7414 r.2194 C.1397 ' ' 

» V#RU8LF 21 

0*9091 0*5#;0 0.2749 0.07PP 0.6060 0. 61^11 0.703«? ^.6251 0.72^7 0,6724,0.4990 0.5281 0*6019 6.692V 0*4110 0*3623 
0*6101 0.^540 0*4420 0.51C^ 1.0000 0.<il4| C.6661 v. 6420 0.5037 0,3444 
VA»UhL» 27 

0.3»80 0.'.174 0*13?1 0*?J70 r*35V4 0.5524 0.4563 0.4^8? O.450« 0.670? 0.1926 0.57«| 0.4017 0.5273 0^9138 0.2760 

0.310? 0.».3^o 0.i'70 0./<V5V r.,6l4l 1,0000 0.90CS W.5014 0*4149 0*2173 
_ VARUfL^ 21 . _ 

0*9134 0.-:47-^ 0.2211 0.1/90 0.5P76 0.600^ 0.^478 0.67^1 0.'^277 r.5394 0.4005 0.4706 0.4990 ~C. 6936 '€'*4986 0*4601 

_0.476l u.'7^^ ./.41^8 J».^^43 '•..6661 0,50^5 1*00<^0 '.4*^77 0*7738 0*20l4 

VA^U^Lf 24 

. 0.634 1 0*«.t^ 0*3C«0 0.7/24 0*6496 C.47«7 0*53^5 0*5144 0*588? 0.500? 0.550O 0«9743 0.51 5« 0»5022 0*4300 0.3467 

0.4e0? (».*?'-6 0.447? O.'^H 0.6420 r.50l4 0*4677 I.MCO 0.5164 0.46H6 
. VAPUbLL ?• 

0.4B8ft 0.<,4»'7 0.7«>71 0.1*74 r>«476^ 0.^«'^r^ o.44**7 0.6004 n.576A 0,1976 0.1638 0.»270 0.42?6 0.6370 6*39?2 0*4690 

_U*4464 0.»O»« 0.2^37 «.ilP4 'i.^0?7 '•.Hi4»» 0.7236 0,5164 l.OQoO 0.26<'3 

VAPUl^Lf 24 



0.254? 0.?7'.0 0.30V»> 0.r''09 '^.747H r,3.>Al u.11?0 0.?'H6l 0.1707 0,?«o8 0.?11? 0*3913 0.3776 0*??78 0*0754 O.U*^ 
0*3374 0.77^1 0.1648 O.li',7 <..3444 0,<'173 0*^0U 0.4/>^^fc 0.2603 1.0000 
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7. oescE^©I^«; array of z-scores a^j^item descriptions for the actual pkogram type 

SJk LADY AflCRLIN WOWS THE DIFf^ERENCES AMONG Th€ PUPPETS. SHE THINKS IT IS IMPORTANT ♦1.83 

TO DEAL WITH THEM ACCORDING TO THEIR IhOl^IDUAL UNIQUENESS. 
56*» LAOY. ABERLIN KNOWS THE DIFFERENCES AMONG THE CHILDREN WHO mRE HWOICAPPED. SHE ♦1.68 

LIKES TO DEAL WITH THE- ACroRDING TO ThCIR IhOIVIOUAL IQUENESS. 
I2k MRS. MCFEELY LETS CrtilSSY W . TOMATO SOUP FOR MR. ROGERl AND CHEF BROCKETT. SHE ♦I. 68 

LIKES TO SEE CHRISSY DO THINGS WITHIN HER CAPABILITY. 
W MR. ROGERS WANTS CHEF BROCKETT TO TRY ON A PA'R OF SNOW S^OES. CHEF BROCKETT ♦1.6k 

SAYS IT IS GOOD TO HAVE A NEW EXPERIENCE. 
573 ON A FARM, CHRISSY APPRECIATES THE SUPPORT OF HER FRIEhOS WHO ARE THERE WHEN S^C ♦l.kS 

NEEDS TMEM A5 SHE OVERCOMES HER FFJVR OF PIDINC A HORSE. 
9^ CHRISSY LEARN*, " 1AKE lOMATO SOUP AND TRIES IT OUT SUCCESSFULLY WITH MR. ROGERS ♦I. '♦8 

AND CHEF X, * 

553 CWISSY FEELa ^Jl^.kc BECAUSE HER FRIEh©*". ARE THERE TO HELP HER LEARN TO WALK WITH ♦l.'iS 
HER NEW BRACES. 

39k MR. ROGERS WANTS CHEF BROCKETT TO TRY ON A PAiR OF SNO^^ OES. CHEF BROCiCTTT ♦l.kl 

FIM>S IT INTERESTING BECAUSE HE HAS NEVER HAD THEM ON BEFORE. 
183 MR- ROGERS ENJOYS GETTING A SHY HATCICAPPED CHILD TO MAKE PAPER AIRPLANES WITH THE ♦I.IO 

OTHER k;OS. 

233 FRANCOIS CLEhfCNS ENJOYS Th£ COOPERATION CF SOME CHILDREN WHEN ME SejOWS THEM HOW ♦US 
TO SING, "ROW, ROW, r,7W YOUR BOAT," IN TWO GROUPS. ' 

25k KING FRIDAY IS HOLDING A "MAD" PARTY. HE INVITES EVERY BODY TO HIS CASTLE TO ♦1.13 
EXPRESS THEIR MAO FEEL'NGS. HE THINKS IT IS IMPORTA-VT TO KNOW THERE ARE MAN\ 
WAYS TO SAY, "I AM MAD." 

^ ******** 

382 A PLAYFUL SOMi - "DON'T BITE THE HA^C THAT FEEDS YOU" - IS SUM; BY MR. RO;f:RS. -1.00 
k83 TO HWlSh Ti€ OTHER PUPPETS, HENRIETTA PUSSYCAT 'TNJOY'*; ISOLATING HERSELF KROM -1.01 
THEM. 

62 MR. ROGERS VISITS THE MENTALLY RETARDED CHILDREN AT© RELATES fHE ^TORY OF A -1.08 
CHILD WHO PERSISTENTLY REBELED AGAINST HIS TEACHERS IN ORDER TO CONVINCE THEM 
Th\T HE REALLY WASN'T RETARDED. 
k6l MR. ROGERS DISCUSSES WITH THE CHILD THE REASONS FOR LISTENING TO ADULTS. TO BE -1.09 
A WIM€R YOU WILL ALWAYS NEED AN IMPORTANT PERSON TO KEEP YOU IhTORMED OF HOW 
YOU ARE DOING 

k2 FRED ROGERS LISTENS TO A FIVE YEAR OLD BOY TELL K)W MJCH HE ENJOYED SMASHING HIS -1.26 
BIG BROTfCRS MOOEL AIRPLANE, WHILE MAKING IT APPEAR "ACCIDENTAt.." 

5kl KING FRIDAY USES THE "NUTCRACKER SUITE" lO HELP EXPLAIN TO A CHILD THAT PLAYING -i.k3 
TIN SOLDIER GAMES WIU HELP HIM GROW UP A WlftJER. 

632 A CARTOON SHOWS A FIVE ^EAR OLD DEFORMED BOY WHO RUNS AWAY FROM HOME TO JOIN THE -1.57 
CIRCUS.. 

351 CHIISSY, AN ORTHOPEOICALLY HATCICAPPED CHILD, HURRIES TO ANSWER THE PHONE; r -1.69 
ROGERS CO^fiE^•"S THAT HE REALLY LIKES SW»PY OBEDIENCE FROM CHILDREN. 

312 WHILE VISITING A SCHOOL FOR THE BLIND, Ar BLIhO BOY FIGHTS WITH HIS TEACHER WHO -2.02 
riM>$ HIM INTOLERABLE AND HAS HIM TRANSFERRED TO ANOTHER TEACHER. 

132 LM)Y ELAINE CONDUCTS "<;CKX)L" TO TEACH HAMJICAPPED CHILDREN SNEAKY WAYS Of BEING -2.05 
SASSY. 

502 THE PUPPETS HAVE A MEETING TO ORGANIZE BOYS AND GIRLS ALL OVER THE COUNTRY TO -2.10 
LEARN MOW TO RUN AWAY FROM HOME AMD START A NEW LIFE. 
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8. CORRELATION MATRIX FROM WHICH IDEAL PROFESSIONAL ROLE FACTORS WERE DERIVED 



V4RtAAL<' I 

l.OCOO 0.*?16 ^.^6}7 <».*.?f3 0.tO#><* O.h^SJ 0.*.*>C'? C.4»S14 0.ii7^0 0.H90 0.^196 0.4779 0.65?0 0.540? O.MOl 

0.6471 0.«.6)0 ".•TJS 0.»'»4' O.'bP"* 0.«»,64 ft, ••804 f.*09<> 0,1»7b0 0.4779 0.3775 i 

o.«.;n. i.uooo o.?;?o o.n^i o.i5«i o.os:s o,:««.'» 0.3^^4 o.*.?f>^ o.?«7i o.45R7 o.4?h« 0.2990 o.44a5 0.2050 o.340t 

0.^4^1 0.41«5 0.2«*l 0.?922 0.470#' 0.2fi92 0.?Q4»1 0.372^ 0.127^ 0.407^ 0.2794 

VA^U^LF ? I 
C.5637 0.:?(6 l.COOe C.H*^1 0.6054 0.70^3 r.f544 0.3725 C.4?5«« 0.4461 0.5000 0.,2770 0.566? 0.6flt4 0.6«45 0.5«oV 
0.649s C.5^03 0.6667 0.4(^7 0.573* 0.6691 0,5?45 0.566? 0,2672 0.4.191 0.4779 
VA9IABLF 4 

0.4$63 0.2l»l 0.46$1 l.OOoo 0.5*0« 0.7?28 0.507, 'b.5«33 O.S?45 0.?nr4 0.?313 0.4020 0.33^8 0.4681 0.605^ 0.»98ia 
0.9980 0.47F1 0.649* 0.4216 0.4510 O.^iJO 0.5^33 0.2623 0.2475 0.4093 0.^735 ' 
VA^UeLF 5 

0.4069 C.,i5«3 0.60*4 0.?809 1.0000 0.7279 0.4510 C.30^9 0.4828 0.?*74 6.4363 0.4559 0.3456 0.5074 C.643« 0.524S 
0.5466 0.3439 0.67AO 0.3799 0.3«7? 0.*074 0.47«15 0.?89? 0.1029 0..'»9'»1 0.5221 
VA^ I A 8L F f 

0.4853 0.0515 0.7083 0.7228 0.7:7« l.^OOO O.^OPO 0.5123 0.5343 0.463? 0.333^ 0.36?7 0.4?14 0.5392 0.6921 0.661S 
0.63«7 0.5049 0.6%«5 0.4461 0.^539 0.^544 0.6691 0.3113 0.2181 0.4044 0.^686 
VARIABLE 7 , 

0.4902 0.2892 0.6544 0.5074 0.4510 0.5980 1 .OOCO 0.4632 0,5343 0.5000 0.3186 0.1^36 0.^392 0.6225 0.6584 0.5270 
0.6152 0.6659 0.^441 0.5000 0.5564 0.<,510 0.463? 0.48?8 0.?5?S 0.5?94 0.4632 ' 
VARlAftie 8 

0.4534 0.3284 0.3725 0.5«33 0.303<> 0.5123 0.*.632 1.0000 0-»5025 0.57^4 0.4240 0.3^58 0.5098 0.4^ 9 0.4654 0.6225 
0.2b<>8 0.5781 0.3824 0.5392 0.^544 0.6 9 0.6225 0.4902 0.1250 0.5368 0.6716 
VARIABLE 9 

0.4T30 0.4265 0.4755 0.^245 0.4828 0.5343 0.5343 0.5025 l.OCCO 0.4436 0.4583 0.4191 0.4216 0.5515 0.3955 0*4402 
0.4118', 0.4635 0.58«8 0.4755 0.60S4 0.5368 0.38?4 0.4118 0.1569 0.5000 0.5760 
VARIABLE 10 

0.5490 0.3873 0.4461 0,2824 0.2574 0.4632 0.5000 0.5784 0.*,43A 1.0000 0.4632 0.3431 0,5490 0.4534 0.4630 0.4583 
0.3676 0.5732 0.3627 0.6691 0.f8l4 0.6225 0.5662 0.5221 0.1642 0.6544 0.4681 
VARIABLE 11 

0.5196 0.4387 0.5C0C 0.3323 0.4363 0.3333 C.3186 0.4240 0.4583 0.4632 1.0000 0.5931 0.3309 0.4608 0.4146 0.4534 
0.48^3 0.3756 0.5294 0.3725 0.4853 0.63^4 0.2?06 0.4877 0.2353 0.?89? 0.3284 
VARIABLE 17 

0.3162 0.428* 0.2770 0.4020 0.455© 0.3627 0.1936 0.3358 0.4191 0.3431 0.5931 1.0000 0.0735 0.2478 0.2894 0.4363 
0.3^71 0.2830 0.4436 0.2132 0.3505 0.4069 0.2990 0.3260 0.1520 0.2328 0.3750 
VARIABLE 13 

0.4779 0.?990 0.5662 C.3358 0.3456 C>4314 C.539? 0.5098 0.4216 0.«^490 0.3309 0.0735 1 oOOOO 0.5833 0.5281 0,5539 
0.3824 0.5220 0.4044 0.5980 0.5686 0.4975 0.517? 0.6397 0.1936 0.7059 0.5147 
VAR/IABLF 14 

0.6520 0.4485 0.6814 0.4681 0.5074 0.53«2 0.6225 0.4559 0.5515 0.4534 0.4608 0.2475 0.5833 1.0000 0.5498 0.5564 
0.629O 0.6122 0.5515 0.5441 0.5931 0.1>466 0.475> 0.5245 0.3971 0.5931 0.4485 
VARIABLE 15 ^ 

0.5402 0.2050 0.6945 0.6C52 0.6439 0.6921 0.6584 0.4654 0.3955 0.4630 0.4148 0.289* 0.5281 0.5498 1,0000 0.6487 
0.6897 0.5981 0.6222 0.3762 0.5474 0.6t08 0.6101 0.4510 0.30!4 0.3449 0.5498 
VARIABLE !6 

0.4902 0.3407 0.5«07 0.5«80 0.5?45 0.6618 0.5?''0 0.6225 0.4902 0.45B3 0.453* 0.4?63 0.55B9 0.5564 0.6487 l#0000 
0.».637 0.6440 0.t931 0.3015 0.6593 0.6029 0.6»* 0.5221 0.2941 0.5637 0.7059 
VARIABLE 17 

0.6471 0.2451 0.649' C,5980 0.5466 0.6397 0.6152 0.2598 0.4118 0.3676 0.4853 0.3971 0.3824 0.6299 0.6897 0.5637 

l.OOOO 0.4610 0.6348 0.38«7 0.4681 0.«;7e4 0.3805 0.4314 0.4069 0.3775 0.3333 - - . 

VARIABLE 18 

0,4610 0.41«r5 0.5<>02 0.4781 0.3439 0.^049 0.665« 0.5781 0.4f35 0.5732 0.375^6 0.2830 0.5220 0^X22 0.5981 0.6440 
0.4610 1.0000 0.4122 0.5147 0.7074 0.5805 0.6025 0.5976 0.3537 0.6293 0.6001 

VARIABLE 19 . . 

0.5735 0.2941 0.6667 0.6495 0.6789 0.64S5 C.5441 C.2^24 0.5858 0.2627 0.5294 0.4436 0.4044 0.5!^15 0.6222 0.5931 

0.6348 0.4122 1.0000 0.32f4 0.4877 0.64?2 0.4461 0.43iB 0.?89? 0.3333 0.5294 ^ 

VARIABLE 20 ^ \ 

0.5245 0.3922 0.4657 '».4216 0. 37«^"X). 44 61 0.5000 0.5392 0.4755 0.*i59l 0.'*725 0.2n2 0.5«80 0.5441^ 0.3762 0.3015 

0.3897 0.M47 0.32^»A 1.0000 0.5931 0.«'196 0.4314 0.477« 0.1054 0.66x>i 0.44'*5 
VARIABLE 21 

0.58L> ".47C6 0.5735 0.4510 0.3922 C.'539 0*5564 0.6544 0.6054 '*.6«U 0.4853 0.3505 0.5686 0.5931 0*5474 0.6593 

0.4681 0.7074 0.4877 0.*.031 1.0000 0.676« 0.64?? 0.64?? 0.3?35 0.7010 0.6863 

vA»iABL^ 

0.5564 0.28«2 O.t.691 ^^,6520 0.5C7, f..6544 0.4?il0 0.6560 0.53^8 0.62?5 0.^3^4 0.4069 0.4975 0.546f. 0.6606 0.6029 

0.5784 0.5805 0.642? O.blW 0»flf^ 1.00^0 0.^471 O.S5f8 0.3323 0.45^3 0.6078 
VARIABLE 23 

0.4^04 0.2941 0.5245 0.5833 0.47'.', 0.66^1 0.4632 0.6?25 0.?P?4 0.^f62 0.2?O6 0.2990 0.5172 0.4755 0.6101 0.6485 

0*3505 0.6025 0.4461 0.4314 0.64?? 0.6471 l.OCCO 0.3946 0.1?^9 0.^760 0.6176 
VARIABLE 24 

0.504P 0.3725 0.5662 0.2623 0.2892 0.3113 0.482H 0.4«02 0.4118 0.52>1 0.4877 0.3260 0.6397 0.9245 0.4510 0.5221 

0.4314 0.5976 0.4338 0.4779 0^6422 0.5586 0.3946 l.OOOO 0.2574 0.5564 0.4755 
VARIABLE 25 / 

0.3750 0.1275 0.267? 0.2475 0.1029 O.iflBl 0.2525 0. l?5Cr 0 . 1 560 0.1642 0.2353 0.1520 0,^1936 0.3971 0.3014 0.2941 

0.4069 0.3537 C.239: 0.10«4 0.3235 0.3333 0.1?99 0.2^74 1.0000 0.1593 0.?132 
VARIABLE 26 ( 

0.4779 0.4R75 0.4l«l 0.4093 0.2941 O.^Oh4 0.5294 0.5368 0.5000 0.6544 0.2892 0.2376 0,7059 0.5931 0.3449 0.5637 

0#3775 0«6293 0.3333 0.6^16 0.7010 0.4583 0.5760 0.5564 0.15'«i3 t.OOOO 0.5980 
VARIABLE 27 ^. 

0.3775 0.2794 0.4779 0.5735 0.5721 0.5686 0.4632 0.6716 0.5760 0.4661 0.3264 0.3750 0.5147 0.4485 0.5496 0»7059 

0.3333 0.6001 0.5294 0.4485 0.6863 0.6078 0.6176 0.4755 0,?13? 0.5960 l.OOOO 
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9, DESCENDING ARRAY OF Z-SCORES W*) ITEM DESCRiPTIONS FOR THE IDEAL PROFESSIONAL ROLE 
UNiqUE-ASPlRATION TYPE 



52^ IT IS IMPORTANT TO KNOW THE INDIVIDUAL UNIQUENESS OF EACH CHILD +2.28 

60^ ENJOY LOOKING AT THE INDIVIDUAL UNIQUENESS OF EACH CHILD +1.99 

9'* IT IS GOOD FOR THE CHl'.D TO DEPEND ON HIMSELF FOR REALISTIC EXPECTATIONS +1.7^ 

27** GLAD '^'O SEE THE CHILD DEPEfO ON HIMSELF FOR REALISTIC EXPECTATIONS +1.67 

20'* ENJO> LEARNING NEW THINGS +1.62 

53'* LEARNING NEW THINGS IS ALWAYS CHALLrNGING +1.51 

'♦I'* LIKE TO PLAY AROUND WITH DIFFEREN' WAYS TO PRESENT IDEAS TO THE CHILD +1.**2 

^0^ IT IS WORTHWHILE TO PLAY AROUND W TH DIFFERENT WAYS OF PRESENTING IDEAS TO THE +1.'*2 
CHILD 

7Bh FIMD IT EXCITING TO TRY OUT AS MANY THINGS . MY OWN AS POSSIBLE +1,33 

IT IS WORTHWHILE TO TRY OUT AS MANY THINGL MY OWN AS POSSIBLE +1.18 

213 P^EP DOWN, MY OWN GOAL IS TO GET THE CHILD TO 00 WHAT IS BEST FOR HIM +1.12 

292 rt IS GRATIFYING TO TEACH THE HANDICAPPED CHILD TO STAI^ UP AND SPEAK UP FOR +1.11 
HIMSELF IN A WORLD WHERE HE IS DIFFERENT 

132 IT IS IN THE BEST INTEREST OF THE CHILDS DEVELOPMENT "'^AT I SET AN EXAMPLE OF -1.06 

HOW TO DEAL WITH POWER HUNGRY AUTHORITY FIGURES 

382 ENJOY BEINS A STRONG ROLE MODEL FOR THE CHILD TO SHOW HIM HOW TO FIGHT THE SYSTEM -1.12 

62 LIKE MOST PEOPIC I SOMETIMES PRETEND TO BE FRIENDLY WITH SUPERIORS TO GET WhAT I -1.1** 

WANT EVEN THOUGH I MAY NOT LIKE THEM 

161 IN ORDER TO BE COMPETENT, I WILL ALWAYS NEED TO HAVE MY SUPERVISORS KEEP ME -1.15 

INFORMED OF HOW 1 AM DOING 

632 ENJOY SUBTLE HUMOR THAT POPS THE BIGSHOT'S AUTHORITY -1.18 

193 I ENJOY PLAYING THE GAMES OF INSTITUTIONAL POLITICS -1.55 

261 IT IS FUN TO PLAY OBEDIENT TIN SOLDIER KIMDS OF GAMES WITH THE CHILD -1.6^ 

351 LIKE SNAPPY OBEDIENCE FROM CHILDREN -1.7'# 

511 PLAYING OBEDIENT TIN SOLDIER '^.INOS OF AMES WITH>TH£ CHILD WILL BE BENEFICIAL -1.76 

TO HIM IN THE FUTURE 

571 SNAPPY OBEDIENCE FROM CHILDREN IS A BENEFIT TO THEM IN THE LONG RUN -1.9^ 
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10- CORRELATION MATRIX FROM WHICH THE ACTUAL PROFESSIONAL ROLE FACTOR WAS DERIVED 



^t^',*^ ^c!'^' ^•'^^•'^ '^"^ ^•^^J'^ f^-3?60 0.^<.6^ O.^SIB O.sTff 

V*M*HP* O.^O") 0.;o^*' 0.^033 0.'>*»'6 0.*^C<. 0.i>« 31 U.^74o 0,«i?AO 

^t!*'? i*','^^^ 0,^56. C.?7*v r*UW 0,i7Of 0.i.6»•^ 0.<,6M '^.3l6P C.?6^u 0.37*.6 O.^^U 0.2O0O O.CCbO 

^•''^^'^ 0,^«..7 CfMI. O.OTo 0.6??? O.^tl^ r,3:«M 0.-?6^ 0.h(*?P 0.4002 0.^?J7 0,640^ '.S0<iS 

©•6?0I 0,<.?f7 0,67<.0 0.,8?M 0.fc<.«i^ 0.i?^6 0.6?73 C.hO^O 0.6r7« 0.4''^^ '^.^V* 

A*!!?? S*^*** UOOOO C.^tt - C,tl 27 0. 3333 r.'3|*> C.46^7 C,}6«»? O.^C4<5 0,^4.^ 0.3603 0.3*.SQ 0.h320 O.Sd53 

O.f^.l 0.?7fl n.^61^ O.^PS? O.-e?*: r.sC** 0.«))|9 O,37*0 0.*i:3 C.>4.^»7 0.<,9« 1 

n*;!"*? ^'^'"'^^ l.uOn- -,f7f5 0.M13 O.MW n.*.?^., n.^^y -l, 4,^.3 o.^4.M 0.?9lc» O.MsQ 0. O.M'i 

V4M*K^* e *^**' 0..-60? 0.4.5P-* r.3003 0.s31<. O.:«»o!' 0.?776 0,3211 0,<.6'^? - - 

0.cl?7 t.o7t' l.rocO C.3C?L (•<i7C6 O.M^^ r,-^«s<» n.4.C9- C,^?l6 C.3o?7 0.3V7e J,5*Q8 0.30<.A 
Vlf Unf*" 7 ^.}72S 0,^^,^^ i..^on3 O.^Ofo 0.4.*.'9 0.'>«>3<> O.^vr, n,4,3P7 

n'U^^ n'tr? "-^^^^ ^-"^''^ ^--'^^^ ''-^^^-^ "'•-I-' '^•^'^^^ 0.176^ 0.*07f Q./,71? C.l?73 

0.?«il7 0.??73 0,37nl 0.h'50 O.J<»**«) 0.:.1&8 0 . 17oo-«0, 10 /P 0.3^11 O.l*;^^ 0 <.Q«. 1 

^irt ii'tr^ ^'^^^'^ o^^.m^ r.^.e', r.37QQ r.-««ia o.4.?)6 o.so^o o.380h c.i>*^\2 

0.4SS3 0**r/* 0.^?A.»v n.%270 O.'Sfar c.sP^O O.SfP^ n.3^«.2 0.}«i71 0.«4.90 n.«P87 

^c^o! P/t''''' '^•'ftlS 0,^^«i7 0.*.?^^ . .Mo< o.?P6»- f'.^07* l.Cn'^0 C.3<.3l 0,3137 0, 31P6 <r'.45l0 0.W9O 0.3^<!3 0.2»6P 

0.5196 O.-fccP O.sOM 0..<.ft5 0.^?;i 0.j'7s 0.3^:? 0.3'J<.e 0.'03« O.sApi ".J:>''J o.. f»r 
VARUfeLt 10 

' •^^^^'^ • » 0.3u49 0.0910 0.1350 C,0U7 

vIrupl? n f'.?3i2 a'.H8(w u 0.394.6 o.:3o<. o.:67: o.<i?6' o.M<i->t 

1*1111 n'U^ n'li'^l n^'^r n't^' '"''^^ ^-^^^^^ ^'^^^^ » '^^^^^ ^'•^'^2* O-^^^" 0.368<. 0.29^1 o.^O.-O 

0.56P6 0,*709 0,5539 o.:?Bh 0.30eP C..U27 0,2590 0.35?9 0.3e03 n.70f3 0.1 17* 
V4R|*bLt I? 

0*^^7^ ^t^ln n'^^r '"^^^'^ ^-^^'^ ^-5^^* 1. 0000 0.1667 0.??66 0.3*36 C.4706 

0.3775 0.4,5*«; 0.^760 0.;i32 0.394.f r.^*67 0.4.510 f.l27^ 0.37*^0 0.38*9 0.^9*6 
V*«|4PLf 13 

S'Hit n"''??^ ^•'''^^ ^'^^^"^ ''•^'^'^ '^•^^^^ ^^^'^'^ l-OOOO 0.3O8 0.3?15 0.|93fr 

0.306* 0.:?3? 0.4*36 O.-^tOe 0.6250 0.270* 0.54.4,1 0.5l9t 0.4.U7 Cr/f*2 0.*M0 ^ _ . 

VAftUtLF I* 

^'^^^'^ 0..659 0.4,lvQ €.3^78 O.*076 C,49tC C.'^'99 f.OPl^ 0.368* 'C.3?66 C.3*38 1.0000 0.*6e5 0.^3*0 

0.*273 0.5**7 0.**94 0.:>f06 C. 4,911 i.4,K^ O.4,4,?0 0.19P9 0.4,«.ia n.'>oo^ 0.*lOl 
V*»l*PLf JS 

n'^^*^"* 0..32U 0.4,95P C.^*op 0.*712 0.380* n.35P^ 1. 1 3 ' 0 0.?9^r 0,34.36 o.'MS 0.4685 1 .0000 0.4.050 

0.*P60 0.r7Qp 0.6406 0.213> n^^m 0.^*78 0.i>?52 0.^510 0.50M C.2!,77 O.*0'*9 ^ 
V4«|<6Lf U 

o'Vill n'cSJ! n*:^^ '^'V'^' "•^'^'^ ^-^^^^ ''•^'^^^ ^-^^O** ^-1^36 C.33*0 0.4050 1 .0000 

0.629O 0..25* 0.«^P5|i A. 34.31 D.^f-w-* c.s3**o 0.2i:2 0.^922 0.26*7 0.2h72 0.3*i7« 
VA»|*8LF 17 * 

^'nr^i P'^?**? ^^^^2* '^•^^'^^ ''•^^^^ 0.45P? 0.M9'. n,?353 0.96-^6 0.3775 0.3064 0.4273 0.4860 C.6r*><» 

l.OCOO C.3UI -0.6^^9 0.4HP5 O.iOOO 0.3903 0.367^ 0 ^ 5 7/0 , • 3 19 0,3701 0.4338 

VARUHf IP y 

S*??^? "'t^^^ ^•'^'^^ ^•'^^^ ^^y*" '^•^'09 o.45«;5 0.3332 0.5247 0.2798 0.2254 

0.3141 UOOOO 0.2709 0.^877 0.465i 0.570^ 0^^997 0.49f7 0.*490 0.3644 

^''V.l ^'''^^ '^-^'^^ "'^^^^ 0.576O C. 44.36 0,4^94. 0.6406 0.5P5B 
0.6299 0,/7tV 1.0000 0. 873 0.'.n74 0.4»84, 0.1u25 0.39?? 0.4'.59 0.3l«f> 0.45in u.6-»vo j.:>i :>« 

V*>UBLf 20 

?*'''^^^ ^-^'^^ O.44.M, 0.-3«'' C.3214 0.2132 0.4608 0.3806 0.2U5 0.3431 

0.441,5 0.;P77 0.3P73 I ..000 0.6-^7? f..727 0.53*? (.19P' 0 . 3*07* 0 . ' * 0.'^7n 
V«Rli8LF 21 

P.70to C.:'?43 0./495 0.*,f2P 0.4SP. 0.-4,^6 0.3995 n.'.'.^f- £i.'??l ^.i^f-r^ n . V>q P n.-Q<.^ '>. 62^ 0.4911 0 4173 0 2«i4-« 

0.50f(' 0..,6M 0.'r.74. o.a73 1 .00(0 o.tl-.9 o.705w C..2H 0.t3/.« o.^rul C.H' t 9 >.62 5TV 0.4.9 u 0.4173 0.284. 

V'i^ 1 *8^_ I 2i 

n'iill ^'Kt^ O.^O'.^ 0.390 i 0.'.903 O.olbS 0.4^70 C.-574 O.OU" C.3127 0.^4.67 0.2704 0.4595 0.3479 C.4396 

0.3903 0.4U4 0.4584, 0.?727 0.5149 I. rcOO 0.3762 0.4914 0.-,^74 0. 31 27 0.4O91 
V4 ^l4BLf23 

0.5956 0.:*19 0.^373 O.^ll^ C.431* 0.59f0 0.3799 n.^,pp O.jop;, (..304,^ n.?«on n./5i0 0.«*4l 0.4.420 0.5252 0.2132 

Sr^I^Lf '^jr ^''^^^^ O.lOf^ 0.37^2 1.0000 0.12P4 0.674n o.6520 0.55t4 

0.4f04 0.?7t3 0.40?0 0.3r^i 0.?59« 0.*5' 9-0. lOTB 0.36s? o.3««4,8 0.2304 0.S529 C'.1275 0.5|96 C.I989 0.3510 0 3922 

0.4657 0.;'99/ 0.3922 0.i985 f,.4.?if> 0.4.914 0.32»'4 1 .OOOf 0.29^/ 0.4.nP 0130^4 * 

V«Rl«8Lf 25 ' ' 

0.5931 O.iPsl 0./07» O.M23 0.377^ 0.5539 0."«2n 0.3971 30-^9 ').2^7? 0.36r3 O.3750 0.4.167 0 4518 0 50ftr C> J64.7 

0.>319 0.4C,F7 0.4559 0.,4.07 0.634* 0.3574 0...74O 0.;-/.6 I .OOoO o.U4 '^.Upl ^ ^ * "^'^^^ 

V*8|*PL» 2(. 



n't^r? ^''^^^^ '^•''•^'^ ^'^^'^ '^•^^'^^ '^•'^^^ f'*3'»**» 0.66*2 0.39o5 0.2577 0.265/ 

0.37C1 0.»*'/o o.MPA 0,«^r/ 0.6201 O.M2y O.^'^o 0.4116 0.13^2 I .0000 0.^,4,4.,. 
VARIABLE 2 7 

o'lTxl ^rliil 'M^fn '^•"•''•'•^tfl ".1176 n.3<.<.6 o.*MO O.MOl O.^O"-* 0.3V7B 

0.*3Ji 0.26** o.<.5iO O.IMJ n.fc5f,o o.-.O"! o.ibh', n.3nf.* ^;.*(•^^ p.(,**( 1 .n{.nn 
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U. 0CSCEM)INC ARRAY OF Z-SCORES A^^ ITEM DESCRIPTIONS FOR THE ACTUAL PROFESSIONAL UNIQUE- 
EHX)YMENT TYPE 



52M IT IS iMPORTAm TO KNOW THE IWIVIOUAL UNIQUENESS OF EACH CHILD ♦2,2^ 

60<# ENJOY LOOKING AT THE IfOIVlOUAL UNIQUENESS OF EACH CHILD ♦2.1«« 

20«# ENJOY LEARNING NEW THUCS 41.59 

MO** IT IS NORTHWHIL£ TO PLAY AROUTX) WITH DIFFERENT WAYS OF PRESENTING IDEAS TO THE +1.53 
CHILD 

27M GLAD TO SEE nc CHILD DEPEW) ON HIMSELF FOR REALISTIC EXPECTATIONS ' +1,56 

SSM LEARNING NEW IHIN&S IS ALWAYS CHALLENGING +1,25 

•♦m LIKE TO PLAY AROUO WITH DIFFERENT WAYS TO PRESENT IDEAS TO THE CHILD ♦1.23 

28M FIM) IT EXCITING TO TRY (XJT AS MANY THINGS ON MY OWN AS POSSIBLE +1.09 

FEEL COMFORTABLE MAKING* QUICK ASSESSMENTS - BUT AM READY TO CHANGE AS NEW +1.09 
INFORMATION IS RECEIVED 

9*» it is good for thp child to depend on himself for rcalistic expectations +1.08 

to evaluate my assessments when receiving new information is always useful +1.08 

59*» Feels good to rely upon my own internal stam>ards when dealing with the child +0.93 

292 it is GRATIFYING TO TEACH THE HA^C)ICAPPED CHILD TO STATO UP AM) SPEAK UP FOR +0.92 

HiMSaF IN A WORLD WHERE HE IS DIFFERENT 

213 DEEP VCMN, MY OW^ GOAL IS TO GET THE CHILD TO 00 WhAT IS BEST FOR HIM +0.87 

•♦85 LIKE WORKING WITH PEOPLE fc« COOPERATE WITH ME 40,86 

575 LIKE TO KNOW MY FRIENDS ARE THERE V*iEN I NEED THEM ♦0.8k 

M31 IN THE LONG RUN IT IS GOOD TO MAKE EXPECTATIONS ABSOLUTELY CLEAR TO THE CHILD ♦0.'77 

«««««« IT IS WORTHWHILE TO TRY OUT AS MANY THINGS ON MY OWN AS POSSIBLE +0.77 
f 4141****** 

U5^1T»S FOR YOUR CMH GOOD TO KNOW YOUR PaiTICAL POSITION IN Tht INSTITUTION -0,77 

233 "like to depend ON THOSE "IN THE KNOW*' -0,85 

652 ENJOY SUBTLE .<JM0R THAT POPS THE BIGSHOT'S mHORlTY -0,:7 

502 I TIM) PR£-SCK*>0L CHILDREN MORE MANAGEABLE THAN OLDER ONES .fthP L£SS>LfK£LY TO -0.96 

CET ME INVOLVED WITH DOMINEERING SUPERIORS 

62 LIKE MOST PEOPt£ I SOMETIMES PRETEND TO BE FRIEf^Y WITH SUPERIORS TO GET WNVT -0.97 
I WANT EVEN THOUGH I MAY NOT LIKE THEM " 

'♦95 ENJOY KNOWING MY POLITICAL POSITION IN THE INSTITUTION -0,98 

SOMETIMES IT IS REFRESHING TO JUST LET MYSELF REACT TO SUPERIORS, TO LASH BACK -1 01 
AT T^CM 

6^2 I FIM) KJMOR WITH A BITE IS SOMETIMES USEFUL TO UM)ERMlNE CRYSTALIZtD POWER -1,05 
STRUCTURES 

•«61 IT IS ULTIMATELY BENEFICIAL FOR 'ft: CHILD TO FOLLOW ThC SAME ORDER EAC^ DAY -1.0<* 

l6l IN ORDER TO BE COMPETENT, I WILL ALWAYS NEED TO HAVE MY SUPERVISORS KEEP ME -1.15 
WORMED HOW I m DOING 

611 LIKE THE CHILD TO FOLLOW THE SAME ORDER EACH DAY -1,15 

382 ENJOY BEING A STRONG ROLE Ma)£L FOR THE CHILD TO SHOW HIM HOW TO FIGHT THE SYSTEM -1.39 

152 IT IS IN THE BEST INTEREST OF THE ChILDS DEVELOPMENT THAT I SET AN EXAMPLE OF -1,55 

HOW TO DEAL WITH POWER HUNGRY AUTHORITY FIGURES 

195 I ENJOY PLAYING ThC GAMES OF INSTITUTIONAL POLITICS , -1,63 

261 IT IS FW TO PLAY OBEDIENT TIN SOLDIER KtMiS_5F G/WEVVHTFTTHE CHILD -1.66 

551 LIKE SNAPPY OBEDIENCE FROM CHILDREN -I.73 

5U PLAYING OBEDIENT TIN SOLDIER KINCS OF &A^iES WITH THE CHILD WILL BE BENEFICIAL -I.8O 

TO HIM IN THE FUTURE 

5M SNAPPY OBEDIENCE FROM CHILDREN IS A BENEFIT TO THEM IN THE LONG RUN -1 91 
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12. CHOICE AND PREDICTION SCORES BETWEEN PROFESSIONAL PERSONS AND "BEST 
KNOWN" CHILDREN CSS^ OR GREATER IS SIGNIFICANT AT .05) 





1 


2 


5 1 










1 




0.18 


0.02 


1. 


H. C.'S PREDICTION OF 


T.7ACY 




2 


0.18 




-0.09 


2. 


TRACY'S CHOICE 






3 


0.02 


-0.09 




3. 


H. C.'S OWN CK I'^E 










5 
















-0.13 






M. C. 'S PREDICTION OF 


SCOTT 




5 


-0.13 






5. 


M.C. 'S OWN CHOICE 








6 


7 












6 




0.62 




6. 


C. B.'S PREDICTION OF 


KEVIN 




7 


0.62 






7. 


C.B. 'S OWN CHOICE 








8 


9 


10 










8 




0.30 


0.S8 


. 8. 


L.C.'S PREDICTION OF LISA MODINA 


9 


o.?o 




0.'43 


9. 


LISA MODINA'S CHOICE 






10 


0.68 


0.43 




10. 


L. C. 'S OWN CHOICE 








11 


12 


13 










11 




-0.15 


0.32 


11. 


D. G. 'S PREDICTION OF 


TOM 




12 


-0.15 




0.01 


12. 


TOM'S CHOICE 






13 


0.32 


O.Ul 




13. 


D. G. 'S OWN CHOICr 
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m 


15 


16 




14 




0.10 


0.28 




15 


0.10 




-0.47 


15. 


1 U 




-U • 47 




Id. 




17 


18 


19 




17 




0.50 


0.76 


17. 


18 


0.50 




0.55 


18. 


19 


0 76 










9n 








20 




-0.30 




20. 




_n in 






21 . 




oo 
11 


23 


Of. 

24 




22 




-0.07 


-0.09 


22. 


23 


-0.07 




0.26 


23. 




n nn 


0. 2d 




24. 






26 






25 




0.59 




25. 


^ o 












9Q 


29 


30 


27. 






U . J>4 


-0.15 


28 . 


29 


0.54 




-0.25 


29. 


30 


-0.15 


-0.25 




30. 



M. B.'S PREDICTION OF RICKY 

RICKY'S CHOICE 

M. B. 'S OWN CHOICE 

J. F.'S PREDICTION OF AT^ 

ANNE'S CHOICE 

J. F.'S OWN CHOICE 

N. S.'S PREDICTION OF RICHARD 
RICHARD'S CHOICE 

S. D.'S PREDICTION OF MIRA 

MIRA'S CHOICE 

S. D. 'S OWN CHOICE 

C. J.'b PREDICTION OF TODD 
C. J. 'S OWN CHOICE 
M. T. 'S OWN CHOICE 

R. D.'S PREDICTION OF GEORGE 
GEORGE'S CHOICE 
R. D. 'S OWN CHOICE 
79 





31 


32 


33 




^ 1 




0.18 


-0. 24 


31. 


32 


0.18 




0.25 


32. 




-0.24 


0 9*> 












.50 








n CO 

0. 52 


0. bO 


3h. 


35 


0.52 




-0.03 


35. 


36 


0.60 


-0.03 




56. 
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J 1 












1.0 


0. 32 


37. 


38 


1.0 




0.32 


38. 




u. 


n TO 




39. 




4U 


HI 


HZ 




HU 




0.19 


0.72 


f . A 

hO. 


41 


0.19 




0.28 


41. 


U9 


n 79 


n oQ 

U. Zo 




42 . 








4!> 








U.HO 


0.79 


43 . 


44 


0.48 




0.58 


44. 




n 7Q 






Hi . 




46 












0.42 




46. 


47 


0.42 






47. 



N. B.'S PREDICTION OF LAURA 

LAiRA'S CHOICE 

N. B. 'S OWN CHOICE 

p. P.'S PREDICTION OF CHRISTINE 
CHRISTINE'S CHOICE 
P. P. 'S OWN CHOICE 

J. K.'S PREDICTION OF JOHN 

JOHN'S CHOICE 

J. K.'S OWN CHOICE 

J. J.'S PREDICTION! OF FREK>IE 
FREDDIE'S CHOICE 
J. J.'S OWN CHOICE 

J. S.'S PREDICTION OF MARY 

MARY'S CHOICE 

J. S'S OWN CHOICF 

B. P.'S PREDICTION OF PATRICK 

PATRICK'S CHOICc 
80 

A) 



^9 50 



48 




0.38 


0.30 


48. 


o.': PREDICTION OF JE^JNIE 








U . 04 




JENNIE'S CHOICE 


50 


0.30 


0.64 




50. 


J. G.'S (MOTHER) PREDICTION OF JENNIE 




51 


52 


53 






51 




0.43 


0.02 


51. 


C. L'S PREDICTION OF TODD 


jZ 


U.H3 




0.70 


52. 


TODD'S CHOICE 




U. 02 


0.70 




53. 


C. L.'S OWN CHOICE 






55 












-0.19 




54. 


L. M.'S PREDICTION OF LAURA 


55 


-0.19 






55. 


l-AURA'S CHOICE 
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13. INTERPERSONAL PREDICTION SCORES 

(.564 OR GREATER IS' SIGNIFICANT AT .05) 



CORREUTION SIGNIFICANCE 
COEFFICIENTS 



1. 
2. 

3. 
4. 

5 
6 

7 
8 

9. 
10, 

11, 
12, 

13, 
14, 

15, 
16, 

17. 
18. 

19. 
20. 

21. 
22. 

23. 
24. 

25. 
26. 

27. 
28. 

29. 
30. 



H. C.'S PREDICTION OF TRACY 




0.314 


TRACY'S CHOICE 


0.1758 


__L. C'S PREDICTION OF LISA MODINA 


0.2970 


.202 


L. M.'S CHOICE 


D. G.'S PREDICTION OF TOM 




.338 


TOM'S CHOICE 


-0.1515 


M. B. 'S PREDICTION OF RICKY 
RICKY'S CHOICE 


0.1020 


.388 


J. F.'S PREDICTION OF ANNE 


0.5030 


.069 


ANNE'S CHOICE ~ 


N. S.'S PREDICTION OF RICHARD 


-0.2970 


.202 


RICHARD'S CHOICE " 


S. D.'S PREDICTION OF MIRA 


-0.0667 


-427 


MIRA'S CHOICE 


R. D.'S PREDICTION OF GEORGE 
GEORGE'S CHOICE 


0.5394 


.054 


N. B.'S PREDICTION OF LAURA 
LAURA'S CHOICE 


0.1758 


.314 


P. P.'S PREDICTION OF CHRISTINE 


0.5152 


.064 


CHRISTINE'S CHOICE 


J. K. '5 PREDICTION OF JOHN 


1.0000 


.001 


JOHN'S CHOICE 


J. J.'S PREDICTION OF FREDDIE 


0.1879 


.302 


FREDDIE'S CHOICE 


J. S.'S PREDICTION OF MARY 


0.4788 


.081 


MARY'S CHOICE 


B. P.'S PREDICTION OF PATRICK 
PATRICK'S CHOICE 


, ■ . , : 

0.4182 


.115 


S. G.'S PREDICTION OF JENNIE 
JENNIE'S CHOICE " 


0.6364 


.024 



CORRELATION SIGNIFICANCE 
COEFFICIENTS 



51. 


d. G. 'S PREDICTION OF 


JENNIE 


0.636it 


.02it 


32. 


JENNIE'S CHOICE 


33. 


C. L. 'S PREDICTION OF 


TODD 


0.it303 


.107 


3f. 


TOOO'S CHOICE 


35. 


L. M. 'S PREDICTION OF 


LAURA 


-0.1879 


.302 


36. 


LAURA'S CHOICE 
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14. CHILD'S CHOICE CORRELATION MATRIX 





1 


2 


3 


4 


5 


6 


7 


8 


9 


10 


11 


12 


13 


14 


15 


16 


17 


1 




-0.25 


-0.64 


-0.19 


0.55 


-0.09 


-0.12 


0.26 


-0.14 


-0.01 


0.24 


-0.35 


-0.24 


-0.25 


-0.30 


0,31 


-0.04 


2 


-0.25 




0.28 


0.72 


-0.14 


-0.78 


-0.05 


0.37 


0.03 


0.31 


-0.01 


-0.33 


0.03 


-0.30 


0.49 


-0.01 


-0.79 


3 


-0.64 


0.28 




0.50 


0.03 


-0.19 


0.30 


0.01 


0.14 


0.05 


-0.66 


0.15 


-0.04 


-0.12 


0.42 


-0.59 


-0.21 




-0.19 


0.72 


0.50 




0.20 


-0.75 


0.38 


0.09 


-0.01 


-0.14 


-0.03 


-0.24 


0.20 


0.12 


0.32 


-0.49 


-0.79 


5 


0.55 


-0.14 


0.03 


0.20 




0.04 


0.25 


0.49 


0.35 


0.14 


0.18 


-0.07 


-0.15 


-0.15 


0.35 


0.08 


0.08 


6 


-0.09 


-0.78 


-0.19 


-0.75 


0.04 




0.05 


-0.22 


0.28 


0,09 


0.14 


0.62 


0.08 


0.19 


-0.07 


0.14 


0.98 


7 


-0.12 


-o.os 


0.30 


0.38 


0.25 


0.05 




-0.30 


0.08 


-0.13 


0.15 


0.54 


0.32 


0,37 


-0.09 


-0.50 


-0.04 


8 


0.26 


0.3? 


0.01 


0.09 


0.49 


-0.22 


-0.30 




0.25 


0.73 


0.09 


-0.53 


-0.65 


-0.61 


0.68 


0.45 


-0.08 


9 


-0.14 


0.03 


0.14 


-0.01 


0.35 


0.28 


0.08 


0.25 




0,49 


0.25 


0.10 


0.01 


-0.27 


0.66 


0,10 


O.30 


10 


-0.01 


0.31 


0.05 


-0.14 


0.14 


0.09 


-0.13 


0.73 


0.49 




0.02 


-0.22 


-0.61 


-0.73 


0.68 


0.26 


0,19 


11 


0.24 


-0.01 


-0.66 


-0.03 


0.18 


0.14 


0.15 


0.09 


0.25 


0.02 




-0.02 


0.21 


0.44 


0.01 


0.37 


0.15 


12 


-0.35 


-0.33 


0.15 


-0.24 


-0.07 


0.62 


0.54 


-0.53 


0.10 


-0.22 


-0.02 




0.65 


-0.02 


0.13 


-0,07 


0.47 


13 


-0.24 


0.03 


-C,04 


0.20 


-0.15 


0.08 


0.32 


-0.65 


0.01 


-0.61 


Q,n 


0.65 




0.55 


-0.19 


-0.03 


-0.12 


14 


-0.25 


-0.30 


-0.12 


0.12 


-0.15 


0.19 


0.37 


-0.61 


-0.27 


-0.73 


0.44 


-0.02 


0.5S 




-0.47 


-0.26 


0.12 


15 


-0.30 


0.49 


0.42 


0.7? 


U.35 


-0.07 


-0.09 


0.68 


0.66 


0.68 


0.01 


0.13 


-0.19 


-0.47 




0,15 


-0.03 


16 


0.51 


-O.Ol 


-0.59 


-0.49 


0.08 


0.14 


-0.50 


0.45 


0.10 


0.26 


0.37 


-0.07 


-0.03 


-0.26 


0.15 




0.20 


17 


-0.04 


-0.79 


-o.a 


-0.79 


0.08 


0.98 


-0.04 


-0.08 


0.30 


0.19 


0.15 


0.47 


-0,12 


0,12 


-0.03 


0.20 




18 


-C.43 


-0.10 


0.36 


«0.5Q 


0.12 


0.52 


-0.18 


0.41 


0.70 


0.66 


-0.13 


0.16 


-0.31 


-0.38 


0.72 


0.16 


0.5 J 


19 


-0.35 


0.62 


0.76 


0.58 


0.27 


-0.44 


0.13 


0.44 


0.32 


0.31 


-0.43 


-0.04 


-0.04 


-0.44 


0,71 


-0.07 


-0.44 
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15. CHILD'S CHOICE CLUSTER RANKINGS 



'TYPE 1 6-17 

CHILD NO. 6 AND CHILD NO. 17 
BELONG TO THIS TYPE 



TYPE 2 3-19 

CHILD NO. 3 AND CHILD NO. 19 
BELONG TO THIS TYPE 



TYPE 3 10-8-16 

CHILD NOS. 10, 8 AfO 16 
BELONG TO THIS TYPE • 



, TYPE tt 2 - tt 

CHILD NO. 2 AND CHILD NO. 4 
BELONG TO THIS TYPE 



PICTl^RE PREFERENCE AVERAGE 
NO.^ HtT RANKING 



1 \ 


1. 

H 


5 


4 




10 


10 


10 




9 


9 


9 


M 


2 


2 


2 


5- \ 


5 




i» 


6 1 


8 


8 


8 


7 \ 


6 


7 


6 




7 


6 


6 


9 1 


3 


3 


3 


10 \ 


1 


1 


1 




(3) 


(19) 




I \ 


3 




3 




8 


5 


7 


3 


5 


6 


5 






8 


6 




.6 


3 


«♦ 


1 ! 


7 


7 


8 




2 


1 


1 


8 


1 


2. 


1 


9 




10 


9 


10 




9 


9 



(10) (8) (16) 

\ 



1 


9 


10 




8 


10 


2 


8 


3 




u 


6 


3 


6 


8 




9 


8 


*♦ 


7 


! 7 




10 


9 


5 


2 






1 


1 


6 


5 


i I 




6 


, 5 


7 




, 5 






5 


8 


3 


2 




/ 


3 


9 


10 


9 




2 


7 


10 


1 






3 


2 






(k) 


(t) 






1 




8 


5 




6 


2 




5 


1 




1 


3 




2 


2 




1 






10 


6 




8 


5 




6 


8 




7 


6 




5 


7 




5 


7 




1 


3 




1 


8 












9 




9 


10 




10 


10 • 




7 


9 




8 




TYPE 5 



2-4 



PICTURE PREFERENCE AVERAGE 
NO. (15) (T8r"(9) RANKING 



CHILD NOS. 15, 18 AM3 
BELONG TO THIS TYPE 



19 



TYPE 6 



13-12-7 



CHILD NOS. 13, 12, AND 7 
BELONG TO THIS TYPE 



/ I 



TYPE 7 



1 



CHILD NO. 1 AND CHIl& NO. 5 
BELONG TO THIS TYPE 



1 


6 


5 


2 " 


4 


2 


5 


10 


7 


8 




7 
/ 


Q 

o 


C 

!> 


0 




8 


' 6 


8 


6 


5 


i» 


7 

J 


7 

J 




6 


9 


9 


10 


10 


7 


2 




6 


5 


8 


1 


1 




1 


9 


10 


7 


9 


9 


10 


3 


2 


\ 


1 




(13) 


(12) 


(7) 




1 


1 


2 




2 


2 




9- 


6 


7 


3 


5 


7 


2 




5' 


7 


3 


1 


3 




9 


6 


5 


8 


6 


8 


' 8 


8 


9 


7 


2 


1 


3 


1 


8 


10 


10 


10 


10 


9 


3 




9 


5 


10 


6 


5 


7 


6 





(1) 


(5) 




1 


6 






2 


1 


1 


1 


3 


8 


9 


8 




5 


3 


3 


5 


3 


2 


2 


6 


2 


8 


5 


7 


10 


7 


8 


8 


9 


6 


7 


9 


7 


10 


8 


10 


4 


5 


4 
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CORRELATION MATRIX FROM WHICH PERSONAL ENJOYMENT FACTORS V€RE DERIVED 



V«k|«l«|,t 1 


































A«4«Tf 




O.JH*»*0.< IT.* 










o.?v,? 


V««lAHl> 7 


















9»^*»:f* i.roco 


0*}l>9^-0.l**T| 








Oa"OS 0.^K«4 0.3i1|% 




••4TU 0«.I^T 








0. -T*^ 






















f*>^T3 P«l|n> 




••3*0) e.im^ 














r.43>H rt,**^ 


















0.4Tfl6 0,IT69 0•^^^? 





















#.o?9?-o«i47i o.iMT i«i*rro-A.i3r4 (••i^t^n o«Nfrr-o«oiif-o«oi«6 fl.UTi-a.iic^ (t.ono o«t>!*.« o*>?9t o«of«^ c«?T4% 

o.iirif o.oc<«« o.iie; o.io#* <-.;':t4 o.jm o.2p«: o.J^of o.nv'6 ^ _ _ 

».>4«0 O.TI'T 0.^>4;-(i.l3;4 1.0009 t»•^?«<i O.UTc- 0»4P33 C.f3T) 0.»3f» O.'^UO C^lf} 0.5010 0.2»TT <).3$l ?-r.UTS 
•.iC>4T VmiJlH C«2'>^<*-V.I^M (••^^:« (/.M?) l.C<*4l C.7^S4 0.7972 0«CI4T a*^'***? 

muru c I 

e.4|%4 0.*4«.0 ai3(i?«'«UK4r 0«»24<' ItCOro f«.?T4% O.^^l* 0»t?OI O.J«9^ 0.>6«l 0t7T0tN>.*«*T 0.76?r C.$4U e.l>44 

o.>oi^ o;.'fsc o.uti o.^?t»o o.^.ti o.iffT o.^4m o.2f<»2 o*r#><»^ o.4T3o 

¥4«Uni 7 

0.IM4 KrOIO 0•^••^7 0»||T< 0.7T«.S I.CCOO 0.2T7I r.U«.2 0.43*T 0.7f|P 0.«OTf O.)#s4'>0u4STS Ot)S3) 0.460tf 
e.24«» C.*'|oT-k>*CSI^ 0.il;l^ C*4TTV 0«iilO i.%I^T C«?44>T C*3CIS O.S2*4 0.^4T« 
V««14U? » 

0*4MO 0.**;v p.3OI-0.l3t« 0.*t3) C.!.«15 Q«2T2I I.OCkCO 0.*«^« 0*4^3^ 0«4?i^ 0.34^9 0.f^%9 0.3S04 0>^^l4 P.C/£0 
•.m* U.J>S9 b.2»«2 0«0#e: 0.#4(T O.TKit O.SdlC C.747r 0.4TOf 0.27V4 0«4V^| 

••4755 0.!*c*« O.^S?^-^.^!^ Oft«37) O.t20| 0.U42 0.f<«»r 1*0000 0.4S04 0.'4l?t 0.3S3^ O.f^Of 0«)042 b«3^e0 0. 

t.4?%3 C.I'^i* 0«j>C3 0.VI47 CSS IS <>^t»w79 0.1192 O.S049 C..4f««) 0.IS20 O.MO) \ 

V4V14MF IC . . A ^ - 

C.?OI^ 0.4«34 0.1471 0.43«( O.lrSfS 0.43f7 0.4A32 0.49U4 t.OOOO 0«47^4 0.«^94 0.5109 0.3S5) 0.)lS4 C.U76 

••l*^: il.ibbi 0.127^ 0.21fl 0«>172 0.«7» O.VfrJt t'.?*|7 C,54M 0.?4*ft 0.4?A^ _n 

VUi4&lf II ^ 

••4(7* 0.?4e? 0.?74)-0.ll9* O.SUO O.J<*»l 0.2*U C*4)«> 0.4 131 0.47$4 1.0000 0.3)Se 0.2^12 0.04«l 0.2)Sf-0.''<024 
C*2ttS C.U^I 0.16S7 0*lti4 C«il7V C.4««'>4-^«u«i7 0»ll.33 0.27A2 0*0 0.24(0 
V««l«ftLr 17 

•.27)« 0)24^4 0.t2«A O.CIU' 0.31*:. Q.?7ll f .4&7A e.?449 0*)^H 0*4494 0.339t 1.0000 0.3403 0.3tll 0.3913 0«37*7 

••44*3 C.4»:2 0.«3ft2 0.i70* 0.^7»* 0.44f9 0.2301 O.VS&I 0<4372 0.2>33 0.-.il? 

VAtUftll 13 ' 

0. 3070 0.%^**Z 0:3912 0.1292 O.SOlO 0,-^«C7 0.3*94 0.t24> 0•^70r 0.9I0P 0.2fl2 0.3A03 1.0000 0.64«e 0.431# 0.3t09 
0*2112% i.iLti 0.1194 C*72-<1' 0.%2*>9 C.496t 0.38»(> 0.3^94 0*4eA7 0«4«60 

e.20«5^.ZfA% f.r774 0.22(7 e«2f77 0.267S 0.«.979 0.5^04 0.3042 0.3*93 0.04^91 O.Hll 0.i4Ae 1.0000 0.2914 C«3977 

0*2413 C.2»l* 0*1^72 0.f'>04« 0.4207 0. ^773 .0.913^ 0.244<\ 0.4019 0.49^6 0.3*l» . . , 1. 

MftUrit It • 

0«mO 0«;»!0 0.2*6F 0.UM9 6.3fe»7 0.*4l4 0.393? 0.7^14 0.3900 0«319f 0.239A 0.39t3 0.43U 0.2914 I.OCOO 0.319^ _ 
(•413% t*t7«0 r*3l9« OtItO; 0.49%7 0*:CC4 O.C33(r 0.44t7 0*2403 0.2403 0*369 7 
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17. OCSCOOIMi AKRAY 0^ Z-$COftES M ITEM OESOIIPTIONS FOK THE TAAOITI0N4>litECnO TYPC 

m UPV ABCRLIN KNpW$ TIC QlFFeil^S AHONC THE CHILDREN WO ARE HMICAPPCO. ♦I.?! 

M LIKCS TO DEAL WITH T»CM ACC0KOIN& TO THEIR irOlVinuAL UNtQUCMlSS. 
If^ m. mm WMS CHtP BRlXKCTT to try on a pair of SHM S^IIES. chef BROCKEn ♦I.;? 
IT INTf^RESTINS BEOmSE HE ms »CVER HAD T^CM ON BEFtlRt. 

37) CN A Hm» cmissr appreciates tic SUPPORT op her friends mho ARE^VHERE I*<N ♦1.50 

SK MODS THD1 AS SHE CVERCCHES HCR PFAR OP RlOiNG A ^URSE. 
5M ABCRLIN KNM T« OIPPERENCCS AHONG THE PUPPETS. Sl€ THIMCS IT IS ♦l.lil 

IHPQRTiMT TO PEAL WITH THOI ACCORDING TO THEIR INDIVICXML UNIQUENESS. 
^ Ik CMIItSY LIMNS TO mn TOMAtO SOUP AND TRIES IT OUT SUCCESSFULLY WITH HR. ROGERS ♦1.5<l 
AWCMPlROCKeTT. 

SSS OHlSSV PEELS SECURE BECAUSE fCR FRIEM)^ ARE THERE TO HELP HER LEARN TO WALK ♦I.?) 
^ITH NEW BRACES. 

. 255 PHANOOIS CLbfONS OUOVS THE COOPERATION OP SOME CHILDREN WCN »C SHOWS THB1 ♦l.ai 

NOW TO SIN6« ^IIOW, ROI^ ROW YOUR BOAT/* IN TWO GROUPS, 
in X OML HAS A tlRTlOAY AM) EMTTS THE SPECIAL ACCEPTANCE AND TREATMENT PROM T»C ♦1.09 

OnCR PUPPETS IN THE NCftHBORHOOD OP fWlCE BELIEVE. 
1%5 NR. ROGERS PLMtt A SPECIAL PMTY AT >A SCHOOL FOR HMOICAPPCD CHILDREN AM) ♦l.O? 

OUOVS OEPENDIW ON D€P BROCXETT TO PREPARE THE SNACKS* BECAUSE CHEF 

BROCKCn IS T»C MAN IN THE KNOW ABOUT THESE THIWS. 
m MR. ROGERS ENJOYS GETTIW A SHY HIUOICAPPED CHILD TO mx. PAPER AIRPLANES ♦l.OS 

WITH THE OTHER KIOS. 

2S% KlIS PRIOAY IS HO10W A *W* PARTY. HE INVITES EVERYBODY TO HIS CASTU TO ♦l.OS 

EXPRESS THEIR mO FUlWS. »C THINKS IT IS IMPORTANT TO XNOW THEIS ARE 

MIMT MAYS TO SAY, n AM m.** 
. m MRS. MCPBELY LETS CMIISSY MAKE TOMATO SOUP FOR MR. ROGER$ AND OCF BROCKETT. ♦l.Ol 

S»C tlKES TO SEE OHISSY 00 THIWS WITHIN ICR CAPABILITY. 
S81 THE PUmrs IN THE NEIGHSORHOOD OP MAKE BELIEVE SHOW THE mU> TmT IT IS ♦l.OO 

PIM 10 PLAY OLD PASHlOvCD GAMES LIKE HOP-SCOTCH, OACKS AND f^RBLES THE WCf 

TICY AME SUPPOSED TO BE PLAYED. 
MR. ROGERS WHfS CH P IROCKETT TO TRY ON A MIR OP SNOW SK)ES. OCF BROCKEH ♦O.SI 

SAYS IT IS 6000 TU HNVE A NEW EXPERIENCE. 
m NR. ROGERS APPKMOCS THE RAM) AFTER THE SHOW; HE LIKES TO TRY OIPPEHENT KIMS 40.96 

OP Mtf lOl IWRUMENTS. 

215 MR. ROGERS PERSUM3CS A SHY tMOIO^PQ) CHILD TO MAKE PAPER AIRPLANES WITH THE 40.92 « 
OAR KIDS BECAUSE MR. ROGERS KMJWS THIS WIU HELP HIM GET AUONG BETTER 

wiTHorms, 

11> ItCN MR* MSCRS PLAM5 k SPECIAL PARTY HE DEPENDS ON CHCP BROCKETT TO MAKE THE 40.B9 

RIGHT OCCISIONS AEOUT THE MENU* 
^ m. RDGOIS imiOAaCS TX BMO APTER the show and TRIK to play TIC TAMPET ♦O.iS 

AM) T»C ORUM, HE THIMCS IT IS EENEPICIAL TO KNOW OIPPPENT KIM)5 OP 

MISICM. II6TMMBITS. 

S2% m. ROGERS THINKS IT U GOOD TO MKE QUICK ASSESSMENTS IH AN MRG&CY 40.80 
SITMATION AM> IS REA^Y TO CHWGE AS MEW irfCRflATION IS RECEIVED. 

5G2 MR. ROGOkS SHOWS THE )CLG4 KELLER PIIM SEGMENT WHICH SK)WS HELEN VIOLENTLY 40.7S 
REWQLTING i^AINST HER TEAOO UNTIL SHE PINALLY LEARNS TfrC WORD W-A-T-E-R 
MO WHAtr IT ICANS 

klk IN AN eeiGENCr situation m. ROGERS likes to make QUICK ASSESSMENTS, BUT HE 40.7S 
IS READY TO CHANGE AS NEW IPMI^TION IS RECEIVED. ^ 

512 A PLAmX. SONG - *TOI*T RITE THE HAM) THAT FKDS YOU" ' IS SUNG^BY MR. ROGERS •0.76 
520 UOV fiUnC PLOTS WITH ANDTlCfl PUPPET ABOUT HOW TO UM)ERMI>C KING FRIDAY'S <>0.B5 
DCMAm 

210 MR. ROGERS TEUS A GROUP OP CHILOREN THAT AN ADULT 0EHAM>5 MOST OP *0*B7 

YOU IT IS FOR YOUR OMN GOOD LATER ON. 
m TO PUNISH TIC OTHER PUPPETS, HEMIIETTA PUSSYCAT ENJOYS iSOLATilC HERSELF -0.B9 

PRQMTHm. 

5St CmiSSY^ AN ORTHOPEDICALLY WNDICAPPED CHILD, KJRRIES TO ANSWER TIC PHJIC; -1.05 
PRCD ROGERS COWENTS THAT HE REALLY LIKES SNAPPY OBEDIENCE PROM CHILOREN. 
52 Ml. ROGERS IS WRITING A SONG, WHICH IC WIU SING AT A LATER TIME, AROUT THE -1.15 
"LAfO OP NO PMENTS.** 

%25 TIC PUPPETS TCASC ICMIIETTA PUSSYCAT BY SAYING THAT IF SIC IS NOT NICE TO TICM *l.Ii| 

TICY WIU IGNORE HER IN TIC FUTURE. 
172 ll€ PUPVrrS PRESENT A PLAY ABOUT A LITTLE BOY WHO mPPILY STIMBLES UPON THE -lAk 

^\M0 OP NO PM^VTS." 

• %6l MR. ROGERS DISCUSSES WITH THE CHILD TIC REASONS FOR LISTENING TO ADULTS. TO -1.17 
IE A WIMO YOU WIU ALWAYS NEED AN IMPORTANT PERSON TO K£0» YOU l OT RM C D 
OP HM YOU ARC DOING. 

511 fCMIIETtA PUSSYCAT TEUS A HMOICAPPED CHILD IT PAYS TO BE OBEDIENT POR IT -1.19 

WIU HELP YOU IN THE LOie RUN. , ( 
A20 FRED ROGERS LISTENS TO A FIVE YEAR OLD BOY TELL IDW MICH HE ENJOYEO^SMASHIIC -l.lil 

HIS RIG BROTHERS MODEL AIRPLANEi WHILE MAKIM; IT APPEAR **ACCiOENTAL.** 
62 MR. ROGERS VISITS THE ICT^TAUY PETAmO CHtLOREN AM) RELATES TIC STORY OF A -1.%1 

CHILD WHO PERSISTENTLY REBELED AGAINST HIS TEAOCRS IN ORDER TO COf^lNCE 

imi THAT HE RCAUY WASN'T PETANDCD. 
Sill KIIC PRIOAY USES Tt^'HITCRACKER SUITE" TO HELP EXPLAIN TO A CHILD THAT PIAYI^C n.ll6 

TIN SOLDICR GAMES WIU ICLP HIM GROW UP A WiMCR. 
652 A CARTOON yOWS A PIVE YEAR OLD DEFORMED BOY WHO RUTS AMAY PROM IOC TO JOIN *l.t2 

TIC CIRCUS. 

152 urn ELAIIC COMXCTS *WfX)L** TO tEACH HMOICAPPEO CHILOREN SNEAKY NAYS OP -1.90 
/ BEING SASSY. 

502 THE PUPPETS HAVE A MECTIM; TO ORGANITE BOYS AND GIRiS ALL WCk THE COUNTRY TO *1.96 

LEMN KM TO RUN ANAY FPCM tffT AM) START A NtW LIFE. 
152 WHILE ViSITIM. A SCHOOL FOR TIC ULiM>, A filIM) W»i FIGHTS WITH HIS TEADCR WHO -2.29 

PIM>S HIM INTaERABU AMI HAS HIM TRANSPERRID TO AM)TICR TEACif R. 
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18. DESCENDING ARRAY Of Z-SCORES AND ITEM DESCRIPTIONS FOR THE ADVENTURESOME TYPE 

29^ KING FRIDAY IS HOLDING A 'I1AD" PARTY. HE INVITES EVERY BODY TO HIS CASTLE +1.99 

TO EXPRESS THEIR MAD FEELINGS. HE THINKS IT IS IMPORTANT TO KNOW THERE ARE 

9VW WAYS TO SAY, "I AM MAD." ^ 
27<l LADY ELAINE IS THE ONLY ONE IN THE NEIGHBORHOOD MAKE BELIEVE READY FOR THE 41.87 

TRIP TO THE MOON. SHE II4J0YS TAKING RISKS. ' 
2(H* KING FRIDAY IS HOLDING A 'HJD" PARTY. HE INVITES EVERY BODY TO HIS CASTLE +1.72 

to CANDIDLY EXPRESS THEIrCmAO FEELINGS. HE THINKS IT IS FUN TO SEE MANY 

WAYS TO SAY, 'I m MAD." 
W2 A DEAF BOY READS HUCKLEBERRY FIW TO LEA»J HOW TO BUILD A RAFT SO HE AND HIS +1.67 

FRIEND CAN SIMILARILY ESCAPE DOWN THE RIVER. 
<fO«f LADY ELAINE IS THE ONLY ONE IN THE NEIGHBORHOOD QF MAKE BELIEVE READY FOR THE +1.56 

HtlP TO THE MOON. SHE SAYS IT I^ WORTHWHILE TQ TAKE RISKS. 
LADY ABERLIN KNOWS THE DIFFERENCES AMONG THE CHILDREN WHO ARE HANDICAPPED. SHE 4l.<»6 

LIKES TO DEAL WITH THEM ACCORDING TO THEIR INDIVIDUAL UNIQUENESS. 
<l2 FRED I0GERS LISTENS TO A FIVE YEAR OLD BOY TELL HOW MUCH HE &4J0YED SMASHING 4l.<»2 

HIS BIG BROTHERS MODEL AIRPLANE, WHILE MAKING IT APPEAR "ACCIDENTAL." . 
172 THE PUPPETS PRESENT A PUY ABOUT A LITTLE BOY WHO mPPILY STIWBLES UPON THE %1.28 

••LAW) OF NO PARENTS." 

28<l MR. ROGERS APPROACHES THE ABAND AFTER THE SHOW; HE LIKES TO TRY DIFFERENT 41.20 

KINDS OF MUSICAL INSTRUMENTS. 
SV* LADY ABERLIN KNOWS THE DIFFERENCES AMONG THE PUPPETS. SHE THINKS it IS 41.0S 

IMPORTANT TO DEAL WITH THEM ACCORDING TO THEIR INDIVIDUAL UNIQUENESS. 
6(Kl X OWL HAS HIS OWN RULES OF BEHAVIOR. HE LIKES TO SEE OTHERS RELY ON BCIR ^1-01 

INTERNAL STAICARDS TOO. 

39^ MR. ROGERS WMS CHEF BROCKETT TO TRY ON A PAIR OF SNOW SHOES. CHEF BROCKETT +0.95 

FINDS IT INTERESTING BECAUSE HE HAS NEVER HAD THEM ON BEFORE. 
S2<l MR. ROGERS THINKS IT IS GOOD TO MAKE QUICK ASSESSMENTS IN AN EMERGENCY 40.7S 

SITUATION AND IS READY TO CHANG^AS NEW INffORMATION IS RECEIVED. 

71 FRED ROGERS ENJOYS SHOWING A DISABLED CHILD THE RIGHT WAY TO USE H^ CRUTCHES -0.7S 

382 A PLAYFUL SONG - 'WN'T BITE THE mO JmJ FEEDS YOU" - IS SUNG BY MR. ROGERS -0.75 

132 LADY ELAINE CONDUCTS "SCHOOL" TO TEACH rm)ICAPPED CHILDREN SNEAKY WAYS OF -0.85 
BEING SASSY. 

'»73 FRANCOIS CLEFtONS SETS U? A C^EST AMONG SOME CHILDREN TO SEE WHO CAN BE THE -0*85 

FIRST TO LEARN THE SONG/ '"EVERYTHING GROWS TOGETHER." 

571 CHEF BROCKETT SAYS TmT HIS ABILITY TO MAKE QUICK FIRST IMPRESSIONS IS USEFUL -0.89 

W TO PUNISH THE OTHER PUPPETS, HEM^IETTA PUSSYCAT ENJOYS ISOLATING HERSELF FROM -1.02 

15 LADY ELAI^C FAIRCHILDE WATCHES THE CHILDREN CAREFUUY WHEN SHE PRETENDS TO GET -1.11 

ANGRY SO THAT SHE WILL KNOW BETTER HOW TO DEAL WITH THEM. 
83 SOME CHILDREN VISIT LADY ELAINE FAIRCHILDE IN THE NEIGHBORHOOD OF MAKE BELIEVE. -1.13 

S*C IS BUSY BUT DECIDES TO ENTERTAW THEM 50 THAT THEY WIU TEU THEIR 

FRIENDS WmT A NICiE PERSON SHE IS. 
261 KING FRIDAY TELLS ERIC KLOSS THAT HIS MUSIC IS DELIGHTFUL. ERIC KLOSS SAYS HE -l.W 

ENJOYS mVING A SUPERIOR LET HIM KNOW HOW HE IS DOING. 
611 CHRISSY LEAVES TO ANSWER THE PHONE. FRED ROGERS CONFIDES TO MRS. MCFEELY THAT -1*29 

HIS FIRST IMPRESSIONS OF PEOPLE ARE USUALLY RIGHT. 
«l23 THE PUPPETS TEASE HENRIETTA PUSSYCAT BY SAyING THAT IS SHE IS NOT NICE TO THEM -l.«»6 

THEY WILL IGNORE HER IN THE FUTURE. 
21 MR. ROGERS TELLS A GROUP OF CHILDREN THAT WHEN AN ADULT DEMANDS THE MOST OF -1.50 

YOU IT IS FOR YOUR OWN GOOD LATER ON. 
i»31 FRED ROGERS SINGS A SONG ABOUT FOLLOWING SCHEDULES. THE LYRICS SAY IT IS -1.56 

BENEFICIAL FOR THE CHILD TO FOLLOW THE SAME ORDER EACH DAY. 
5%1 KING FRIDAY USES THE **NUTCRACKER SUITE" TO HELP EXPLAIN TO A CHILD THAT PLAYING -1.60 

TIN SOLDIER GAMES WILL HELP HIM GROW UP A WINNER. 
511 HENRIETTA PUSSYCAT TELLS A HANDICAPPED CHILD IT PAYS TO BE OBEDIENT FOR IT WILL -1.70 

HELP YOU IN THE LONG RUN. 
<l6l MR. ROGERS DISCUSSES WITH THE CHILD THE REASONS FOR LISTENING TO ADULTS. TO -2.0^ 

BE A WlffCR YQU WILL ALWAYS NEED AN IMPORTANT PERSON TO KEEP YOU INFORMED OF 

HOW YOU ARE DOING. 

351 CmiSSY, AN ORTH0PS>ICALLY ^^ICAPPED CHILD, HURRIES TO ANSWER THE PHONE; -2.07 
FRED ROGERS CO^tCNTS THAT HE REALLY LIKES SNAPPY OBEDIENCE FROM CHILDREN. 
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If. KS^INC MIKAY OF Z-SCORT^^ AM) ITEM OCSCRIPTIONS fOk THE LIBERATED-TOMMD-^NOimcr 
(OUm-OIKCTEO) TYPE 
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Hi. KOGCIIS CHIOVS ftCTTlNC A SHY m€)\WPED CHILD TO MAKC PAPER AIUPUTCS WITH 
T»C OTHER KIOS. 

LMyr 'ABCRtlN KNOWS TTC OimREICCS AMCWG ThC CHtLOREN WHO ARC HANDICAPPED. SHE 

LIKES TO DEAL WITH THEM ACCORDING TO THEIR tNDJVtOUAL UNt()UEN£SS. 
KM PRIOAY IS HOtOtNG A *HW>" PARTY. HE INVITES VERY0OOY TO HfS CASTU TO 

EXPRESS TICIR HAD rEELIf4;S. HE THINKS IT IS IMPORTANT TO KNOW THERE A8E 

m(f WAYS TO SAY, "I AM M».»* 
CHRISSY PEELS SECURE BECAUSE HER FRIENDS ARE THERE TO HELP ^BR LEA»I TO WAU 

WITH mi BRACES. _ _ 

ON A FARM« CNIISSY APPRECIATES TIC SUPPORT OF HER FRIENDS »0 ARE THERE fc*€N 

VC NEm TH» AS SHE OVERCOMES HER^ FEAR OF RIOIN& A HORSE. 
KINC FRIDAY IS HOLDING A ^H^* PARTY. HE INVITES EVERY BODY TO HIS CASTLE TO 

CATOIOLY EXPRESS THEtR HU> FEELINGS. HE THINKS IT IS FUN TO SEE MANY WAYS 

TO SAY **l Ni MAD." 

MR. ROGERS PERSUADES A SHV »«M>ICAPPCP CHILD TO MAKE PAPER AIRPLANES WITH THE 
OTHER KIOS BECAUSE MR. ROGERS KNOWS THIS WIU HEU> GET ALONG BETTER WITH 
OTHERS* 

LW ABERLIN KNOWS THE DIFFERENCES AMONG T»« PUPPETS. S« THINKS IT IS IMPORTAKT 

TO DEAL WITH THW ACCORDING TO THEIR irOlVlOUAL VWQUENESS. 
UttY ELAINE FINDS HER HUS&M NOT QUITE IN ORDER. »gyOIMAN >Cfi RI TO OK CARE OF IT 

BUT KCT IN THE WAY SHE ISTEFDED. SHE SIGHS AM) WS IT IS BETTER TO HAKE 

EXPECTATIONS ABSOLUTELY CLEAR. 
m, ROGERS SHOWS THE HELOl KELLER FILM SEG^iT MICH SHOWS HELEN VIOLENTLY 

RBVQLTIIC AGAINST ^€R TE*OCR UNTIL SHE FINALLY LEARNS THE WORD W-A-T-E - 

MD WHAT IT MEANS. 

OIIISSY LEARNS TO fMKE IWTO SOUP AND TffK IT OUT SUCCESSFUXY WITH m. ROGERS 
AM) CHEF BNDCKETT. 

99S, MCFEELY LHS CMKISSY HAKE TON^TO SOUP FOR MR. ROGERS OCF BROCKEH. 

S»€ LIKES TO SEE CMISSY 00 THINGS WITHIN f& CAPABILITY. 
INSTRUCTING HOW Otm WSJ ACT WHILE VISITING A HAM>ICAPPE0 FRIEM), FRED ROGERS 

PCERFULLY MAKES HIS EXPECTATIONS ABSauTELY CLEAR TO nc CHILD. 
Ml. ROGOS THINKS U IS GOCO TO MAKE QUICK ASSESSMENTS IN AN BMWGENCY SITUATION 

MC IS READY TO dMNGE AS NEW INFORMATION IS RECEIVED. 
lAOr ELAINE IS THE OM.Y ONE IN THE NEIGHBOfWOOD OF MAKE BELIEVE READY FOR TIC 

TRIP TO TIC MOON. SHE GJOYS TAKING RISKS. ^ 
Ml. ROGfitS PLANS A SPECIAL PARTY AT A SCHOOL FOR HWDICAPPED CHiaXGN AlO ENJOYS 

OTOOING ON OCF BROCICETT TO PR&>ARE THE SNACKS, BECAUSE OCF BROQCETT IS TIC 

Mm IN TIC torn ABOUT TICSE THINGS. 
X ONL l«VS A BIRTM)Ay MO EM>YS TIC SPECIAL ACCEPTANCE AM) TREATMBff FROM TIC 
^DTICR PimrS IN TIC NEIGHBORHOOD OF MAKE BELIEVE. 
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EUlIC PLAYFULLY STICKS OUT HER TONGUE 
TO PUT ICR IN.JAIL. 

X OWL mS tflsIoM RULES OF BEHAVIOR. HE SAYS tT IS GOOD POR EVERYBODY TO RELY 

ON THEIR OWN INTERNAL STA'fiARDS. 
FRED NOGERS SINGS A SONG ABOUT FOUOWtNG SDCOULES. TIC LYRICS SAY IT IS 

BENEFICI/^ POR THE CHILD TO FOLLOW THE SAME ORDER EACH DAY. 
TIC PUPPETS PRESENT A PUY ABOUT A LITTLE BOY WHO HAPPfLY STVWBLES UPON TIC 

^^jaO OF NO FMRENTS.** 
Ml. ROGEllS I WRITING A SONG, WHICH HE WIU SING AT A UTER TIME, ABOUT TIC 

*XM0 OF NO PARENTS.** 
MR. ROGERS CmTS WITH A LITTU BOY WHO IS SEVERELY FUNISHIS BY HIS FATHER. 

TIC BOY^PLEAS^LY OAYDR&WS ABOUT WW^T IT WOULD BE LIKE TO RUN AWAY FROM 

HOC. KCK FtMl STYLE. 
iMTf ELAINE PLOTS WITH ANOTHER WET ABOUT HOW TO UND^BMIIC KING FRIDAY'S DOMAIN 
ICNRIETTA PUSSYCAT TELLS A rWOICAPPCD CHILD IT PAYS TO BE OBEDIENT FOR |T WILL 

ICLP YOU IN TIC LONG RUN. 
TIC PUPPETS TEASE IdHlETTA PUSSYCAT BY SAYING THAT IF SHE IS M)T HICE TO THW 

TICY WILL IGNORE HER IN THE FUTURE. . \ 

%tm FRIDAY USES TIC *tUTCRACKER SUITT* TO HELP EXPLAIN TO A CHKO THAT PLAYING 

TIN SOLDIER »MCS WILL ICLP HIM GROW UP A WINNER. P 
WHIU VISITING A SCHOOL FOP TiC BLlND^ A BLIM>'BOY FIGHTS WITH HIS TEADCR WHO 

FIM)$ HIM INTOLERABLE Al« HAS HIM TRANSFERRED TO ANOTHER TEAOCR. 
Ml. ROGERS DISCUSSES WITH T»€ CHILD THE REASONS FOR LISTENIW TO ADULTS. TO BE 
, A WIMCR YOU Wia ALWAYS rCED m IMPORTANT PERSON TO KEEP YOU IMRMD OF HOW 

YOU ARE 0OII«. 

SOME CHILfiROi VISIT LM)Y EUINE FAIRCHILOE IN TIC ICIGHBORHOOD OF MAKE BaiEVE. / 

SIC IS BUSY BUT DKIDES TO ENTERTAIN THEH SO THAT THEY WILL TEU TICtR f«I&€S 

WHAT A NICE PERSON SHE IS. _ 
LWV ELAINE COMXICTS **SCHOOL'* TO TEACH HAM)ICAPPED CHILDREN SICAKY MAYS OP lEING 

SASSY. 

FRED ROGERS LISTENS TO A FIVE YEAR OLD BOY TFLL HOW HJCH HE ENJOYED SMASHING HIS 
BI6 BROTHERS MODEL AIRPLAfC^ l#4iLE MMCING IT APPEAR "ACC I DENTAL. ** 

OCISSY, AN ORTHOPEDICAUY IMOICAPPED CHILD^ HMIRIES TO ANSWER TIC PHDNE| FRED 
ROGERS COMCNTS TmT HE RCAUY LIKES SNAPPY OBEDIENCE FRCM CHILDREN. 
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to* OiSCeOINB AMAV OF Z-SCORCS MO ITEM OCSCRI^IONS fOK THE SELP-DIRECTB) TYPE 

S2 m. wocm visits nc msntmxy retamxo chiloken m> rclatcs nc stohy of a ckiid 4t.e2 

NK) FEftSlSTBITLY REfiElfO A6AINST HIS TEADCKS IN OROCR TO CONVINCE tm^ Jmx HE 
HCALLY M(ISN*T RETMOCD. 

20% KM FRIDAY IS KXDINS A 'Wff* PARTY. HC INVHCS EVERY BOOY TO HIS CASTLE Ta ♦l.SS 
CMOIOLY EXPRESS THEIR MM) FEEUINBS. HE THIMCS IT IS FUN TO SEE mtt MAYS TO 

SAY, ••I mm>." ^ 

M KXERS »OWS THE HEL^ Ua.LER FILM SGCMBir MHICH SKMS HELEN VIOLENTLY ♦1.77 

, Re\A)LTlNB ACAIN5T »€R TEADCR UNTIL S« FINALLY LEMN5 THE WORD 
M*A*T-E-R AM^ MT IT HEAN5. 
n Nl. nOGCRS IS miTINB A SONS, MUCH »C WlU SINB AT A LATER TIME» AKUT T»C ^IM 
*\AM>QF NO PARENTS.** 

m. RD6ERS APPROACHES T^C &Ht AFTBI THE SHOW AM) TRIU TC PLAY T»C TmmT ♦l.SO 

AM) TIC 0«t4. HE THI»KS IT IS B&CFICIAL TO WBM OIFFERENT KlfOS OF MISICAL 

INSTMNTS. r 
53% LAOV AlOLIN KNOWS V€ DIFFERENCES AMONC im PUPPETS. S»C THINKS IT IS IMPORTANT ♦U5S 

10 06AL WITH THB4 ACC3R0IN& TO 1>CIR IM)IVIDUAL;UNlqUE^CSS. 
171 T« PUPPETS PRESENT A PLAY ABOUT A LITTLE BOY WK) HAPPILY STIMLES UPON TIC ♦l.%7 

**UM) OF NO PAR04TS.** 

5«% UDY ARMLIN <KMS TIC OlFFERatias THE CHILJSRBI l*0 ARE imiO^^ SHE ♦l.%7 

LllQES TO DEAL WITH Th91 ACO0RDIN6 TO THEIR INDIVIDUAL IMICUENESS. 
U 1^ fiUlNE FAIRCHILOE WCHES THE CHIIMEN CAREIMXY MCN SHE PRETEI05 TO CET 4I.M1 

ANGRY SO THAT SIC WlU KNOW SETTER HOW TO DEAL WITH nCM« 
SIS ON HIS tIRTKMY X OML IS EXTREMELY HAPPY FOR THE OTHER PUPPETS EXPRESS TICIR ♦I.IS 

POMMESS FOR HIM BY H^kVINC A 8IRTHMY RARTY. TO HIM THtS MEAI6 IC IS ACCEPTED 

SOCIAUY. 

2S% KINS FRIDAY IS HOLDIIC A 1W* RARTY* IC IIMTES EVERYBODY TO HIS CASTLE TO ♦I.IS 

SXPROS THEIR MM) FEELIN6S. HE THINKS IT IS UPORTANT TO MW TWE ME IVMY 

MAYS TO SAY^ "I AM MV).** 
Ill LADY aAlfC rilOS m HWJM NOT QUITE IN ORDER. HANDI>W« NEGRI TOOK CARE OF IT ♦l.aS 

BUT MIT IN THE NAY S»C INTDOED. SHE SIGHS 0H> S^YS IT IS BETTER TO mSE 

BXPfSCTATIONS ABSOLUTELY CLEAR. 
M% X (ML HAS HIS OWN RULES OF BEHNVIOR. HE LIKES TO SEE OTHERS RELY ON THEIR ♦l.Ol 

INMNM. STMiMRDS TOO. 
%3% MR. ROGERS MffMTS OCF BROCKEn TO TRY ON A PAIR OF SNBT^CES* DCF BROCKETT 

SAYS n IS GOOD TO WVE A ICW EXPERIENCE. --"^ 
in X OWL HAS A BIRTICAY AN) fiilOYS TK SPECIAL ACCEPTANCE AND ▼REAtMENT FROM Tff 40«$9 

OnCR PUPPETS IN THE NEIGHBORMXX) OF MAKE BELIEVE. 

m PMNCOIS eu&We enjoys the cooperation op SOME CHILOROI WWN IC SK)WS THEN -B.7B 

HOW TO SING, im, RCW^ ROW YtXJR BOAT," IN TWO GROUPS* 

1%S m. ROGERS PLANS A SPECIAL PARTY AT A SCHOOLi FOR HIW«ICAPPED CHILDREN M0 OUOYS -0.7B 

OmOING ON CHEF BRCCKETT TO PREPARE THE SNACKS BECAUSE OCF BROCKETT IS TIC 

NdN IN TIC mow ABOUT THESE THINGS* 

SSa WHILE VISITING A SCHOOL FOR THE BLIND, A 9LlfO BOY FIGHTS WITH HIS TEAOfil MHO -B*B% 

F1M)S HIM INTOLERABLE WD HAS HIM TRANSFERRED TO MOTHER TEAdCR* 

2S1 KING FRIDAY TELLS filIC RLOSS THAT HIS NJSIC IS OCLIGHTPUL* aiC KLOSS SAYS -0.95 

IC owr^m/im a superior let him know itjw he is doing* 

1% CHRISSY LfifllNS TO MAKE TOMATO SOUP M> TRIES IT OUT SUCCESSFUUY WITH Ml. ROGOIS -1.12 
AM) CHEF BRQCICCT1 

%2S TIC RJPPETS TEASE HEMIIETTA PUSSYCAT BY SAYINS THAT IF SIC IS MIT NICE TO TMM -1*02 

TICY Wia ICNORE HER IN IHE FUTURE. 
502 TIC PUPPETS HAVE A MEETING TO ORGANIZE BOYS WD OIRLS AU OVER THE COUNTRY TO . 'l.OS 

LEARN low TO RUN ANAf FROM HOME MO STMIT A NEW LIFE. 
Hi MR* ROGERS DISCUSSES WITH THE CHILD THE REASONS FOR LISTENING TO ADULTS. TORE -I.IB 

A WIMCR YOU WlU ALWAYS «D m IMPORTANT PERSON TO KEEP YOU INFORMED OF HOW 

YOU ARE DOING. 

SRI THE PUPPETS IN THE NEIGMRHOOO OF MAKE BELIEF SlOW TIC CHILD THAT IT IS FUN -1*23 
TO PLAY OLD FASHIONED GMCS LIKE HDP-SCOTCH, OACKS MO IMIBUS TIC WAY THEY 
ARE SUPPOSED TO BE PUYEO . 
•I SOME CHILiPREN VISIT LADY EUINE FAIRCHILOE IN TIC NEIGICORHOOO OF MMCE BELIEVE. -1*27 
SIC IS BUSY BUT DECIDES TO ENTERTAIN TIOI SO TIMT THEY WIU TELL THEIR 
PRIMS WHAT A NICE PERSON SIC IS. ^ 

til Ml. RpGERS PBRSUWes A SHY HMOICAPPED CHILD TO MAKE P^m AIRRMCS WITH THE -1.S7 
OTHER KIDS BECAUSE MR. ROGERS KNOWS THIS WILL HELP HIM 6ET HJOm BETTER WITH 
OflCRS* fr \ 

lis WMN Ml* ROGERS PLANS A SPECIAL ^ARTY HE OePEM)S ON OCF BROCKETT TO MAKE TIC -1.57 

RIGHT DECISIONS ABOUT T»C MENU* 
%2 FRED ROGERS LISTENS TO A FIVE YEAR OLD BOY TEU HOW MUCH IC ENUOYED SMSHING HIS -1*10 

•to BROTICRS MDOa AIRPLANE, WHILE MUCINS IT APPEAR •V^tOENTAL." 
21 Ml* ROGERS TELLS A GROUP OF CHILDREN THAT WMM AN ADULT DEMWOS TIC MOS^ OF YOU -l.SB 
IT IS FOR YOUR OHIt GOOD UTER ON. 
1S2 L^ EUINE COI0XTS "WOOL** TO TEACH MWOICAPPEDf CHILOREN SNEAKY WAYS OF BEING -1.97 
SASSY. / 
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21. ITEM DESCRIPTIONS fiND DESCENDING ARRAY OF DIFFERENCES BETWEEN THE 
TRADITIONAL DIRECTED AND THE ADVENTURESOME TYPES 



42 FRrO HOGC^S LISIFNS TO A nv> V€AI( OLO BOV Till HOW MUCH 

. He fNJOYID SMASHING HIS AIC OROIhERS MODEL AI^PLANEt MHlLE MAKING II 
AMfAil »ACC10«'MIAL*** 
172 THE fUP»CTS W»SEN1 A ^AY AWUT A tlTTU BOYjMHO HAMILY 

SlUMeLCS UPON TH( ^LANO of NO PAVF'ITS*" 
«32 k CA»TCOi^ SHOWS A FiVf VkAR Qin OEFO^MkO BOV WHO RUNS 

AMAY from HitME TO JOIN THE CIRCuS* 
392* UHILF VISITING A SCHOOL FOR ThF INO* A BLIND BOY FIGHTS 

^ WITH HIS TEACHiR wMQ FInOS HIM INTCLCRABL^ AND mS HIM TRANSFFRRFQ IQ 
ANOTHER Tf>ACH^r« 

JK2 REAP ROY aCAOi HVCKLFBFRRY_f INN lOJlfARN HOW TO RUILO A / 
RAFT SO HE ANO MJlL.F^tfWtAN SIMILAR ILY tSCAPf DOWN ThF RIVER* 
404 .LADY PLAINS IS 1NE ONLY ONE M TMfe NEIGHbORHDOO OF MAKL' 
_ BELIEVE R«^AOY FOR IHf TRIP 10 THE MOCN* SHE SAYS IT IS WORTHWHILE TO 

TARE RISKS* 

204 KING PPIDAY IS HOLDING A •MAO* PARTY* H? INVIT«^S FVFRY 

BOOY TO HIS CAtTLi TO CANDluLY EXPRESS THEIR MAD FfELlNGS* HE THINKS 
1$ PilN TO SFE MA(fY WAYS TO SAY* *• I AM MAO*» 
902 ThF Py^EtS HAV! iv^FTING Tt 0*r.ANIZE BOYS AND GIRLS 

ALL Over the country to learn how to run away PPOM home ANO STARTT 
T "*A HfU LIFP* \ 
274" UOY-UAINfr 4^ TMf ONbr ONE IN THF NFI6H90RH00D OF MAKE 

D^l^V^ R^AOY FOR ThF^TPI^ TO Tl-^MOON* SHE FnJOYS TAKING RISKS* 
42 MfU^OGfRS VISITS THF M^KTALLY R<1aRDLD CHILORFN ANO -^^ 
HFLATtS THC Story of a child Wf^O PERSISTrNTLV RAFFLED AGAINST HIS 
TEACHERS IN OR&ER TO CONVINCE THEM THAT HE ft<rALLY WASN'T RETARDED* ^ 
2^2 ' iHt PUPPETS FNJOV STAGING A STRIKE AGAINST KINO MIDAy*^ 

ENERGY PROGRAM* 
122 ROGERS CMATl WITH A LITTLF BCY WHO IS UVERLY 

'PUNISHED ttV Hl5 PATHfR* THF tCY PLEASANTLY DAYOREll^S APOUT WHAT IT 
NOUlO be like to fun away FfrOn HOME« HUCK FINN STYLE* 
^ m_LA0Y ELAINE CDNnuCTS "SCHOOL" TO TfcACH HANOlCAPPEO 
CittLDIVEN SNEAKY WAYS OP BEING SASSY* 
)02 LADY I^INE PLAYFULLY STICKS OUT HfR TONGUr AT KiNC 
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MAKE DUICK FIRST 

IMPRESSIONS IS USEFUL* 
CHPISSYt AN ORTHflR£OICALLY HANMCAPP^D CHILDt HURRIES TO 

ANSWER THE PHOKEt FRED ROGF^-S COMMENTS THAT hf REALLY LIKFS SNAPPY 

OBEDIENCE pROM CHILORTN* 
.X OWL HAS A BIRTHDAY ANO ENJOYS THE SPECIAL ACCfPTANCE 

" ANO TREATMENT PROM THE OTHER PUPPETS IN THE NEIGHBORHOOP OF MAKE BELIEVE 

PRED ROGERS ENJOYS SHOWING A OISAftlED CH^ILO THE RIGHT 

WAY 10 USE HEP CRUTCHf>S* \ 
CHRISSY FEELS SfCURE ^cCAUS^ H^R PRIENOS ARE THERE TO 

HELP HER LEARN TO WALK WITH NlH BRACES* _ /> 

NR* ROGERS PERSUADI S A. SHY. HANOICAPPEO ^HlLD Td MAK€ 

PAPER AiRPLANFS WITH THF OT»«F« kIDS BECAUSE MR* ROGERS KNOWS THIS WILL 

HELP^ HIM GET ALONG BETTER WSTH OTHfeRS* 
ON A pARMf CHRI5SY APPkECUTES THE SUPPORT OF HER FRIENDS 

WHO APE THERE WHEN SHt* NEEDS THfM AS SHE OVIRCOMCS HFR FEAR OP RIDING A 

HORSE* 

THE PUPPETS IN THE NEIGHBORHOOD OP MAKE BELIEVE SHOW THE 
CHILD THAT IT IS FUN TO PLAV OLU FASHIONED GAKES LIKP HOP-SCOTCH, 
JACKS AND MARfLkS THE WAY THEY ARf SUPPOSED TO BE PLAYED* 

FRANCOIS CLEPHDNS SETS UP A CONTEST AMONG SDMI CHlLDRfN 
TO SEE WHO CAN dE THE FIRST Tu LEARN THE SON0» '•EVERYTHING GROWS 
tHGETHER." 

FRED RUGFRS SINGS A SONG ABOUT FOLLOWING SCHEDULES* THE 
LYRICS SAY IT IS BENEFICIAL FOR IHE ChILO TO FOLLOW THE SANE ORDER fACH 
DAY* 
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22. ITEM DESCRIPTIONS AND DESCENDING ARRAY OF DIFFERENCES BETWEEN THE 

TRADITION-DIRECTED M) n£ LIBERATED-TOWARD-"N0RMALCY" (OUTER-DIReCTED) 
TYPES 



S02_ 
204 
«S2 

431 
M4 

^394 



:NII«' ROCCrV VISITS TH« MfNTALLY t^TAROfO CMltOtFfI $H0 
RCimSfTHI STOR> OF A CHIL!? NMO RlRSISTtMTLV REtELFO aGaINST HIS 
TEACHCirS IN OROER^ TO rUNVIKCF THEf» IHAT HE REALLY WASN'T *>FTAROFO« 

THC RM/rFTS HAVF A ME^TlKG TO ORGANUf ROYS ANO GIRLS 
AbL OvCR THt: CCHINTR;^ TO LEARN HOW TO RUN AWAY FROH HONE ANO START 
A/^IFW tlFF. J 

RING FRIDAY IS HrKblNG A "HAD" R*RTV. HE INVITES EVERY 
BODY TO HIS CASTLE TO CAMOIDLY fcVRRESS THEIR MAO FEELINGS* HE THINKS IT 

TtS FUN TO SfE many WAYS TO SAY* "I AM HAO«" 

/a cartoon SNOWS A FIVE YEAjkOLD OI>FQRMED BOY WHO RUNS 

^ AWRY FROH HOMF TO JOIN 1H(- CIRCUS* 

RING FRIOAY TELLS tRIC RLOSS THAT HtS MUSIC IS DELIGHTFUL 
• ERIC rXOSS SAYS NE ENJOYS HAVING A SUPERIOR LET HIM RNOW HOW HE IS 
DOING* . . . 

NR. ROGERS TECLSlk GROUP OF ChILLR^N THAT WHEN AN AOULT 
DEMANDS THE HOST Lf Y(AI IT IS FOR YCUR OWN GOOD LATER oN* 

LADY ELAINE IS ThE ONLY ONE |N THE NEIGHBO«HCOD Of MARE 
BELIEVE RbADV FOR IHE TRIP 10 THE HOON* SHE SAV$ |T 1% WORTHWHILE TO 

FREO^i(CGeRS%fr«r.S a'SCNG ABCUT fOlLDWlNG SCMfDULES* THE 
LYRICS SAY IT IS BENEFICIAL FuR THE CHlLO TO FOLLOW THE 
DAY* 

R OWL HAS HIS OWN »UL£S OF BFHAVlO«* ME SAYS IT IS GOOD 
FOR EVFRYRDOY 10 RELY ON Th£!R OWN INfE^KAL STANDARDS* 
SOME CHILDREN VISIT LaCY ELAINE FAlRCHlLDE IN TH<» 

Nf I<iHniiHCt^ OF MARC CELlCVE* ShE IS 6USY dUT DECIDES TO ENTf»TAIN THFM 
' SO IHAI THEY WILL fKL lHF|f F^IENOS mHkl A NICE PERSON SmI? IS* 
CHRISSYf AN ORTFOPtOICALLY MANriCAPP£0 CHILOt HU«RlfcS TO 

ANSWER THE PHOKE| FRFO ROGF»S CUMMENTS THAT HE "FALLY LIR^S SNAPPY 

ODEOICNCE FROM tHiLORJ N* ^ - 

WHEN MP* ROGERS PLANS A SPECIAL PARTY HE D^P'^NOS ON CHER 

BROCRfTT TO HAR« THE •lICMT OcClilONS ABOUT THE MENU* ^ 

" MR. HOCFRS WANTS CHEF MUCKEIT TO TRY CN A PAIR OF SNOW 

SAOES. CHIF BROCRETT FINDS IT INTERESTING BECAUSE ME HAS NEVER HAD THFM 
' ON BEFORE* 
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23. ITEM DESCRIPTIONS AND DESCENDING ARRAY OF DIFFERENCES BETWEEN THE 
TRADITION-DIRECTED AND THE SELF-DIRECTED TYPES 



* a 'MR* •OGf^S VISITS TN| NFMALLV RfiTAKOcn CHlLD^CM ANO 

R^LATrs THk STOHV UF A^HlLO UHp l»CRSlSTCNUV HCffLfO GAINST HtS 
' TlACHfRS IM C4Ci«R TO CONVmi IMfM THAT H» MALLV MASNM MT«^0*0. 
92 ftOGtRS IS HKITINC A SOfiG, MHICK HE MILL SING AT A 

* LATM T|M*t AhHUT Thp -LAW Of NO FARfNlS,«» \ 
172 TH( Fi'^eiS MCSrNT A PLAV AnOUt A LIITU 90V mO HAFFILV 

StUf*r*LCS \}PCH iHfL «LAHO OF NO FA«IN|S«*> 
204 .KING MIOAV IS KOLriNG A ^MAt** FA«1V, Kf INVITFS mHV 
" ^ ^ tODV TO His CASTL^ TO C^NoIOlV 'Xf^FSS. THEM MAO FEELl^UGS* NF THmS IT 
IS FLfl TO S'F n»Hf WAYS TO SAVt •>! AM •IAD** 
II LADY FLAIM FAl^CHlLD'' MATC^t^ Wt CHlLOUlM CAUFFVLLV 

kmh :h( frctskos to cct angry so thai shc mill know ecTirt how to dcal 

•IITM THFW. y 
4§S TO FtiNISH THE ^TNER FUFFETSf Hr«il^iETTA FUSSVCAT FNJOVS 

' Isolating mfrsfCf pnvn tni-w. 

32 UDV CWAINE FLOTS MlTH ANOTniR 'UFFET ABOUT HQM |0 
~^ UMDffFKlNE KING F»lOAV«S ^9l»AlN« 
292 MilLI VISITING A SCHOOL FOR Th£ (LINO, A 9LtKD BOV FIGHTS 

WlTN NIS TEACHER MHO FINOS HlH INIOlERABLF AND HAS Hipi TRANSFfMEO TO 
AMOTNfR TlACHEil* 
THE FtiFfFTS ENJOY STAGING A STRIKE AGAINST KING FRlOAYtS 
fNfRGV FHOGRA^t; 
422 A CARTOON SHOMS A FlVf VIAR OLO OtFORMfO BOY MHO RUNS 

AMAV FROfi MOi'E TO JOIN THE CIRCUS* 
212 ON HIS BIRTHOAY X OMt IS EXtFFNf LV HAFFY FOR THE OTH€R 

FU^FETS EXFRESt TMEIR FONONftSS hOk HlH BY HAVING A BIRTHDAY 
FARTY* TO HIH THIS NFAN4 MF IS ACC8FTF0 SOCIALLY* 
2*2 MR* R06€RS SHOmS ThI hILEN KULF4 FILM SEGn'NT WHICH 

^ SHOWS HELEN VIOLENTLY REVOLTING AGAINST HfR TCACHlR UNTIL SHE FIMALLY 
LEARNS THF WORO W-A^^T-fc-RANO WHAT IT NCANS* 
^141" UDV ELAINE 9IN0S HEF MUSEUM NOT QLitE IN ORDER* HAND 

IMAN N^G*1 TOOK CAKE OF IT BUT NOT IN THE MAY SHE INTENOSfr* SNE SIGHS 

AN6 SAYS IT IS BETTER TC MARl ^XFECTaTIONS ABSOLUTCLY CLEAR* 
HENRIETTA FUSSYtAT TELLS A HANO|CAFFEO ChUO IT FAYS TO 

-«--ii|%jfiMf^gf>ft II ktut HELF YOU Vi TMt if^if. ♦tJ!tf. V' 
' 224 m* (iiGRH^ AFFR7ACHES^ THF JAND AFTFR TllC SHOM; hF LIKES 

TO TI^IFFER^NT KINDS/OF MUSlCAL UfS^TRUMf NTS« . — „ 
^414' .IN AN (MfRG^NCY SITUATION MR* ROGERS LIKES TO MAKt^^K^ 

ASSFSSMCNTSi BUT HE IS READY TO CHANGC AS N'W INFORMATION IS RFCSIVEO* . 
^CHRUSY FEELS SECURE BECAUSE HER FkUNDS ARE THEFE TO 

HELF HER LEARN TO MALK UtTH NFM &*ACFS* 

" 2»4~*'mR* KOGFRS wants ChLF CROCKETT TO TRY ON A FAIR OF SNOW 

_ SHOES* CHfF BROCKFTT FINOS IT INTERESTING BECAUSE HE HAS NEVER HAD TMfM 
ON EEFORC* 

m MRS*MCFrELY LETS CHflSSY MAKE TGMATO SOVF FOR HR, ROGERS 

AND CHEF BROCKFTT. SH£ LiKfS TO SEE CHRtSSY OO THINGS WITHIN HER CAFAB 
LITY. 

142 ~MR* ROGERS FLANS A SFECtAL FARTY AT A SCHOOL FOR HANOI 

CAFFEO CHILDREN AND ENJOYS DERt'NOIKG ON CHcF BROCKETT TO FRFFARF THE 
SNACKSt eSCiUS^ Chef dHOCKEfl IS IMF MAN IN THE KNOW aFOUT THESE THINGS 

2t9 ON A FARMt CHRI*$Y AFFl»r:ci AT»^S THE StfFFoRT OF NfiR FRIFNDS 

^ MHO AFf THfRE MHEN ShF H^^0% THEM AS SHE OVERCOMES HCR FEAR OF t|0|NG A 
HOftSB^ 

"299" FRANCOIS CLCpWONS ENJOYS ThE COOFERATiON OF SOME CHILDREN 

WHEN i-E SHOWS Them how to sing« ••owt.FoWt Fow YOU* koat«*» in two 
groufs* 

Ml 1HF PUFFETS in The NEIGHBORHOOD OF MAKE BELIEVE SHOW THE 

^ CHILD THAT IT IS FUN TO FLAY OLD FA^HIONEO TAMES L|KF HTF-SCOTCHt 
JACKS AND MARBLES THE MAY ThEY 4RE SUFFOSEO TO BE FLAYED* 
94 ChRISSY LEAfiNS 10 MAKE TOMATO SOUF AND T«IfS IT OUT 

SUCCEfSFULLir WITH MR, ROGERS AN& CH»F BROCKETT.* 
119 WHEN Mfi* FCff-ERS FLANS A SF^CIAL M^TY HE CfFfNOS ON CHFF 

BFOCKFTT TO WAKE THE RlOHT OlCISItNS ABOUT- IHl MENU* _ ^„ 

' 211 * MR* FfiGERS FfRSUAOlS A SHY H*NDI(AFFFO CHILD TO MAKf 

FAFER AIFFLANIS WITH THF OlHfF KIDS BECAUSE MR* ROGERS KNOWS tHiS, MILL 
HCLF HIM GET ALONG BETTER WlfH OTHERS* 
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4. 0*224 .1*947 

0*W -U947 
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2**. ITEM DESCRIPTIONS AND DESCENDING ARRaV OF DIFFERENCES BETWEEN THE 
ADVENTURESOME AND THE LIBERATED-TOWARD(-»*N0RMALCY" (OUTER-DIRECTED) 
TYPES N \ 



tail RlHC^^MlDAYnfc'us tMC idoSS THAI MIS HUSIC IS OtllCMTFOl 

• CRtt KlUSS SAYS HF |NJOVS HA^INO A SUMRIOH il T Hll* KNOW HOW HE IS _ 

21 mm frO&£ftS TetLS A GIIOU^ OF CHltURIrN THAT liHEW AN ADUIT 
' ' 'OFIIANC>S TWF HOST LF YOU IT 1$ ¥tA YLU^ OWH COCO IAT« 0^. 
213 mi« iK^OiHS ^EHSU40fc^S A SHV HANnlCAPPLO CHltO TO NAK^ 

>AnK.,Aj^nANFS WITH IH€ OTHt^fi KIDS BiCAUSf HR« FOGEYS KNOWS THIS Will 

^^•ifflF H'm GFT AlONO b^TTf^ WITH UH^KS* . . 

'993 'CHFISSY FfFlS SrCU^F e^CAUVE HE^ FFUNOS AftC THmr TO 
HFIF Hft IF.AMN TO WALK WITH NCW BMCES* 
lii *IA0Y ClAlNE PINftS HF^ HUSfUH NOT QUI TF IN CHOFF* HAfO 

' iNAft NEGKI TOOK CAtfc OF U tUT NOl |N THt WAY ShF InTINOFO* SH^ SIGH$ 
^ ANO Says it is FETTtR TO F>#«E KXF^CTATIONiS AfSOlUTFlY CIFaM* 

U3 mi* >^C»GFH^ FWJQYt CFITING A SHV HAVOICAFFEO CHUO TO HAKE - 

" PAFfK AlilPlANCS WITH TH(- DTHF* KIDS* 

F^ro urcFMs FNJoVs SHCwiNn A ois^aieo chiio the kight 

WAV to USF HE9 CtUTCHCS* 
iHStr.UCTING HON ONl HUST ACT WHIIE VISITING A HANOICAFPEO 
r^lCKCt FI^EO RCGEKS ICHCeHFUllY NAKES HIS EXPECTATIONS ABSOLUTELY ClEAK 

TO THE CHllO* \ . _ 

tfi a' F^F.Mt CHUISSY APrftECIATES THE SUPPOUT OF HFR FRICNOS 
WHO AIIE THF»F WHEN SHI NEFOS TH«H AS SHE OVEKCOHES HEt FEAR OF RIOING A 

A CaVtCCN SHCWS a FIV«= YFAR UlO OFFCWHEO SOV WHO RUNS 
AWAY F^C^ HUHE TO JOIN THE ClFCUS* 

IN TMf NFIGHSORHOOO OF HAKF 
rO THE HPON* SHE ENJOYS TAFlNG RISKS* 
1HF EllNDt A BllfiO flOY FIGHTS 
WITH HIS TfACHfR WHO FINOS H|H InTOIeRABIE ANO HAS H|H TRANSFERREO TO 
AKOTHLfil TCACH'R* 
MR« »OCFtS WANTS CHEp MCCKETT TO TRY ON A PAIR OF SNOW 
SHOES* CHFF BROCKETT FINOS IT INTFRESTIN6 BECAUSE Ht HAS NEVER HAD THFH 
ON BfFORF* 

N€F FROCRET SAYS W^N HE WAS VOUNG HE OfiTERHINFO TO WAIR 
WITHOUT CRUTCHFS* HF FFFIS FFN^^FITS COW FROH HAVING COAlS WHEN YOU ARE 
YOUNG TO^ELP YOU COKE CUT tiN TOP* 

HIS CiiN RUIFS OF FFHAVIO*. hF llRFS TO SEE 

OTHFRS RFIY OS TH^lR INTFRIM STAUOaROS TOO* 

302 LADY riAlNF PlAYFUllY STIf.KS OUT HER TONGUE AT RING . 

~' FRIDAY WHO HAD THREATENED 10 PUT HER IN JA|1» 
5f4 % OWL MS HIS OWN RULES OF FFHAVIOR* Hf SAYS IT 1 1 GOOD 

^ FOR fVEAYBCOY TO REIV ON THtIR (:WN INTERNAL STANDARDS*. 
322 .Ht. «CGFRS CHATS WITH A tlTTlF bl*Y WHO IS SEVFRLY _ - 

PUNISHED flY HIS' FAtHFR* THf ROY PLFASANTlV DAYOREANS ABOUT WHAT IT 

WOULD BE IIR( TO PUN AMAY FBDH HOH^t HUCK FINN STVIE* 
442'^ A Of AF F.OY READS HUCRIEFIRRV FINK TO lEARN HOW TO BUllO A 

RAFT SO Ht ANO HIS FP If NO CAN SiKtLARlLY fSCAPF DOwN THF RIVER. 
*it2~THE PUf^PF-TS PRSifNI A PLAY AB0U1 A LITTLE BOY WHO HAPPUY 

STUHHIES UPON THE "LAND HF NO PA»fNTS*» , > 

"^2 — PREO ROGERS lISTfcN* To A F IVI^ VfAR^ MV TtLL Hf»W-MUC^* | 



2 3 OlfFFKFN€C.. 

-1.145 <D*539 l*4eA 



-I*4fT. 'R>*165 
•0*241 H*3B7 

♦0*126* 4r*>22 ' 
-b*30« H*OA0 

♦P*3B0. nct04.. 
-0*744 •K»*634 
.0*441 ^*9|9 



1*662^ 
l*62B 



1*395 
1*549 



^.1 
l*3B0 
.U360 



•^73 

432 

"J>4 
332 

'10^ 



♦0*328 ♦1*59? 



1*267 



IaoY EIAINC IS THE OWtV UNF 
BELIcVC READY FOR iHfc T^IP 

'while visiiing a schcoi for 



♦0*564 -0*439 

~ ♦i*B73 ♦o*?4i""*i 

" -D*167 -1*305 • 

/ 

40«9B3>0*2I2.^. -1*195. _ 




40*572 •0*711 



-1.2B2 



♦1*012. -0.274 „*l*IB4 . — 
^*672 -0*774 •1*447 
40*693 -0.805^ -1*496 - 
40 •62ft. -1*10| Tl min 



■ 4l»674 .0*333 -2*007 
41.263^ -1*044 Vf*327 

~ 4r«4i?"--i»w^'*^»i7^ 



HE ENJOYED SMASHING HIS BIG BROTHERS MODEL AlRPlANE, WHI^E MAKING IT 
APrFAR ^ACCIDENTAL*" 



25. ITEM DESCRIPTIONS AND DESCENDING ARRAY OF DIFFERENCES BETWEEN THE 
ADVENTURESOME AND THE SELF-DIRECTED TYPES 



f 4 OlFFfilFflCe 

19 LAOV CUINE FAlUCHlLDf WATCHlS TH| CHlLORCH CA^EFUILV *|«|I5 n«440 2«5»4 

WFH^ ^MTFN^S TO 0*T AMCdV SO THAT SHF MtU KNOM ftcTTFH HOW TO OIAL ... { . > 

^ HITH TNEM* I 
61 m. ftOCftS VISITS iHiB MtNTALLV <ICTaDCD CHlLUftE!^ ANO •O.IOt ^.Ol^ tmlll 

MLAffS iMf STO^Y Of A CMItO WMC PFtSISTFNTir ^r^cLFD aGAIMST MIS 
TfACHftS In 0«r*w« TO CONVlNti THif* THAT Hi iirALLV WASt«*T KEUHfkED. 
92 .m* KOCr^S IS W^^ITINA A SONG* MHtCH Hf WILL SIN6 AT A •a«422 n«6t9 2*107 

iATCH TI^tt^A^UT ThF •LAMO OF \0 PAHFMTS#«* 
Ul IMV iLAINE FIN^5-He|l mJSkW NOT QUITE IN OHr»^H. HAND -b«909 n.?28 I.T37 

INAN NFOtI TOOK CAKE^ iT HUT N&T IN THf WAV SHE INTENDED. SHE SIftHS 
AND SAYS IT Is ^^IIF^ lO^IAJ'.f EXPECTATIONS ABSOLUTELY CL»=At, 
313 ON His ftltTHOAY X OWL IS tXTV^tY HkP^ FOI^ THE OTHI^ *0«420 n«2fr2 

PUPMU £XME!i^ iHkID FU^O^CCS fO« HIM BY HAVING A liUTHDAY 
_ PAHTY. TO HIM THIS M^ANS HE IS ACCFI^T^^D SOCIALLY* 

'to punish the CTH^f) PUPf tTS^.HSNRttTTA PUSSYCAT ENJOYS -|«024 *0.64V i«673 

ISOLATING HEftSMF FtOM THFK* \ 
3ftl CHUUSYf AN OUTHOPrDlCALLY H#NDICAPPED CHILDV ^^HIE-S TO -2*074 -0«50« 1*549 

ANSWEK THE PMCWr^FO RDGt^^S COMMENTS THAT Hr tfcALLY. LIKES SNAPPY 
OeCOIINCE FROM CHILOP.EN* 

911 .H()ltUTTA PUSSYCAT TCLLS A HANDICAPPED CHILD IT PAYS TO * l«4f» -0*]79 1*923 

^ Of OfiEOlENT POP IT WILL HEL» YOU IN TH£ LONG KUN* 
444 mm POGfRS APPROACHtS THE «ANO AFTFR THE SHOW AND T^IFS ♦ 0#3lO ♦IvMe 1*219 

1 TO PLAY THE THUMPtT AN^ THE CRUK* HI: THINrS IT IS BENEFICIAL TO KNOW 
1 DiFFEftENT IIInDS OF MUSICAL iNST'UMrNTS. , 
342 m% ftUCtRS ^HOw^ Hi-LEN K^tLfP. FILM SCCKEKI WHICH ! ♦0«SP6 '^1*774 1«|8B 

^ SHOWS H<ELfN VlCLENtLY REVOLTING AGAINST Hft T^AChfP UNTIL SHE FINALLY 

LFiAPNS THE KOHO W-A-T-E-*ftANO WHAT M MCANS* \ 
611 CHRISTY LEAVIS TO ANSWfP Twr PHONt. FHfO HLGt^tS CCNFIOfS I * l«2f3 -0*142 1*191 

TO MiS* HCFcELY THAT HIS Fl<tST INP^TSSIONS OF PCOPLE AREi USUALLY RIGHT. 
233 FRANCOIS CLIMNONS INJOYS THE COOPEMTIONOF SON* CHlLORfN >0«240 •0«776 -1*016 \ 

WHEN HE SHOWS THEN HOW TO SlNGt "ROWt ROW^ POW VnUR BOAT*" IN TWO 
CROUPS* • 

124' .MRS*HCFEFLV LETS CHRlSSY MAKE TOMATO SCUP FOR MR* ROGERS +0*939 * 0*969 *1*1C0 

ANO CHEF BROCKTTT* SH^ LlRFS TO SEF CHRISSV DO THINGS WITHIN HER CAPABl 

IITY* , ^ 

132 LADY ELAINE CONDUCTS »$CMqOL* TO TfACH HANOflCAPPfD H)*B46 '-1.^66 MTlfO 

CHlLOPhN !(N«AKY WAYS HE t>ElNG SASSY* J - 

143 MR* PCGERS PLANS A SPfClAi. PARTY AT A^ SCHOOL FOR HANOI ^*376. ^0*776 -1*192 , 

CAPPED CHILDREN AND TNJOYS DEPENDING ON CHEF BROCKETT TO PREPARE THE \ 

SNACKS* BECAUSE CHEF fcROCKFTT IS THt MAN IN TM^ KNOW ABOUT THESE THINGS* ^ ' , , 

632~A Cartoon shows a five year OLO OEFORMED SnV who l^S *0*966 «b*72l -1*267 / 

AWAY MOM HOME TO JOIN THE CIRCUS* 
2lS HR* ROGERS P%RSUADE^ A SHY ^HANOJ CAPPED CHILD TO MAKE *0*24r*l*967 *1*326 

PAPER AIRPLANES WITH THE OTHPP Klt*S E^CAUSF Ml^* ROGERS KNOWS THIS WILL 

HELP HlH GET ALONG BFTTER wITH OTHERS* 
264 MR* ROGERS APPROACHCS THE BAND AFTER TH* SMOWl HE LIKES *1*201 *0*142 -1*343 „ 

10 TRY DIFFERENT RINDS OF MUSICIL INST»UN'NTS* 
274 LADY ELAINE IS THE ONLY UKE IN fHE NriAHBORHODD OF MAKE M*673 ^0*927 i-l»346 

BELIEVE READY FOR THE TRIP TO Th^ MCON. SH^ ENJOYS TAKING RISKS* 
404> LADY ELAINE IS THE UNLY ONE IN THE NEIGHBORHOOD OF MAKE +1 *996 Oi070 -1*469 

6flllVER£^ ruR THE TRIP TO THE MOON* SHE SAYS 41 IS WORTHWHILE TO 

113 WKENSfR/ ROGERS PLANS A SPECIAL PA*TY HE OfPENOS ON CHfP *0»026 * 1*967 -1*941 

BRoCKETT TO MAKT THE RICHT OfeCIllUNS AI»OUT THf ffENU. 

«4 CHRISSY LfARNS TC! MAKE TCMAfQ SOUP AMD TRIES IT OUT ♦0*749 *1*021 *1*766 
SUCCPSSFULLY WITH MR* RCGEi'S AND CHEF BROCKETT* 

442 A DEAp BoY READS Hi^CKLFfiPRRY FINN TO LFaRN HOW TO BUILD A ♦1.674 -0*931 ^2*206 

• APT SO Hi ANO RH-Pf^lENO CAN SlNlLARILY ESCAPE DOWN TH> RIVER. 

' 42 FRIO FDOIRS LISH^NS TO A ElV( YEAR OLD BOY TCLL HOW MUCH *1'*416 -1*601 -3*020 

NE ENJOYED S!iASH|NG HIS BIG BROTHERS MODEL AIRPLANE* WHILE MAKING IT 1 ^ 
APPfcAR •ACCIDENTAL** / 
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26. ITEM DESCRIPTIONS AND DESCENDING ARRAY OF DIFFERENCES BETWEEN THE 
LIBERATED-TOWARD-*H)RMALCY" (OUTER-DIRECTED) AND THE SELF-DIRECTED 
TYPES 



172 
151 

32 
19 

42 

' a3 

111 

■ 221 

502 

* 7f 
"253 

_ 155 

T 

\^61. 

^ laV 

551 

" U5 

M3 
_2l 
f« 
3T3 

213 



m. PflCMS IS WRITING k SCNG* NHICN Hf HlLL SING «T A 

LATlR TIMCf 4PCUT fNg "LANO 0^ ^AlieMTS.** 
TMf fUHFI-'IS Wfifsf A ^LaV AU'UI A LlTfL^ PCV WHO HA^^ILY 

STV»*&ISS UPON Trtl •LAM> OF SO P^^tNTS." 
CHIinSVt AN O^IHOPfOICALLV HANOICAI»PFO CHlLDt HURRIES TO 

AUSUFK THF ^OSC} FRfD ROCT^S CuH^TNTS THAT Hfc RFAUV LIK'S SNAPPY 

OftfOUNC^ FHOM CH|LORi««« 
LAOV CLAl'«r PIUTS iflTH ANCTHfR |>UPPFT AMUT MOW TO • ' . 

imtPNINC RING FRIDAY'S DOMAIN. 
LAfV fLAiNf FAinHlinE WATCHcS T»»F CH|L9R|N CA'KFUtLY *^ 

WNCN ^ PRET(N05 10 G€T AKCRY CO THAT SHE VIU KNOW BCTTER HOW TO OfAl 

WITH fHfll. 

RCC*€RS AP#>UACHrs the 5AM> APTCR THC show and TitlFS 
TO PlAV l¥l TRUMPfT-ANf THF H( IHINKS IT IS i»fNFFICIA|. TO KNOW . 

' OlFFfRCNTVlNt^S OF MUSICAL ISSI^U^^fNtS. 

MR. »C<^pS VWTS THf Kf^TALLY «l«iRDI-l» CHIt:>RCN AnD 
RfLATlG THf S10RV OF, A CHILO UHU PIRSIStEVILY REFfLtO AGAINST HIS 
Tf ACH^RS IN ORDFR TO CCNVlNCf TH*M THAT H€ REALLY HASN'T RETAKOFO, 

TO PUNISH THt OTHtif PUPPCTSf HtSMlT A PUSSYCAT fNJOYS 
ISOLATING H5RS»^LF fRO« TMFH, _ ^ 

mm «Of,IR^ CHATS triTn A LITRE )r>Y U*IO IS SEVfBLY 
PUNISHEO ItY HIS FaTHFR* THf AOY PL^iSANTLV rORFAMS ABOUT . MHAT IT 
UOULO PF LIRF TO PUN AWAY FI^O«< HC*^ t\ HUCK FINN !ITYLE« 

X ONi Has his CNN !('uLfS CP e^HAvlCR• li^cfs to sff 

OTHERS RSLY OM Thhl* INT£RN«L SfANOAtOS TOO. 
LADY FLAlMe PLAYFULLY STICK$ CUT HfH iCNGUE AT KING x 

FRIPAY WO hAH TH»EATENEO TO PUT HfcP JAll. ^ ^ \ 
MHEN PR. RtCFRS PLANS A SPFCUL PA*TY HF OF»*NOS CM ChFF 

tROClKTT TO MAUt THF RIGHT 'lECISimS A^eOUT fHF f-fNU. 
' INSTf'UCTINA HGM D^F MUST ACT NH|L' VISITING A HANDICAPPED 

FRIfNOff F*tD RCOS^S CHFrPFL'LLY H^KES HIS tXPECTATIONS AG£01MT6LY CLSAR 

TO THE CHILD. / \ 
TP^ PURPFTS HAVF/A MEfTING |0 ORGANIZE HOYS RM^ GIUS 

ALt OVf^ THE CCUNIRY TO LEA«%N HOM TO RUM AWAY P^OT^JtKtl^h ANO START 

A Nf« LIFE. ' \ ' , ' 

FRED Rf^RS CMJi^)YS «HC«|NC A DISAtlfO CHllO THF RIGHT 

HAY TO USF HE* CRUTCHES. ^ \ f 

FRANCOIS CLEMHt/Vs FNJCYS TH^ XDOPERRT lOM QF 50NF CMILOPFM 

UH»N l-E SHOWS THEil HOii^TO' SINGf "ROiif ROW* RC« YOUR eOATt»>lM_TWO. 

"iftRouPf. ' ^' ' I \ 

mm ROGERS fNiOYS CEiTTING A ^HY hA^ICAPPEO ChIL^ To MAKE 
* PAPER AlfiPLANel WITH THE OTHtR Kfls. \ \ 
KING FRIDAY TELLS T* 1^ RLOSS ThAl HIS hOS|C\ IS OFLIGH.TFUL 

. ERIC RLOSS SAYS HE (NJOYS HAVING A SUFERfOR LET HIM KNOW HOW HF |S 

DO|f«* 

MRS.PCFEFLY LETS CHPISSY MARL IQMATO SOUP FOR PR* ROGERS 
ANO CHF EROCRETT. SHE LlR^S TO SlE CHRISSY CO THINGS WITHIN HER CAPA«| 
LITY. 

>IE FO^FTS IN THF NFICMPOtHfO^ OF MAKE SFLlEVF SHOW THF 

CHILD THAT IT IS\ FIW 10 PLAY DLU FASHIONtO CAMfS LIRF HOP-SCOTCH^ 

JACRS ANO PARbLFS THF WAY iHfY /Ff SUPFOSFO TO bf PLAY|0. 
MR. POC€R^ PLAN* A SPECIAL PAPTY A? A SCHOOL FOf HANOI 

CAPPfO CHlLORfN ANO FNJC'YS D'PFMMNG W CHFF F^CCPETT TO PRFP«PF THF 

SNACKS* BFCAUSt CHEP MCCRETT II THL MAN IN THE- r NOW ABOUT THESE THINGS 
CmRHSY FFfLS SFCU»*' l-'CAUSF Hf^ F«lfNOS APF THfRF TO 

HELP HER LEARN 10 WALC WITH NCw ^»ACES. 
MR. PPCERS TELLS A GRCOP OF CHILC^^N THAT WHfN AN ADULT 

DFMAND5 THF |»D<T (IF VUl IT tS l-f'P YLUR OWN* i^ono LATER ON. 
CHRIISY LFA»NS 10 MAM KMATC SO()P ANO TRIfS II OUT 

SUCCrlSFULLV WITH MP. RCGERI t'iU CHcP eRCCRTTT. 
ON A FA»M, CHRISSY APPRFCIAffS l«r SUPPORT 01- MF» FPIFNOS 

WHO A*E THERE WHLN ShI NCEOS THIN AS SHE QVIRCOMES \HfeR FFAR OF AIDING A 

HORSE* ^ 
MR. I.OOFRS P^RSUAOIS A SHY HANDICaPPCO CHILO fC MARE 

PAPfp. AlRPLAN't WITH THF Cl»>*R » ItiS 6rCAU!»F MR. POCf^% KNOWS THIS NiLl 

HELP H|M GET AlC'NO 6E1TEP WITH OTHERS*^ 
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•l.OiT 
-l.OM 

•l.llT 
•0.161 

♦C*M4 

.4.4TS 

-1.102' 

.0.2T4 
-.0*7T^ 
•0*540 

\ 



A OlFHRFNCr 
♦1*415 2.TT2 



♦1.4T3 
-0*50* 

40.6R2 
«i.440 

♦1.594 

♦2.019 

♦0*449 

♦4>.i92~ 

♦3*017 
♦0.242^. 
•1*547 
-0.142 



♦0.021 •i.m 



^0.434 

♦ 0.549 

♦ l.tC4 

♦ 0.539 

♦ 0*924 

♦ 0.279 

♦ 0*i01 

♦ 1*722 
4^0«145 

♦ 0.947 

♦ 1.595 



H).59« 
'0.774 



2.517 
1.40it 

t.799 
1.^07 

1.^44 

1.335 

1.3 25 " 

1*291 
,liftML^ 
-1.027 
>1«040^' 

--1*074 

-l"*233 
-t.324^ 



♦0*340 
♦0.932 

.0.S45' 

•1.233 

-0*774* 

♦0.13' 
•l.AOl,, 
•1.021 
*0.442 



M .454 
*l*47a_ 

^iSttV" 

«»1.SU 

-1*577* 

-1.555 
. -1.744^. 
M.9a9 
-2.030 



♦ 1*347 -1*547 -2.954 
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27. CONSENSUS ITEMS AND AVERAGE 2-SCORES FOITAlV PERSOWa: ENJOYMENT TYPES 

ITEM DESCRIPTION AVERACE Z-SCORE 

56"! LADY ABERLIN KNOWS THE DIFFERENCES /WNG THE CHILDREN WHO AfeE 41.62 

mClCAPPED. SHE LIKES TO DEAL WITH THEM ACCORDING TO THEIR , 

INDIVIDUAL UNIQUENESS. / 
25*1 KINS FRIDAY IS HOLDINB A 'tIAD*' PARTY, HE INVITES EVERYBODY TO HIS -fl.SO 

CASTLE TO EXPRESS THEIR MAD FEELINGS. HE THINKS IT IS IMPORTANT 

TO KNOW THERE ARE rWlY WAY? TO SAY, "I AM MAD." 
55^ lADY ABERLIN KNOWS THE DIFFERENCES AMONG THE PUPPETS. SHE THINKS IT 4-1. 33 

IS IMPpRT/(NT TO DEAL WITH THEM ACCORDING Ta THEIR INDIVIDUAL _ 

UNIQUE^€SS. \ 
kV^ MR. ROGERS .WANTS CHEF BROCKETT TO TRY ON A PAIR OF SNOW SHOES. CHEF +0,67 

BROCKET^ SAYS IT IS GOOD TO HAVE A NEW EXPERlENCEv 
57k MR. ROGERS THINKS IT IS GOOD TO MAKE QUICK ASSESSMENTS^ IN AN EMERGENCY ♦T.qC 

SITUATION AND IS itE/^Y TO CHANGE PS NEW ir^TORM^TiON K RECEIVQ). 
623 THE PUPPETS BAND TOGETHER TO COOPERATE WITH KING FRIQAY 1^ ORDER TO +0.29 

AVOID TROUBLE. \ 
3W THE PUPPElT^ SECRETLY STEAL, AWAY FllOM BOSSY LADY ELAINE AND ENJOY A +0.U 

DELIGHTFUL PICNIC TCSETH^R. ) 
«l93 THE PUPPETS WINK AT EACH OTHER AS THEY GO ALONG WITH ON^OF KING ^^.09 

FRIDAY'S MANDATES. . y 

•♦♦♦♦****/ 
151 FRED ROGERS LIKES TO MAKE SURE THAT Tffi HATWCAPPED^CHILD SETS UP A -0.29 

SCHEDULE OF EXERCISING EVERY DAY. 
382 A PLAYFUL SONG - 'DON'T BITE THE HAM) THAT FEEDS YOU*' - IS SUNG BY -0.5^ 

MR. ROGERS. 

m LADY ELAINE INSISTS IT WOULD MAKE A BLIND CHILD WPPY TO FPLLOW THE SAME -0.55 

ORDER EACH CAY SO HE ENCOUNTERS LITTLE CONFUSION. 
%23 THE PUPPET^JEASE HENRIETTA PUSSYCAT BY SAYING THAT IF SHE IS NOT NICE -1.21 

TO THD4 T»*Y WILL IGNORE HER IN THE FUTURE. » 
5lll Kirb FRIDAY USES THE '"NUTCRACKER SUITE" TO HELP EXPLAIN TO A CHILD THAt -1.26 

PLAYING TIN SOLDIER GAMES WILL HELP HIM GROW UP A WINNER. 
kil MR. ROGQIS DISCUSSES WITH THE CHILD THE REASONS FOR LISTENING TO ADULTS -l.*»8 

TO BE A WIhf£R YOU WILL ALWAYS NEED AN IMPORTANT PERSON TO KEEP YOU 
, INFORMED OF HOW YOU ARE DOING. . ^ 

\ . \ 
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2^. CORRELATION BETWEEN PERSONAL ENJOYMENT TYPES 
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29. CORRELATION MATRIX FROK miCH SOCIAL DESIRABILITY FACTORS WERE DERIVED 

Jm l-t-iU Uifhsi i.s;vl •i.9\ fo,>h^^ii U.^|l.!> V.^.J^?.i)«)2ii* O.i^^o 0«5Ih* 0*420 O.^If^aiHQ 



0*«<»)ti U»4V4^ JviUl %^>*>^ 



t*)i^.» U««7».l U*49>M o.f W<l'0.SJ>0^b*«r<f5h^*W*>i» 0l3.tl3 0.%(«74 0.«*li^. ^.^T^f 9*»U» 0.4l>« 



/ ti'» u% ' «rw i>> ^in .»>4u*M ,u, 



W»^_^,lfM^ UCu/10-t*«u.tu*# <>tS^41 0^ J5.)j 0. i 0> ijltltf _0>l»»<i U.>064 .l.4^t<) 9*jt03 Q*^4%]L Qt^if 

WA^tJ-'W*' ....v.. . . 

U»l7tu 3*^*W«**U*tt^ U3«MU ^.liui 0*1422 0* l&HII 0*0{^Z4 0*1275 9*t76S 0«3%ia8 0*232<k 0*15^3 0*i03« 9*1^4* 

0,.'J-.. U^l^i.^ .J,t>j>> U.t/>Hy 
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30. ARRAY OF Z-SCORES AM) ITEK DESCRIPTIONS FOR THE SOCIAL DESIRABILITY 

INTERPERSOmL CONCERN TYPE 



$53 CmiSSY FEELS SECURE BECAUSE ^€R FRIENDS ARE ThCRE TO HELP «R LEARN TO WALK WITH ♦l.8«» 
NEW BRACES, x 

373 ON A FARM, CWlSiSY APPRECIATES THE SUPPORT OF HER FRIENDS WHO ARE THERE VtCN SHE ♦l.7«» 

NEEDS THEM AS SHE OVERCOMES HER FEAfe X)F RIDING A HORSE. 
LADY ABERLIN KNoCs THE DIFFERENCES AMONG THE CHILDREN WHO ARE HANDICAPPED. S« +1.60 

LIKES TO DEAL WITH THEM ACCORDING TO THEIR INDIVIDUAL UNIQUENESS. 
213 MR. ROGERS PERSUADES A SrtY HANDICAPPED^ CHILD TO MAKE PAPER AIRPLANES WITH T* *IA7 

OTHER KIDS BECAUSE MR. ^ROGERS KNOWS THIS WILL HELP HIM GET ALONG BETTER WITH 

OTHERS. 

I7k MRS. MCFEELY LETS CHRISSY MAKE TOMATO SOUP FOR MR. ROGERS AND CHEF BROCKETT. SHE +1.37 
LIKES TO SEE CHRISSY DO THINGS WITHIN HER CAPABILITY. . ^ 

lt3 MR. ROGERS 04JOYS GETTING A SW HANDICAPPED CHILD TO MAKE PAPER AIRPLANES WITH +1.33 
THE OTHR KIDS. 

' 53«l UiXf ABERLIN KNOWS THE DIFFERENCES AMONG THE PUPPETS. SHE THINKS IT IS +1.31 
WPOfiJm TO DEAL WITH THB1, ACCORDING TO THEIR irOIVIDUAL UNIQUENESS. 
m MR. ROGERS APPROACHES THE BANd( AFTER THE SHOW AND TRIES TO PlAY THE TRUMPET ^1.22 
fH> THE DRUM. HE THINKS IT IS BENEFICIAL TO KNOW DIFFERENT KI|PS OF 
MUSICAL INSTRUMENTS. ^ . 

233 FRANCOIS aOflONS ENJOYS THE COOPERATION OF SOME CHILDREN WHEN m SHOWS THB1 +1.20 
HOW TO SING, *iK)W, ROW YOUR BGAT/' IN TWO GROUPS. 
9% 0«I5SY LEARNS TO MAKE TOf^TO SOUP AND TRIES IT OUT SUCCESSFUUY WITH MR. ROGERS +1.15 
AND DCF BROCKEH. 

l» X OWL mS A BIRTHDAY AM) ENJOYS THE SPECIAL ACCEPTANCE AW) TREATMENT FROM THE +1.01 
OTHER WPPETt m THE NEIGHBORHOOD OF MAKE BELIEVE. 

B%2 A DEAF BOY READS HUCKLEBERRY FINN TO LEARN HOW TO BUILD A RAFT $0 >C AND HIS _ — -1 .02 

FRI&OS CAN SIMILARILY ESCAPE DOWN THE RIVER. ^ 

351 C«ISSY. AN ORTHOPEDICALLY HANDICAPPED CHILD, rtJ^lES^ ANSWER THE PHONE; -1.03 

FREb ROGBtS ^OI«»|TS THE HE REALLY J-lKES^^NAPPY OBEDIENCE FROM CHILDREN. 

W3 rm PUPPETS TEASE HENRIETTA PUSSYCAT BY SAYING THAT IF S« IS NOT NICE TO T>€M -1.0«l 

THEY WILL IGNORE HER IN THE FUTURE. ^ . , _ 

3; LADY ELAINE PLOTS WITH ANOJHER PUPPET ABOUT HOW TO ItCERMINE KING FRIDAY'S -1.16 

62 MR. ROGERS VISITS THE MENTAUY RETARDED CHILDREN Al«) RELATES THE STORY OF A -l.2«» 
jCHILD WHO PERSISTENRY REBELEO AGAINST HIS TEACHERS |N ORDER TO COWINC? 
T«M TmT ♦€ REAUY WASN'T RETARDED. ^ 
322 MR. ROGERS C^TS WITH A LITTLE BOY WHO IS SEVERELY PUNISHH) BY WS FATHER. -1.29 
THE BOY PLEASANTLY DAYDREAMS ABOUT WHAT IT WOULD BE LIKE TO RUt^ AWAY FROM 
HOME, rtJCK fim STYLE. 

63V A CARTOON SHOWS A FIVE YEAR OLD DEFORMED iBOY MHO RUNS AWAY FROM HOME TO JOIN -IM 
THE CIRCUS. * / . , 

172 T>C PUPPETS PRESENT A PLAY ABOUT A LlTTljE BOY WHO HAPPILY STUMBLES WON THE -1.56 
''LAND OF NO PARENTS." 

332 WHILE VISITING A SCHOOL FOR THE BLIW), A BLIND BOY FIGHTS WITH HIS TEAOCR l»0 -1.69 

FINDS HIM INTOLERABLE ATO m& HIM TRANSFERRED TO ANOTHER TEACHER. 
1 52 MR. ROGERS IS WRITING A SONG, WHICH HE WILL SING AT A LATER TIME, ABOUT J\€ -1.71 
! *\Mi> OF NO PARENTS." 

' k2 FRB) ROGERS LISTENS TO A FIVE YEAR OLD BOY TELL HOW MUCH HE ENJOYED SMASHING -1.80 
HIS BIG BROTHERS MODEL AIRPLANE, WHILE MAKING IT APPEAR "ACClDWAL.'^ 

502 tME PUPPETS mVE A MEETING TO ORGANIZE BOYS AND GIRLS ALL OVER THE COUNTRY TO -1.90 
LEAIW HOW TO RUN AWAY FROM HOME AND START A NEW LIFE. 

132 LADY ELAINE COICUCTS "SCHOOL" TO TEACH HATOICAPPED CHILDREN SNEAKY WAYS OF -2.15 
BEING SASSY. 

-V 
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II. OESCMINC AMAY OP I^SCOtCS M ITCH DCSCtlPTIONS m TIC SOCIAL OPSilUSILlTY 
PCRSONm! IIOEKMXNCC TYPE 

m UOf ABEM-IN WOWS THE DlFFERCfCES AMONG T« PUPPETS. SHE THINKS IT IS ♦LM 
tt#OllTANT TO DEAL WITH TKM ACCO«>INI^ TO T^CIt IKOIVIOUAL lff4iqUEKSS. 

19% Kllft F»IO%Y IS HOLOINS A •H^» WMITY. HE imiltS EVERYSOOV TO HIS CASTLE TO ♦l.t^ 

amssTMHi m> feelincs, me thinks it is ihkmtant to know there are 

9¥0ff WSfS TO SAY "t AH MIO<** 
^ UOY AiOILIN KNOWs'thE OlfPCRENCCS AMDIC THE CHlLOfcEN fcK) ARE HWiCAPPEO. S»C ♦UM 

LIKES TO DEAL WITH IWk ACCONDINS TO THEIR iNDiViOUAL UNIQUQCSS. 
SS% X ONt HAS HIS OIM RUUS OP SEmViOR. HE SAYS IT IS GOOD POR EVERYflOOY TO 

RELY ON THEIR Om INfONM. STAM3MM>S. 
ta% MRS. MCPCikV LETS 0«l^t MICE TOMATO SOUP POR m. RO»S AM) CHEP «OCKtTT; ♦l.*7 

1f€ LIKES TO SEE 0«ISIY 00 THlNtS WITHIN HER CAPABILITY. 

m Ml. R06ERS APPROACHES Tt€ KWO APTER THE SHOW; « LIKES TO TRY OIPPERENT KII€S ♦l.%9 

OP MUSICAL INSTRtfCKTS. . ^ 

%9% Ml. IWBR5 WlWirS CHEP BROCKETT TO TRY ON A PAIR OP SNOW SHOES. CMEP WOCKETT ♦l.%2 

SAYS IT IS COOb TO HAVE A NEW EXPERIENCE. _ _ 

9^ CMISSY LEARNS TO MIKE TGMkTO SOUP AND TRIES |T OUT SUCCESSIMJ.Y WITH M. n069S ♦l.S* 

t$0 CH9 BRO CKE TT. 

m lADT EUIHE IS T»e ONLY OME IN THE NEIOflORHOOO OP MAKE BaiEVE READY PQR TIC ♦!.« 

TRIP TO THE MOON. SHE SAYS IT IS NORTHNHILE TO TAKE RISKS. 

Ml* ROGERS WWTS C» BROCKETT TO TRY ON A PAIR OP SNOW SHOES. CHEP BROCKETT ♦1.20 

PHttS IT INTERESTIIC BECMISE t€ HAS NEVER HAD TNSI ON BEPQRE. 
m ICINB PRIOAV IS HOLDIIC A ^WO** PARTY. IC INCITES EVERY BOOT TO HIS CASTLE TO ♦t.tB 

CMOICLY EXPRESS TICIKNM) PEELINGS. IC THINKS TT IS PUN TO SEC MANY WAYS TO 

SAT M"! NND ** 

Sl% MR. nOGCCS miNKS IT IS GOOD TO MAKE QUICR ASSES9CNTS IN AN WMOCY SITUATION ♦t.tS 

M IS REW TO CHMGE AS NEW |»fQRMATION IS RECEIVED. 
m X OML MIS MIS OMN RULES OP BQM^IOR. HE LIMES TO SEE OIHBRS R&Y ON TICIR ♦l.tS 

MTBMflL STMRMRDS TOO. 

m Um OAtNE IS TtC (MLY 0« IN TIC ICIGHBORHOOD OF MAKE BB-IEVE RfiADY PGR TIC ♦t.U 
TRIP TO THE MXM. SHE ENJOYS TAKM RISKS. ^ ^ 

$S9 cmissY miS secure becme tm mioes me Ttm to iclp icr learn to hau ♦t.N 

. WITH ICR iCW BRACK. „ ' ^ - 

ITS ON A PMM, OCISSY APPRttlATES THE SUPPORT OP ICR PRIOOS WO ARE TICRE It0( ♦•.« 

$m NESS TICM AS SHE OVERCOCS HER PEAR OF RIDW A HORSE. 
%|% IN m OmCNCY SI1WTI0N m. ROGERS LIKES TO MAKE QUICK ASSESSMENTS, BUT IC ♦B.t7 

IS READY TO CHAICE AS NEW INFORMATION IS RECEIVEO. ' 

m/k m. ROGERS APPRMOCS T« BM€ AFTER TIC SHOW AN> TRIES TO PUY THE T||mT AM) ♦B.JS 

TICDMM. IC THIMCS IT IS BEWICIAL TO KMM OIPPERflNT KIM>S OP MUSICAL 

INillBfCNTS* 

J2 UOf EUUIC PlOrs WITH ANOTW PUPPET ABOUT HOW TO IMRMlIC KING PRIOAy'S DOMAIN -i.BJ 
%|| PUD ROGERS SINGS A SONG ABOUT POLUOWIIS SCHEDULES. TIC LYRICS SAY IT IS '•M 

BBVICIAL FOR TIC CHILD TO POLLOW THE SAME ORDER EACH DAY. 
Ml KM PRIQAY TELLS ERIC l*OSS THAT HIS MUSIC IS DELIGHTFUL. ERIC KUttS SAYS IC -B.fl 

B>MDVS HAWM A SUPERIOR LET HIM KNOW HOW HE IS DOING. 

m TO PUNISH TIC OTHER PUPPETS, IWIIETTA PUSSYCAT EMVS ISOLATING ICRSaP PROM -B.fl 

Tl0i|« 

m rm PUPPETS TEASE IWIIIETTA PUSSYCAT BY SAYIIS THAT IS SIC IS NOT NICE TO T»»l -B.B5 

TICV WIU IGMXIE HBR IN THE PUTURE. . ^ ^ 

I%2 TIC PUPPETS SfiCRETELY STEAL AMY PROM BOSSY LADY ELAIIC AND OUOY A oaiGHTfUL 

PtCMlC TOGETICR. * . , ' 

ill CMIISSY *.EMCS TO M5MER TW PMWC, FRED RO^ COITIOES TO MRS. MCPEaY TmT 

MIS FIRST IMWSSIONS OP PEOPLE ARE USUALLY RIGHT. 
§2 Ml. ROGERS VISITS TIC MOTALLY RETARDED CHILDREN AND RELATES THE STORY OP A -l.m 

CNIIO MHO PSISlsrCNaY RESELED AfiAlNST HIS TEACHERS IN ORDER TO COM/INCE 

rm THAT HE RCAUY WASfl'T RETARDED. ^ 

SB2 TIC PUPPETS HWE A ICETIN6 TO ORGANISE BOYS AM) 6IRLS AU OVERTIC COIMTRY TO 

LEARN HOW TO RUN AMAV PROM HOME MC START A ICW LiPE. _ . 

210 m- NOGERS TEUS A GROUP OF CHfLOREN THAT WHEN AN ADULT DMMS THE MOST OP VOI 

IT IS POR YOUR OIM GOOD LATtit ON. 
»2 A CARTOON SHOWS A FIVE YEAR OLD OEPQRM^ BOY WO RUNS ANAY PR» HOME TO JOIN 

TIC CIRCUS. w - » 

' D SOME CHILDREN VISIT LADY OAINE PAIRCHILDE IN TIC NEIGmRHOOO OF MAKE BELlE^ 

SHE tS lUSV BUT DECIDES TO ENTERTAIN THW SO THAT T»CY WIU TEU TICIR 

PRIENDS WHAT A NICE PERSON SHI IS. 
JJ2 miU VISITING A SCHOOL POR TK BLIM), A BLIM) flOT PIGHTS WITH HIS TEAOCR IM) 

FINDS HIM INTOLERABU AID HAS HIM TRANSFERRED TO ANOTHER TEAOCR. 
tS2 UOf ELAINE COMXICTS "SOOOL** TO TEACH HMICAPPEO CHILDREN SNEAKY WAYS OP BEING 

SASSY 

HI MR. ROGERS DISCUSSES WITH TIC CHILD TIC REAS0I6 POR LISTENING TO ADULTS. Tu BE -l.Sl 
A WIMCR YOU WIU ALWAYS 9€kO AN imRTANT PERSON TO KEEP YOU INPQMD OF K)W / 
TOU ARE DOING. / 

SSI CHRlSSr, AH ORTICPEDICALLV HANDICAPPED CHILD, HURRIES TO ANSWER TIC PMXC; PRED/ -USI 
ROGERS COfCNTS TMlT hE REAUV LIKES SMIPPY OBEDIENCE PROM CHILDREN. / 

m KING PP?'3AY USES TK •^UTCRACTEP SUITE" TO HFLP mAtH TO A CHILD THAT PUYlNG -1.71 
TIN SOLDIER »WCS WILL ICLP HIM GROW UP A WIMCR. . _ 

Sll ICMIIETTA PUSSYCAT TELLS A MM1CAPPE0 OlILO IT PAYS TO BE OBEDIENT POR IT Wia -LH 
ICLP YOU IN TIC LONG RUN. / 
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S2. 00NSOI5US ITM MS AVERAGE Z-SCORES TOR T>C SOCtAt DESIRABILITY TYPES 



LAOT ARERtlN KNOWS T>C DIFFERENCES THE CHIUWi MHO ARE mNDiCAmO. S»C ♦l.Tl 

LIKES TO DEAL MITH nCM ACCORDING TO THEIR WIVIDUAL UNIQUE^SS. / / 

W UOV ARERLIN KNOUS THE DIFFERENCES m»C THE PUPPETS. SHE THINKS IT IS INPORTMIT 
TO DEAL WITH THEM ACCORDING TO THEIR IM>IV|OUAL UNIQUENESS. 

S» OKiSSY PEELS SECURE BECAUSE HER PRIEMS ARE TH»E TO HELP HER LEARN TO MMJC WITH 
NEM MACES. 

12% MRS» MCPCELY LETS CHtlSSY HAKE TOmTO SOUP FOR NR. ROGERS MO CHEF BMXXETT. SHE 

LIKES to SEE OKISSY 00 THINGS MITHIN HER CAPABILITY. 
}73 ON A PARM^ CHRISSY APPRECIATES THE SUPPORT OP HER FRIEM)S NK) ARE THERE MHEN S»C ^1.25 

ICiDS THW AS SHE GVERCGHES HER PEAR OP RIDING A HORSE. 
S% CMIISSY LEAR»« TO HAKE TOmTO SOUP AND TRIES IT OUT SUCCESSPUUY WITO HR. ROGERS ♦t'.lS 

AND OCP KOCKETT. 

HR. ROGERS HANTS CHEF 6R0CKETT TO TRY ON A PAIR OP SNOM, SHOES. CHEF BROCKETT ♦I. IS 

SAYS IT IS GOOD TO HAVE A NEM EXPERIENCE. 
S9>l NR. ROGERS WHm CHEF flRDCKETT TO TRY ON A PAIR OP SNOW SHOES. CW MOCKETT 4>1.M 

FtlOS IT IfirERESTING BECAUSE HE ms NEVE^ HM) THB1 ON BEFORE. 
m HR. ROGERS APPROACHES THE MND AFTER THE SHOW; HE LIKES TO TRY DIFFERBIT KIM>S ♦I.OS 

OP HISICAL INSTRMNTS. 

m HR. ROGERS APPRttOCS THE BMi) AFTER THE SHOW AM> TRIES TO PUT THE TRMPET M> 41.00 
THE ORM. ftC THINKS IT |S BETCFICIAL K) KNOW DIFFERDir KllfiS OP NISICAL 
INSTRtfCVTS. 

41 41 41 41 41 41 41 41 

%23 TIC PUPPETS TEASE tCMHETTA PUSSYCAT BY SAYING THAT IP ^ IS NOT NICE TO THEN -1.00 

TICY WIU KNORE »CR IN THE RHURE. 
32 LADY ELAI»C PU)TS WITH ANOTHBK PUPPET ABOUT HOW TO UM»IHINE KING mOAY'S OQHAIN -1.00 
n SOME CHILDROI VISIT lAOV ELAI>C FAIRCHfLOE IN TIC fCIGHBORHDOD OF fMKE BELIEVE. -1.09 

SM[ IS BUSY BUT DECIDE TO ENTERTAIN T»^ SO THAT THEY WILL TEU THEIR FRIOOS 

MHRT A NICE PEHSON SIC IS. 
12 HR. ROGERS VISITS THE fCNTAUY RETARDED CHILDREN AlO RELATES THE STORY OP A CHILD -1.1% 

MHD PERSISTENTLY RESELQ) AGAINST HIS TEACHERS IN ORDER TO CONVINCE TICN THAT IC 

BEALLY IMSN*T RETAROED^ 
Sill KING FRICAY USES THE •HITCRACKER SUITE" 10 ICLP EXPUIN TO A CHILO THAT PLAYING -1.21 

TIN SOLDIER 6AMES WILL ICLP HIH CROW UP A WlliCR. 

551 DCISSY, AN ORTHDPEDICALLY HAM>ICAPPED OtlLO, HURRIES TO ANSMER TIC PHONE; PRED -1.29 

ROGERS OMCNTS THAT HE REALLY LIKES SNIPPY OBEDIENCE FRdN CHILDREN. 
BS2 A CARTOON SKM5 A FIVE YEAR OLD OOWCD BOY MHO RUI6 MAY FROH HOME TO JOIN -1.S5 
THE CIRCUS. 

St2 TIC mmrs HAVE A MEETING TO ORGANIZE BOYS AND CIRLS ALL OVER TIC COUNIRY TO -1.50 
AM ANAY FROH HQHE /M> START A M£W LIFE. 

552 IMLE VISITIIC A SCHOOL FOR THE BLIM), A BLIlO BOY FICKTS WITH HIS TEACHER MHO -l.$2 

FINDS HIH INTOLERABLE MO HAS HIH TRM6FERRED TO ANOTICR TEAOCR* 
132 aAlNE COI«UCTS •SCHOOL** TO TEACH HWICAPPED CHILOREN SNEAKY WA^ -t.79 

SA^. 
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33 • The Ideal Program 



We each have an ideal concept of how a chlldrene* IV prograoi should 
be. This would be an ideal program whi(di provides— as we xmderstUKL the 
child-'*wlth the very best possible combination of content and style for 
the child. This is your opportunity to create or change Mister Rogers* 
Keififliborfaood in ways you would like to see it improved. 

On these cards are possible ^uations any of whlcdi juay be used to 
describe the ideal Mister Rogers* Neighborhood . I want you to look 
throui^ them and think how you would like Hie pxt>gram to be ideally. 
Xoor initial reactions or first iapressijb ns aire what we want. Put the 
^ds whibb best describcrthe way you w6tiild like the program to be 
^ iMally in a pile on the^ left. Put the cards which least describe the 

way you would like the trogram to be ideally in a pil^ on the ri^t. 
Place into a center pl^ those cai^^which are not /dear or you do not 
strongly abouj^^one^way or the^other. 

\ Now, from the <:ards on the left^ select the 2 items which best 
desoillbe the way you would lik^ the program to be'ideally and place them 
on pll^ card Nuxnber One. From the cards on the ri!^t| select the 2 
which least describe the way you would like the program to be ideally ^ 
and place them on pile card, IlunA>er Eleven. Then go back to the pile on 
the left 9 select the k items which next best describe the way you would 
like the program to be^ ideally an^ place them on pile card ffooaiber Two. 
from the cards on the ri&A^ select the k i^ch nert least describe the 
way you woiild llxe the program to be, IdMlly and place ihem on pile card 
lfuBA>er Ten 
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3U. The Actual Program 



Mister Bogera'i Neighborhood has a different tone troai other child- 
rexuV lV pn>gnuaiis, ' Mr. Rogers , the other characters 9 and the puppets 
help c(Hxvey the theae of the shoir. lately , the special segment of liand 
Icappedness" ire^s introduced into the prograai« 

Each of us ^s a perception of hov the program actually Is. On 
th9se cards are possible situations related to the actual program which 
I want you to look throXigh. Tbixk of boir the program actually is. I 
naat you to look pirough these cards and give itte your Initial reactions 
or first Inpressipns in tezns of the actual Mister Borers* program^ I 
want you to put tne cards iihich best dMcribe the actual profi^vam in a 
pile on the left /and put the eaards iihlch least describe the way the prp- 
gram actually is in a pil^ on the rlg^t. Place into a cjuster pl^e those 
cards which are not clear or you do not feel strongly about one ^ray or 
tbm other. . 



How, from^ the cards on the left, select the 2 1/tems which best 
describe the way the foK^prm actually la and place xhem on pHe card 
Number One. From the^cards on the riefht, select the 2 which least de- 
scribe the way the inrogram actually is and place 1ii^'~on pile card Num- 
ber Eleven. !Ihen ep hack to the pile on the le^^ select the U Itsms ^ 
which nert best dei^crlbe the way the program actually is and place them 
on pile card Numbe^ Two. From the cards on the right, select the k 
which nfart least describe the way the progrcyn actually is and plEtce them 
on pile card ROaber Ten 




3?. Actual Professional Hole 



Each of us has an idea rei^irding the klM of helping relationships 
ve actually have with the child and the we ^actually function with 
other adtats. Our dedly work rsninds us of whib we really are and how we 
act professioniOly. Incidents^ annecdotes^ oif conrersatidhs oay all 
reminders to us cf the way we function in our day-to-day activities. 
Obese describe the way we are pr our actual self. 

On these cards are possilble situations related to the actual pro- 
fessional role which we want you to look throue!b. I want you to think 
bow you actually are as you work with the child' and as you relate to 
otiier adults. Your initial reactions or first iiapresslons are what we 
want. Put the cards idiiebl>e8t describe the way you actually are in 
your professional role in a pile on the left. Put the cards irtiibh least 
describe the way you actually are in your professional role in a pile on 
the r%^t. Place into a center pile those cards which are not clear , or 
you do not feel strongly about one way 6r the other. 

IloWy ftoni the cards cm the left^ select iAm 2 it^ whidi best 
describe the way you actually are in your professional toI^ and i^jace 
the» on pile card Niurib^ One. frcm. iAie c«a*ds on the ric(ht, selMt the 
^2 vhidi least describe the way you actually are in your professl^l 
TOle and place them on pile card mnAer Eleven. Tbmi goiback to the 
plle^on the left, select the k Itens which next best describe the way 
you actually are in your professional role and ^lace tiiefa ^ pile card. 
Hta^er TWo. Prom the cai^ on the ri|^> select the k which tmxt least 
describe th? way you actually are in your pmf esslonal role and place 
them on pile ceurd Number Ten. .... 




36. The Ideal Professional Role 

/ 



Each of us has a potion or Idea regarding the IdJid of professional 
person ve would IdealJy like to be. This Is something toward which we 
aspire at best moments. It Is a Kind of '^est of all dreams" profes- 
sional person that we would Ideally like to be. Your ideal professional 
self is represented by the way jou would most like to be. Ideally; or 
the way you would most like to ^ct, ideally. 

Here are some cards representing possible situations related to the 
ideal professional role I ^fs^i you |p look through. You can be sure no 
matter how you describe your ideal professional self with these items, 
there are other people who feel the saj&e way as you do* Your initial 
react lon9^ or first impressions axe what we want. Put the cards which 
best describe the way you /would Ideally like to be In a pile on the left. 
Put «ae cards which leasV describe the way you would Ideally like to be 
in a pile on the right. /Place into a center pile those cards which are 
not clear or you do not feel strongly about one way or the other. 

Now, from tljje ca^P^ on the left, select the 2 items which best 
describe the way yo:u ^ould Ideally like to be and place them on pHe 
card Number one. From the cards on the right, select the 2 items which 
least describe the way you would Ideally like to be and place them on 
pile card Number Eleven. Th^ go back to the pile on the left, select 
the k Itans which/ next best describe the way you wimld ideally like to 
be and place t^M on pile card Number Two. From the cards on the right, 
select the k wfa^h next least describe the way you would Ideally like 
to be and place them on pile card Number Ten 



37* Adi;Llt Enjoyment of Non-verbal Items 



Nov that you have finished (Personal Enjoyment) , please re-shuffle 
the cards and lay them aside for ajwhlle. Here asre some photographs to 
remind you of some of the characters on Mist^ Rogers* NeifiWt>oxhoQd r^ I 
want you to pick out the pho^^ph of the chazueter that you personally 
find most fun and enjoyable. TheUi iinnedlately beloir place the photo-* 
gra]^ of the character that you find next most enjoyable 



/ 



/ 



/ 

r 



I 
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38« The Child* 8 Most Enjoyed Ingram & Materials 



We are asking 



(name of the child) to tell us vhich 



characters he (she) finds mpst enjoyable in the saiae way you Just did. 
How do you think he (she) did itt^ELeaae-reSord the numbers o^ the 
pbotograiAis In the way ^^t-yCu^^i^he (she) did. The first one should 
be the one you thiidt fie^she) finds most enjoyable 



-i __ 



1 
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39* Personal Enjoyment 

Each of U8 vatcb television for a variety of reasons^. One of these 
is sheer personal enjoyment. We watch a program because it is fun, 
entertaining, exciting, or has a particular appeal to us. One of the 
iMksons for having a television set around is to enjoy it. 

On these cax^ are possible situations related to Mister Rogers* 
Neighborhood procpram. Considering your own personal enjoyment, I want 
you to look thrbxxjgh these Items and express , what you personally and 
privately find most enjoyable, gratifying, and fun. Your initial red- 
actions or first impressions are what we want. Put the cards which best 
describe what you would personally enjoy viewing in a pile on the left. 
Kit ^e cards which least describe what you would personally enjoy viewing 
In a pile on the right* Place into a center pile those cards which are 
not clear or you dp not\ care strongly about one way qr the other. 

How, from the casrds on. the left, select the 2 items Mthich best de-^ 
scrib^^nhat you would personally ^oy viewing and place them on pile 
card IfvmDber One. From the cards on the riefbt, select the 2 which least 
describe what you would personally enjoy viewing and place"~tbea on pile 
card Number Eleven. Then go back to the pile on the left, select the k 
itemir which next best describe what you would pn^sonally enjoy vlewineT 
and place them on pile casrd Ruxnber Two. From the cards on the right, 
select the k which next least describe what you would personally enjoy 
vle^rlng and^place them on pile card number Ten 




/ 

/ 



/ 
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UO. Social Desirability 



We fre aware tram watching a variety of TV programs and from ovr 
experience worldng with children that some programs are good for child- 
yen to watch. These are the kinds of the programs that shoiald he pro- 
vided and children ought to watch. Other programs are reaU^r tx>t good 
expeclaUy for children and children should not watch. 

On these cards are possible situations which could relate to Mister 
Bogers* Nelkhborhopd . Please look through them, keeping in mind that 
what is good for dilldreii. Yovr lo^itial reactj.^ns or first inpressions 
are what we| want. Put the cards which best describe >aster Rogers' 
Neiflbborhood in terms of it is good tovi cthildren to watch a pile on 
the left. Put the cards which least describe Mister Bogers' Neighbor- 
hood in terms if what is good for children to watclT in a pile on the 
right . Place into a center pile those caixLs which are not clear or you 
do xK)t feel strongly about bne way or the other.. 

\ 

Now, from the cards on the left, select the 2 items whlch^ best 
describe Mister Rogers* Neighborhood in terms of what of what ii^ good 
for children to watch and t^lace thfom on pile card Nuoiber one. Frcm the 
cards on the right, select the 2 which least describe Mister Bogers * 
Neighborhood in terms of what is good for children to watch and place 
tl^em on pile card Nuaflaer Eleven. Then go back to the pile on the left, 
select the k items which next best describe Mister Rogers' Nelgiborhood 
in terms of'what is good for children to watch 



I' 
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kl. Repertory Grid Constructs 



CONSTRUCTS COHTRASTS 

1. self acci^lxig imacceptlng of self 

2. fully expressive of feelings holds back feelings 

3. persists in tasks gives up tasks easily 

U. socially desirable personality socially undesirable 

' — -..^ - -personality 

is adventuresome, takes risks afmid to take risks, 

does not risk 

6« appreciative of differences in others . . vants others to conform 

to standaird' social noma 

7. seeks Imnediate rarards delays reirards 

8. deals with & expresses reality can easily fantasize 

9. involv^d-liT end-gaining involved with the meaas- 

XT wbeireby 

10. is validating, conf inning to others ... is not validating to 

others 

U. like I am in character ......... like I am not in f 

character 

32. like I'd like to be, ideally like I'd not like to be 
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7 

9 ! ^ 

Exploratory Interview Guidelines 

Nbn-lntrusion 

Self-esteem . 

"Normal" re,, handicapped 

CrwMw-fantasy 
^T^Respect individuality 

Ideal on-air model 
. Pride in groirth 

Negative value re. difference 

Fears 9 hov deal 

Limits & liabilities 

Child goal setting 

Deceit vs. bonesl^* 

Winning vs. sharing 

Violence vs. creative aggression 

use, function of prog3ram in family 
. Avarraess of media effects 

Enjoyment, fun elements^ 

Creative norm (good Samaritan) 

Needs respective to limits 

Child privacy 

"Let he" (re. grownups) 

Expressive of feelings ( ' ^ 

Task persists 
Socially desirable 

Risks <k ^ 

Learn self control (internal) 

Learn to "know thyself" 

Qoopathic s^se 

Xmnediate-delayed rewards 

End-gaining vs. means whereby 

Actual-ideal self 

Ibonograph records, music, spot announcements,. personal appearence, 

photos, listers, newspaper, booklet, other 
Construct theoiy ekplorations 




1 ^9 
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U3. Total Q Interviews Conducted 



27 
26 
27 



Ideal Program 
Actual Krogran 
Ideal Professional Bole 
Actual Professional Bole ' 
personal Fxogran Enjoyinent (structured) 
Child's Choice (non-vertal) Hioto J9 
Prediction of Child (non-veibal) Hioto 21 
Professional's Own Choice (non-verbal) Ihoto 17 
Social Desirability 5§ 

/ 
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kk. Professional Bole Items 



Knowing the ins and outs df 
institutional politics is prob- 
ably necessary to keep moving in 
the direction you want. 



In order to get what i^ really 
needed for the child it is often 
necessary to beat the b\areaucratic 
system. 



^e ability to make quick 
first impressions will always 
be useful. 



6 

. Like most people I sometimes 
act friendly with my supervisors 
to get \rtiat I want. 



It is sometimes in the long- 
range best interest of the child 
for me to chip away at estab- 
lished power structures. 



like having scheduled goals 
with the child 



sometimes it is fun to 
"act out" to gain demands 



8 

like knowing that I can get 
the child to do what is best for 
him 
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9 

It is good for the child to 
dep^dd on hlnnself for realistic 
expectations. 



13 

^t is in the best interest of 
the child's developnent that I 
set an example of boir to deal idth 
power hungry authority figures* 



10 lU 

If you want to develop the like to be treated specially 

child's potential it is good to by others 

demand the most frcm him« . 



11 15 

It's for your oun good to enjoy demanoing the most frcm 

knew your political position in the child / 

the institution. 




12 

like taking risks In my 
nork irlth children 



16 

In order to be cooKpetant^ I 
will almys need to hBVB my 
supervisors keep me informed of 
hour I am doing. 



J 
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17 

It is satisfying to break 
doim established structures when 
you knoir that is the only way 
things can get better for the 
child. 



21 

Deep down, my own goal 4s to 
get the child to do what is best 
for hiffi* 



18 

like to watch the child 
carefully to, see how he reacts 
to me 



22 

feel good about making expec- 
tations absolutely clear to the 
cpild 

I 



19 

like making a game of 
institutional politics 



23 

like to depend on those "In 
the know" 



20 



enjoy learning new things 



enjoy having my superiors 
keep me iniTormed of how I am t 
doing 
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I 



25 29 

It vill be pseful to rely It is gratifying to teach thd 

upcn my oim internal standards handicapped child to stand up for 

vhen dealing irltb the child. himself in a ircrld where he is 

different. 



26 30 

have fun playing tin soldier It is easier and more cqndTor- 

kinds of games with the child fortable to maintain control among 

pre-schoolers. 



27' 31 

glad to see the child I feel a lot more secure 

depend ou himself for realistic knowing ny friends are there when 

expectaticms I need thm. 



•V 



28 32 . 

find it exciting to try out like to coment on things 

as many things on my own as which are not right 
possible 



1<8 



us 



33 37 

1 vork haard to teach the like to know my ftfiends are 

child to stand up for hiriself there when I need them 

in a power oriented system* 



3U 

Sometimes it is gratifying 
to beat the bureaucratic system 
to get what you want for the 
child. 



38 

enjoy being a strong role 
model for the child to show him 
how to fight the system 



35 ' 39 

like snappy obedience JProm \ feels good to rely upon my 

children . . internal standards iirtien deal- 

' i ing with the child 

** ► ' 

/ 

/ 



A. 



3^^ 

When things are not right 
I often tell people, including 
superiors^ straight out. 



UO 

It is worthwhile to play 
around with different ways of pre 
senting ideas to the child. 
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like to play around irlth Tb evaluate aoy aaeesanente 

different ways to^ present ideas when receiving new inf oznation is 

to the child^ \ always useful. 



By watching how the child 
reacts to yoa^ you can more 
accurately help the child 
develop constructive be- 
haviors. 



U6 

It is ultiBiately beneficial 
for the child to follow the same 
order each day. 



k3 

In the long nm It is good 
to make expectations absolutely 
clear to the child. 



U7 

To be treated specially by 
others will always make me feel 
good. 



Uk 

It Xb worthwhile to try out 
as many things on my own as 
possible. 



U8 

^ like working with people who 
cooperate with me 



100 
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U9 53 

enjoy knowing my political Learning new things is always 

position in the institution challenging. 



50 5U 

I find pre-school children Maximum benefits are derived 

more manageable than older ones. by having scheduled goals for the 

child. 



Playing tin soldier kinds 
of games with the child will 
be beneficial to him in the 
future. 



55 

Sometimes you have to depend 
on those "in the know" to make 
decisions in your best interest.* 



52 

, It is important to know the 
individual uniqueness of each 
child. 



56 

feel comfortable making qviick 
assessments—but am ready to 
change as new information is 
received 
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51 .61 

Snappy obedioice trm like the chlia to follow the 

children is a benefit to them same order each day 

in the Ic^ run. 



feel ccnfortable with first 
illqpd^e88lGns 



/ 

/■ ■ 

I'm ]Dost//efflcloat irtien I am 
with people yVho cooperate vlth me 



59 

I etnt ready to take risks 
in my work children . 



63 /' 

eiioy subtle hvaox tbat pops 
the hig8hot*8 authority 



/ 



60 

fflijoy lookljig at the 
individual \mlquenes8 of each 
chUd 



61* 

I find humor vlth a bite is 
scmetimes useful to tndexmlne 
czystallized power structures • 
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U^. Program Items 



Lad(y Elaine Fair^hllde 
iratcl^s the children ' carefully 
irtie^ she pretends to get angry 
80/ihat she will knoK better 
t6 deal with them. 



Mr. Rogers is writing a song, 
which he will sing at a later 
time, about the "Land of No 
Parents." 



2 

Nr. Rogers tells a group of 
children that when an adult de- 
mands the most of you it is for 
your own good later on. 



6 

Mr. Rogers visits an institu- 
tion for m^tally retarded children 
and relates the story of a child 
who persistently rebeled against 
his teachers in order to convince 
them thjsit he really wasn't zSe- 
tarded. 



3 

Lady Elaine plots with 
another puppet about how to 
undermine King Friday's domain. 



7 

Fred Rogers enjoys showing a 
disabled child the right way to 
use her crutches. 



k 

Fred Rogers listens to a 
five yeajp old boy tell how much 
he enjoyed smashing his big 
brother's model airplane , while 
making it appear "accidental." 



8 

Some children visit Lady 
Elaine Fairchllde In the Neighbor- 
hood of Make Believe. She is busy 
but decides to entertain them so 
that they wiU tell their friends 
what a nice person she is. 
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Chrissy learns to make 
tomato soup and tries it out 
successfully with Mr. Rogers 
and Chef Brockett. 



13 

Lady Elaine conducts "school" 
to teach handicapped^ children 
sneaky ways of being sassy. 



10 

Chef Crockett explains that 
by the time he was 25 years old 
he ims determined to %mlk with-* 
out crutches. He believes max- 
imm benefits are derived by 
having scheduled goals ^en you 
are young to help you cone out 
on top. 



lU 

Mr. Rogers plans a special 
party at a school for handicaj^ped 
children and enjoys depending on 
Chef Orockett to prepare the 
BtuickSy because etef Brockett is 
the man in the know about these 
things . 



11 

When Mr. Rogers plans a 
special party he depends on 
Chef Brockett to make the right 
decisions about the menu. 



15 

Fred Rogers likes to make 
sure that the handicapped child 
sets up a schedule of exercising 
evearyday. 



12 

/ Mrs. McFeely lets Chrissy 
' make tomato soup for Mr* Rogers 
and Chef Brockett. She likes 
to see Chrissy do things within 
her capability. 



16 

Lady Elaine , returning from a 
trip, finds her museum not quite 
in order. Handiman Negri took 
care of it but not in the May she 
had intended. She sighs and says 
that it is better to make expec-^ 
tations absolutely clear. 



f 
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17 

The puppets present a play 
about a little boy who happily 
stumbles upon the "Land of No 
Parents." • 



21 

Mr. Rogers persuades a shy 
handicapped child to make paper 
airplanes with thjeLjLther kids 
because Mr.^|logeir^r^C3iws this will 
help him get along better with 
others, ^ 



18 

Mr. Rogers enjoys getting a 
shy handicapped child to make ^« 
paper airplanes with the other 
kids. 



22 

Instructing how one must act 
visiting a handicapped ^ 
fk^iend, Fred Rogers cheerfully 
makes his expectaticms absolutely 
clear to the child. 



X Owl .has a birthday and 
MtiioyB the special acceptcmce 
and treatment from the ^ other 
puppets in the Neighborhood 
of Make Believe. 



23 

Francois ClenmcNis enjoys the 
^cooperation of some children irtien 
he shows them how to slng^ ^^ow. 
Row, Row Your Boat," in two 
groups • 



20 

King Friday Is holdlng^ a 
"mad" party. He invites every* 
body to his castl^ to candidly 
express their mad feelings. He 
thinks it is fun to see many 
ways to say, "1 am mad." 



2k ' 

Lady Elaine insists it would 
make a blind child happy to follow 
the same order each day so he 
encounters little confusion. 
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25 

King Friday Is holding a 
"mad" party. He Invites every- 
body to his castle to express 
their mad feelings. He thinks 
it is Important to kncfw there 
are many v\ys to say^ "I am 
mad." 




26 

King Friday tfells Eric Kloss 
that his n(U5ic is delightful 
Eric Kloss says he enjoys having 
a superior let him know hoir he 
is doing. 



\ 



29 

The puppets enjoy staging a 
strike against King Friday's 
energy program. 



30 

Lady Elaine playfully stldb 
out her tongue at King Friday ito 
had threatmssd to put her in jill. 



27 

Liidy Elaine is the only one 
in the Neighborhood of Hake 
Believe ready for the trip to 
the moon. She enjoys taking 
risks . 



31 

On his birthday X Owl is 
extremely hapior for the other 
puppets express their fondness 
fof ^Mm by having a birthday ^ 
party. TO him this means he is 
accepted socially. . 



28 

Mr. Rogers approaches the 
band after the show; he likes 
to try different kinds of 
musical Instruments. 



32 , 

Mr. Bogers chats with a little 
boy who is severely pioiished by 
his father. The boy plewantly-^ 
daydreras about nhat it nouid be* 
like to run away from home. Ruck 
FJjin style. 



33 

• While visiting a school for 
the blind, a blind boy fights 
with ^his teacher who finds him 
intolerable and has hla trans- 
ferred to another teacher. 



37 

On a farm, Chrissy appreciates 
the support of her friends wh6 are 
there when she needs them as she 
overcomes her feeur of riding a 
horse . 



3h 

The puppets secretly ^ steal 
away from bossy Lady Elaine a^d 
enjoy a delightful picnic 
together. 



38 

A playful song - "Dcm't Bite 
tl- 5 Hand that Feeds You" - is 
sung by Mr. Rogers. 



35 

Chriisy, an or;thopedically 
'landi capped child, hvories to 
answer the phone; Fred Rogers 
comments that he really likes 
snappy obedience ftcm children. * 



^9 

Mr. Rogers w^ts Chef Brockett 
to try on a pair of snow shoes. 
Chef Brockett finds it interesting^ 
because he. has never had them on 
beJPore . 



36 

Mr. Rogers show the Helen 
Keller film segment' which shows 
Helen violently revolting 
against her teacher until she 
finally learns the word 
v^si-t-e-r and what it means . 



ho 

Lady Elaine is the only one 
in the Neighborhood of Make 
Believe ready for the trip to the 
moon. She says it is worthwhile 
to take risks. 



lo7 
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In an emergency situation 
Mr. Rogers likes to make q\iick 
assessm^itst but he is ready to 
change sn ne^ information is 
received* 



lf5 

Mr, Rogers vants Chef Brockett 
to tiry on a pair of snow shoes. 
Chef Brockett says it is good to 
have a new experience. 



k2 

The puppets tease Henrietta 
Pussycat by saying that if she 
is not nice to them they will 
ignore her in the 1 - ^e.* 



Mr. Rogers discusses with the 
child the reasons for listening 
to adults. Tb be a winner you 
will always need an important 
person to keep you informed of 
how you are doiiig. 



1*3 

Fred Rogers sings a song 
about following schedules. The 
lyrics say it is beneficial for 
the child to follow the same 
order each day. 



kl 

Francois Clenmons sets up a 
contest among some children to 
see who can be the first to learn 
the song 9 "Everything Grows 
Together. ' 



Mr. Rogers approaches the 
band after the show and tries 
to play the trumpet and the 
drum. He thinks it is bene- 
ficial to know different kinds 
of musical Instruments. 



U8 

T6 punish the other puppets, 
Henrietta Pussycat enjoys 
isolating herself from them. 



1.18 

128 



k9 

The puppets wink at each 
other as they go; along with one 
of King Friday's iijndates. 



53 

Lady Aberlin knows the dif- 
ferences among the puppets. She 
thinks it is important to deal 
with them according to their 
individual uniqueness. 



50 

The puppets have a meeting 
to organize boys and girls all 
over the country to learn how 
to run away from home and 
start a new life. 



5U . 

King Friday uses the "Nut- 
cracker Siiite" to help explain to 
a child that playing tin soldier 
games will help him grow up a 
wiimer . 



51 

Henrietta Pussycat tells a 
handicapped child it pays to be 
obedient for it will help you 
in the long rm. 



55 

Chrissy feels secure because 
her friends are there to help her 
learn to walk with new braces* 



52 

Mr. Rogers thinks it is 
good to make quick assessments 
in an emergency situation anu 
is ready to change as new 
information is received. 



56 

Lady Aberlin knows the dif- 
ferences among the children who 
are handicapped. She likes to 
deal with them according to their 
individual uniqueness . 
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Chef Brockett says that his 
ability to make quick f i^st 
lApressioQB is useful. [ 



61 

Chrissy le^es to ansv^ the 
phone. Fred Icogers ccxifid^s to 
Mrs. McFeeiy^that his firsi 
impression/ of people are usually 
right. 



58 / 

The puppets in^the Neighbor- 
hood of Make Believe show the 
child that it is/fun to' play old 
fashioned games/like hop^acotch, 
Jacks and marbles l^e way th^y 
are supposed to be played. 



62 1 

The puppets band together to 
cooperate with King Friday in 
order to avoid trouble, j 



X Owl has his own ruleis of 
behavior. He says it is good 
for everybody to rely on their 
own internal stcmdards. 



63 

A cartoon shows a five-year<" 
old deformed boy who njtns away 
frcm home to Join the <:ircus. 



60 

X Owl has his own rules of 
behavior. He likes to see 
others rely on their internal 
standards too. 



64 

A deaf boy reads Huckleberry 
Finn to learn how to build a raft 
so he and his friend can similarly 
escape down the river. 
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1*6. CHILD AND ADULT ENJOYMENT (hON-VERBAD ITEMS 




Q-Item Code In Relation to 0. J. Harvey's Theory 
and Gratification-Aspiration 



1 = 3A 

2 » lA 

3 = 2A 
U = 2G 
? s 2A 

6 = 2A 

7 = IG 

8 = 3G 

9 = 

10 = lA 

U = 3A 

12 = UG 

13 = 2A 
lU = 3G 

15 = IG 

16 = U 

17 = 2G 

18 = 3G 

19 = 3G 

20 = UG 

21 = 3A 

22 = IG 

23 = 3G 
2h = IG 

^35 = »*A 

26 = IG 

27 = ^ 

28 = kG 

29 = 2G 

30 = 2G 

31 = 3A 

32 = 2G 

33 = 2A 
3U = 2G 
35 = IG 



36 = 2A 

37 = 3G 

38 = 2G 

39 = UG 
ho s UA 

Ul = Ug 
U2 s 3A 
1*3 = lA 
hh = kk 
1*5 = hk 

U6 = lA 
U7 = 3A 
U8 = 30 
1*9 = 3G 

50 = 2A 

51 = U 

52 s UA 

53 = »*A 
5U = lA 

55 « 3A 

56 = UG 

57 = lA 

58 = IG 

59 = »^ 

60 = Ug 

61 = IG 

62 = 3A 

63 =..2G 
61+ = 2A 



^8. PERT AND CPM PLANNING GUIDE FOR MISTER ROGER'S NEIGHBORHOOD 



Ordet * Agelgned Function 

fomnilatiOQ of questions 
view program 

review newspaper and related iteasis by and about program 
review related literature, FBS coverage map, and check 

audience analysis 
review mail 
read public relations material 
review Around the, Nei^orhood" 
review scripts and script segiDients 
Study photographs and posters 
study music 

participate in meetings with creative persons, producers, 
i directors, sjod others professionally involved in relate 
work 

create preliminary Focused^Intc^i^ew guide, RepTest 
check permission to interview" haDab subjects 
consult with professionals for further idaitification and 

refinement of themes 
refine fonmilation of questions^ check producer's objectives 
identificatl(m of themes - preliminary 
obsel^tion of handicapped children, consultation with 
dtilldren 

prepare national data gathering organization^ and consult 

in Heir York ; 
compare observations among researdi team 
preliminarv. consult at i(m with professionals re: systematic 
^ creativity 

pool observations and consultations with professionals 
exploration Repertory Grid interviews 
report to OSU research forum, public report 
consult with educational broadcasters regarding local 

perceptions (PR) % 
apply Guttman* s Facet Analytic principles to theory develop- 
mexA ^ 

apply Guttman's nonmetric culling procedures to content 
prepare data, variables and elements for pre-test of variable 

variances 
intez^etation and analysis 
consult U.S. Censuses of Population and Housing 
establish stn^tifled quota smple guidelines 
refine RepTest reports 
individxial Identification of themes 
team consensus of major themes and theory implications 
thematic analysis 

definition of thmes operating, define in working paragraph 
form y 

visitation and contact for Appalachian data, and local 
operational definitions of variables far instrument 
select Instrument for child, consider visual, non-verbal 
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QtTwM AaslgMd yunctloa 

39 J L M S Integration of InBtniments 

e a select child's enjqyinent thenes and representations 

1^1 a ^ determine interjudge agreeuent of operational definitions , 

M conduct informal interview in Appalacbia area — two 

'1^3 L prepare instructions for Ideal I^rogram and Actual Trogtm 

Uh N arrange for data collection^ preparing and training inter- 

viewer (s) regional 

. N preparation of instructions: enjoy of Professional person, 
Ftediction of Child 

k6 M arrange for Appalachian data gathering (interview data) 

k7 S preparation of instructions: Social Desirability 

1^8 M mid-city and rural mld^st interviews (Ohio, Michigan) 

If 9 L prepare instrument: Actual Professional Role 

^0 L prepare instructl<ms: Ideal Professional Role 

^1 J processing of child's enjoyment instrument 

^2 M Appalachian pre-test interviews 

53 S prepare interview s<ihedule: danograjhic 

5U . J / editing caiild's E^oyment instrument 

55 M / prepare and train Interviewers (Chicago, Milwaukeef Madison) 

56 ^1 refine Focused Interview guidelines 

57 J I duplication and pre-testing of Child's Enjoyment instrument 

58 LI (if necessary) mounting of Child's Enjoyment Instrument 

59 J L ^ S pre-test interview sdi^dule 

60 J debug ^AWOi 

61 M/ J prepare^ arrangey and train Intervlewera (West Coast) 

62 fVl prepare, arrange, and twdn interviewers (Soutiiwest) Texas, 
/ 16-17 March 

63 L arrange, prepare appointments with local professionals 
61^ M Detroit data collection - late March 

65 J L S conduct intez^ewa to meet s^le principles ; 

66 a data observations with tape in Louisville, Ky. 

67 L follow«-up rjasp<mdents, make fOllow-up appointm^its 

68 L first working draft of Introduction 

69 S first working draft of method 

70 J stfbmit Ideal Program, Professicml Personal Ehjoyment^ Cbild's 

Enjoyment, Social Desirability, Actual Professional Role, 
Ideal Professional Role, Actual Program, Prediction of 
Child data 

71 L synthesis of demographic data 

72 S model data, present visual forms 

73 L wganlzation of data Integrated with visual forms 
fk S edit first working draft of Introduction 

7$ L edit first working draft of method 

76 J L second working draft of introduction 

77 S M second working draft of method 

78 e a research tana interpretaticm of Focused Interview data 

79 e a research team criticism, editing, synthesizing of Focused 

Interviefw data 

80 e a researbh team synthesis of demographic data and related 

observations 
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Function 

preparation of tables^ graphs^ Vlsxial representations of 
data (format) 

correlation and factor analysis of variables under Ideal 

Frogra2a dijaenslon 
correlation and factor atnalysls of variables under Profes- 
sional* s Enjoyment 
correlation and factor analysis of Child's Enjoyment variables 
correlation and factor analysis of Social Desirability variables 
correlation and factor analysis of Actual Professional Role 
variables ^ 

correlation and factor analysis of Ideal Professional Role 
variables 

correlation and factor analysis of Actual Program variables 
correlation and factor analysis of Prediction of Child's 
Enjoyment 

ccoiputation of Z-scores under each dimension 
cGoq^lson of Z-score vari^ce of all ccabination for each 
dimension 

ccoip^ra.tive discrimination of observations greater and less 

for\each factor on every dimension and ccmparison for each 

factots^th every other 
consensus item analysis for each dimension and comparison 

with survey data 
facet analysis of each factor for each dimension 
preparation of additional charts> tables » models » graphs 

suggested by data 
individufiuL examination of Q data- (all) 

preliminary report of progress and preparation for presen*- 
tation of final report 17-20 April 

duplicate copies of data and submit data for reproduction 
in final form 

first working draft of Ideal Program data 

first working draft of Professional Enjoyment 

first working draft of Child's Enjoyment data 

first working draft of Social Desirability data 

first working draft of Actual Professional Role data 

first working draft of Ideal Professional Role data 

first working draft of Actual Prograin data 

i^irst working draft of Prediction of Child* s Enjoyment data 

first working draft of Child* s Enjoyment with Prediction of 
CMld Enjoywnt 

exchange and criticism and begin large editing of interpre- 
tations 

re-interpretation of Ideal Program data 
re-interpretatim of Professicnial Enjoyment data 
re-interpretation of Child's Enjo^^^^ data^ 
re-interpretation of Social Desirability dat,a 
re-interpretation of Actual Professicnal role data 
re-interpretation of Ideal Professional role data 
re -interpretation of Actual Program data 
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Order Assigned Function 

116 S re- interpretation of Pa^lctlon of Child's Enjoyment data 

117 J re-lnterpretatlon of Chad's Ea;Joyment with Prediction of 

Child (correlation) 

118 L conrparatlve anal;y8ls of IdWl Prograxa-Professlonal Personal 

Enjoyment X each factor coi each dimension 

comparative analysis of Chilo^s Enjoyment-Ideca Program 

data X taxib factor on each d^enslon 
editing of introduction^ methc 

comparative analyisis of demogra:^ic data X Focused findings 
comparative analysis of Social De)Birablllty-Ideal Program 

data X each factor on each dimexusion 
comparative ana3.ysl8 of Actual RrofMslonal Role«Ideal 

Program data X each factor on eacAi\dlmenslon 
contparatlve analysis of Ideal ProgramXideal Professional 

Role data X each factor l)y each diineqslon 
comparative analysis of Actual Frogram-Jlydeal I^ogram data 

ea6h factor on each dimensicm 
comgparative analysis of Predicticm of Child-Ideal Program 

data X each factor on eadi dimension 
comparative analysis of demographic Ideal Program data X 

each factor on all objective data 
comparati^ analysis of Focused-Ideal Rrogram data X eaxdi 

factor on all persons 
comparative analysis of Professional Perbonal Enjoyment* 
Child's Enjoyment data X each factor on all dimensions 
coDtparative analysis of Social Desirahility-Professional 
Personal Enjoyment data X eckch factor on all dimensions 
comparative analysis of Professional Personal Enjoyment- 
Actual Professional Role data X each factor on each 
dimension 

cooqparative analysis of Frofessional Personal Enjoyment- 
Ideal Professional Role data X each factor on each 
dimension 

comparative analysis of Actual FMgram-Professional Personal 

Enjoyment data X each factor on all dimensioois 
comparative analysis of Prediction of Child-Professional' 
Personal Enjoyment data X each factor cxk eacb dimension 
conqparative analgia of demographic data-Professional Personal 

Enjoyment data X each factor and all objective data 
comparative analysis of ProfessiOTal P^sonal Enjoyment data- 
Focused data X each factor for all interviews 
comparative analysis of Child's Enjoyment-Social Desirability 

data X each^ factor for all dimensions 
coo^)arative analysis of Acttaal Professional Role-Child' s Enjoy- 
ment data X each factor oa all dimensions 
comparative analysis of Child's Enjoyment-Ideal Professional 

Role data X each factw on all dimensions 
cOB^>arative analysis of Child's Enjoyment-Actual Program data X 

each factor on both dimensions ^ 
coDq)arative analysis' of Child's Enjoyment-Prediction of Child 
data X eetch factor on each dimension 
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Or^er AaBlgned Function 
lk2 L ccnparatlve analysis of daoaographic data-Child's Enjosnsient 

data X each factor regarding each schedule Item 
llf3 s coniparatlye analysis of Focused data-Child's Enjoyment X 

each factor for each Interview 
ikk J ccnq;>aratlve analysis of Social Desirability data^^jtual 

Frofesslotoal Role data x'each factor tor each dimension 
lk3 L congparatlve analysis of Social Deslrablllty-*Ideal Professional 

Role data X each feu^tor for eadx dimension 
lk6 S ccoiparatlve analysis of Actual Program-Social DeslrahlUty 

data X each factor for each dimension 
ikj J conparatlve analysis of Prediction of Child* s Enjoyment- 

Social Desirability data X each ^ctor for each dimension 
ikQ L ccnparative analysis of Social Diesirability-Demographic data 

X each factor for each schedule item 
llf9 s ccnqparative analysis of Social Desirability-Focused data X' 

each factor for each respondent 
130 J ccnparative analysis of Actual Professional Role-Ideal 

I^fesslonal Role data X for each factor for eadi 

dimension 

151 L ccnparative analysis of Prediction of Child-Actiutl Professional 

role X eflich factor on each dimension 

132 S ccoiparatlve analysis of Actual Professional Role-Dei&ographic 

data X eadi factor on each scheduled item 

133 J ccnparative analysis of Focused data-Act\ial I^fessional 

Role X each factor on each dimension 
l^lf L ccnparative analysis of Ideal Professional Role-Actual Program 

X each factor on each Um^ion 
133 s ccnparative jomlysis of Ideal I^fessional Role-Prediction 

of Child X each factor on each dimension 

136 J ccnparative analysis of Denographlc data-Ideal Frofessiozial 

Role X eadi factor on each schedule item 

137 L ccnparative analysis of Ideal Professional Role-Focused data 

X each factor for each intearview 

138 S ccniparative analysis of Prediction of Child-Actual Program 

data X each factor on each dimension 

139 J cGDQ)arative analysis of Actual Program-Demographic X each 

factor for each item scheduled 
l£0 L ccnpaJbative analysis of Actual Program*Focused data X each 

factor for each respondent 
l£l s ccnparative analysis of Predlcti<m.of Child^DemograiAiic 

data X eadx iTactor for each schedule item 

162 J ccnparative aneuLysis of Prediction of Child-Focused data X 

each factor f& each interview 

163 L ccnparative analysis of Demograidiic data-*Focused findings X 

each person 

l6If J L S integration of style .and synthesis of interpretations ^ first 

working draft 

165 L M working draft of introduction, editing 

166 J S final working drafts of methods , editing 

167 J L S editing of entire report (rotatlcm) 
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Aiilgned Function 

M organisation of contents 

M organisation of data representation (body of report) , 

L S first typed drktt of report r 

J M editing and consulting for clarify and conpr^enslveness 
of report - 

J reproduction of tables, models, graphs, bibliography 

(Secty) final typing of report 

S reproduction, duplication of report 

e proof reading 

L prepsM vitas ^ 

S blndbig of report 

all preisent findings to selected list of persons, offer to 
present fittings informally 
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